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PeerSpectives
Issue 19
Established in 2008, PeerSpectives is an open
access, quick turn around publication for all those
interested in education in general and cutting edge
o r e x p e r i m e n t a l p r a c t i c e i n p a r t i c u l a r.
PeerSpectives is published biannually, in spring
and autumn.
The Journal seeks to encourage more
peering (verb: to treat those we work with, teach,
and learn from as peers and to value their points of
view) and encourages contributions from
educators, learning advisors, coaches, mentors
and learners; we aim to empower each other to be
better members of a global world.

Call for Papers
PeerSpectives differs from other journals in
that we focus on short, practical articles
from a wide range of contributors. We
particularly welcome new or challenging
ideas and reports of innovative practice. See
our website for more details:
http://peerspectivesonline.org/

Editorial
Phillip Taw
The orange, yellow, and browns speckle the hilly
treesides. It’s the perfect weather to wear your
favorite sweater as you drink a cup of coffee with
both hands on the mug. A time for reflection in the
waning months of another year and another issue
of Peerspectives Onlines. Welcome to Fall, Issue
19!
In an update to our regular insight in the PhD
process from Stuart Benson, he gives us a glimpse
into the next phase of his journey.
In our next paper, Thomas Fallon and Matthew
Baker brings us informative research on language
egos using smartphone technology.
Next, Yu-Han Lin has a treat for the linguist in all
our hearts. A single loan word gives piercing insight
through layers of Taiwanese history.
Lastly, but not leastly, Tim Murphey shares with us
what happens in our brains when we make
connections in class, in society, and in the world at
large.
On behalf of the Peerspectives team, please enjoy
Issue 19.
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This is a double-blind, peer reviewed and
negotiated publication; nothing is
automatically accepted. All articles must
meet APA standards.
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What to do it on?

Original papers
The PhD Journey:
Part 2
Stuart Benson
Since starting the PhD in September 2016, a
number of people have asked me about the
experience of applying for the PhD all the way to
the present and how I am going on the project. This
ongoing report may give the reader some insight
into the thought process that I went through during
the many ups and downs in the PhD. Although the
PhD experience can be very individual, I always
found it interesting and informative to hear from
people that have or are going through a PhD to
realize that I am not the only person. I hope these
reports will help you in some way, whether you are
contemplating on going through the PhD journey, or
you have finished and need to refresh yourself on
what good or bad times you went through and how
far you have come from then.
As this is the first of hopefully many more to come,
I thought I would provide you a little background
before jumping into my current situation in the PhD.
After finishing my Master’s, I moved to Japan to
work at an international university as a lecturer.
With a brain full of new ideas and the enthusiasm
to boot, I started designing materials with all the
knowledge I had received. In the classroom, I used
a number of activities and ice-breaking games to
make the students interested in learning English.
This continued for five great years. I enjoyed
teaching and helping students in any way I could in
their language learning. However, I realized very
quickly that I was not just a language teacher. The
students would ask about my studying days and life
back in my home country. This in turn made me
reminisce on all the fun times I had at university
and the learning environment that helped me when
completing my degrees. During the five years I met
a number of amazing people, some that I could
clearly see were destined to continue in the
academic field and pursue a PhD. When designing
materials, talking to students and seeing my
colleagues return to their countries to start a PhD, I
thought starting a PhD was the next logical step in
my career.
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Through talking to my colleagues that were also
doing a PhD, this was always the question stuck in
my head that I could never seem to answer. All I
knew was that it had to be original, interesting
enough to other academics and myself so I could
continue on it for several years, and have a goal at
the end so if I wished to not continue in academia
after the PhD, it would not be wasted.
One seemingly normal day, an idea popped into my
head. I had been reading some articles for a study I
was conducting and then it just came to me. I
stopped what I was doing and started to note down
all the ideas that had just came out of nowhere.
Was this the idea I was waiting for? After reading
more about the topic, I couldn’t find any prior
studies on the topic and therefore thought this
could be the one.

The process
Having attended the same university for both my
undergraduate and Master’s, I was hoping to return
one final time for 3-4 years and complete a PhD.
Sitting at the computer, I read page after page of
how to complete the application form. A daunting
process that was longer than I imagined, the
application took a month in total. Contacting my
previous professors and asking them if they
thought my idea was worthy, contacting professors
in the field I was interested in and asking for their
two cents, writing the most humble E-mails to
professors in the hopes they would be my referees,
writing E-mails to professors asking if they would
be my supervisor, and finally the main job, writing
the expression of research interests.
Fast forward four months, I am leaving Japan, not
knowing if I have been accepted into the PhD
program and not knowing where my life will take
me. I was nervous but confident that I was making
the right decision for myself and my career. A week
after I arrived, I received the news I was accepted
to the program and to contact my supervisor. After
a few major hiccups, I started the PhD on
September 1st, 2016.

Through the journey – the
rollercoaster
Every day, the school provides us morning tea with
tea, coffee, and a place to chat with fellow PhD
students and professors. This is the one grounding
opportunity in the day when I am able to relax and
hear that I am not the only person that is going
through a difficult time. Before starting the PhD, I
had heard and read about the ‘PhD rollercoaster’,
how there are certain times throughout the journey
where there are emotional highs and lows. In my
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case however, this was a weekly occurrence in the
first two months. I would read for a week solid,
eight hours of intensive reading and note-taking on
one little topic that I thought was connected and
helpful to my study. On the Friday afternoon, I
would stop reading and try to step back from the
glorious academic hole I had dug and see how this
all tied into the larger picture. At times I was able to
connect the dots and this was a somewhat proud
moment. Other times, I was lost and thought I had
just wasted a week on a topic that I still do not
know anything about and not sure how it would
connect to the PhD. I compare this to being lost in
the academic wilderness, occasionally finding a
ration to save myself from insanity while looking for
the start of the yellow brick road that starts with a
plan and leads to graduation.

Status report
Writing, reading, and more writing; that is the
current life I live. I have set myself a deadline for
completing the proposal and believe I am still on
track. While I am writing each section of the
proposal, I realize I do not know enough on the
topic and continue reading. This leads to a day or
two being side-tracked on articles, but ultimately I
come back to the writing, more knowledgeable and
more confident on the topic. Personally, I have
never been a writer. I know that is strange to hear
from a PhD student, but it is true. I struggle to be
academically inclined. It would take me a day just
to write an academic paragraph. This is changing
since starting the PhD. The more I read, the more I
take notes. The more I take notes, the more writing
practice I get. The more writing I do, the more
confident I become. People constantly told me to
write and it would become easier. I honestly believe
that now. I encourage you to do the same. Writing
is a skill and practice does make perfect.
By the time this is published, I hope to have
completed the proposal and have almost received
ethics approval. In the next report, I will explain
about the ethics process and all the ups and downs
that I expect will occur.

Bio:
Stuart Benson is currently a Ph.D. student in
Applied Linguistics at Victoria University of
Wellington, New Zealand. He has a number of
research interests, including formulaic language,
corpus linguistics, and language learning
strategies.
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Symposium on English Teacher
Learning and Development
The MA TESOL Program of Kanda
University of International Studies
(KUIS) will be hosting a symposium
on English teacher learning and
development on November 12. This
is an event in commemoration of the
30th anniversary of the founding of
KUIS. Speakers will include
Professor Fiona Copland and Dr.
Vander Viana (University of Stirling)
as invited speakers, Professor John
Fanselow (Teachers
College, Columbia University) as a
special featured speaker, and
several members of our teaching
staff (Drs. Bill Snyder, Tim Murphey,
and Daniel Jackson).
If you are interested, please visit the
following website to register:
http://www.kandagaigo.ac.jp/kuis/
kuis_news/detail/
0582_0000006314.html
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Cultivating Second Language Egos with
Smartphone Technology in the ESL
Classroom
Thomas Fallon and Matthew Baker
Keywords
Ego Permeability, ESL, Language Acquisition, Language Ego, Smartphone Technology
Abstract
This research explores the use of audio/visual recording devices in conjunction with prepared lesson themes
and questions in an effort to both cultivate a second language ego and foster intrinsic learning in English as
a second language (ESL) learners. In addition to a review of literature, a practical experiment was conducted
over the course of two 15-week terms at a Japanese university. At the end of the experiment, ESL learners
who participated were surveyed regarding their perception of the efficacy of this learning method. The survey
results proved positive regarding both the teaching method and its ability to foster intrinsic learning.
Encouraged by the positive results obtained over the course of this exploration, it came to be decided that
further modified research would be undertaken to expand the scope of future experiments.
Introduction
One of the alluring aspects of human speech is the speaker's ability to become a linguistic chameleon of
sorts depending on a given situation and the speaker's aptitude for ego permeability. This may be very
obvious to people with a high fluency in a second language, but speakers can also relate to this concept
from within the parameters of their own native language. Let's take English for example. Within the English
language there are many various accents, dialects, and ways of speaking that can completely change the
listeners' perception of the speaker regardless of whether the speaker's mode of speech is intentional or not.
A monolingual example of this phenomenon in modern culture would be that of a white American youth of
mid-socioeconomic means who chooses to speak in Black English Vernacular to emulate popular music
icons, or due to its overall fashionability, or perhaps in an effort to gain acceptance and influence among a
social group inclined to use that style of spoken English. In other words, as an intelligent human being with a
permeable ego, the language practitioner is capable of changing listeners' perceptions of his ego in much
the same way as an stage actor would change his mask or "persona".
Discussion and Literature Review
Ego permeability, as it is being referred to in this research, is the speaker's ability to venture outside of their
preconceived notions of who their ego dictates they be. People with highly permeable egos are more likely to
succeed at gaining fluency in a second language [Keeley, 2014, p.71]. This characteristic is most readily
observed in young children who have not yet developed a rigid cultural identity [Ibid, p. 73]. Their developing
minds have not yet formed boundaries in their quest to determine the nature or ego of the person they have
come to embody. It would seem that ego permeability is a natural tool in the development of the human
psyche. As a child observes the world it's been born into, its capacity for ego permeability allows it to
experiment with different sounds, words, tones, body and facial cues, and other modes of human
expression. It is through this process of mimicry and experimentation followed by a process of accepting or
rejecting the discovered behaviors that the child begins to build an ego that is key to their survival in a
human culture. If this natural capacity for ego permeability can be properly developed and harnessed, the
benefits in the field of second language acquisition would prove to be overwhelmingly positive.
This awareness of a changeable linguistic mask present in human language practitioners brings us to the
concept of the language ego as it relates to the field of second language acquisition [Cook, 1999], and how it
4
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could be manipulated proactively. Benveniste[1958] cleverly states that "'ego' is he who says 'ego'". This may
seem a bit impermeable at first, but it strikes at the heart of the ego's role in the acquisition of a second
language. Guiora et al. [1972] conceived of the idea of "language ego" as the very personal, egoistic nature
of 2nd language acquisition. Guiora and company further state that in order to become competent at a
second language a person has no choice but to take on a new identity, thus the development of a second
language ego. In his exploration of affective variables in second language acquisition, Brown[1973]
considers the perspective that the self-knowledge, self-esteem, and self-confidence of the language learner,
all of which are components of "ego", could have everything to do with success in language learning.
Furthermore, the identities L2 users construct are an indication of students' varying socio-emotional positions
and provoke different investments in learning [Murphey, 2005].
Having come to understand "language ego" as an inseparable component of the language acquisition
process, we can begin to consider the possible benefits of shaping one's second language ego toward a
desired ego type. People decide to learn a second language for truly myriad reasons. Some students may be
studying for the sake of using a second language in business, some may wish to travel, some may want to
emulate their favorite Hollywood actor or actress, and yet others may be single-mindedly interested in
meeting and conversing with members of the opposite sex. For each one of these prospective motivations,
the informed student can consider what sort of ego type best suits their desired result and aim to incorporate
those ego traits into their intentionally constructed second language ego. Closely valid under the surface of
this ego cultivation theory is that the transformative nature of learning, e.g. second language acquisition, is in
itself an experience of identity [Wegner, 1998].
The development of a second language ego is closely tied to the concept of "imagined
communities" [Norton, 2001]. When considering the goal of a L2 ego type, students are simultaneously
considering the imagined community of L2 users with whom they aspire to communicate. This consideration
by the student can then nourish intrinsic motivation as the student invests time and energy toward their goal
of acceptance into a community of L2 users [Murphey, 2005]. Additionally, this language acquisition method
aims to nourish the development of "crucial experiences" [Block, 2002] that can further the students'
investment in learning, as the construction of successful second language egos can only happen in the
classroom if students are successful at meaningful usage of English [Murphey, 2005]. Thus, the presumption
of this research is that by tasking the students with the goal of constructing a second language ego that
could gain acceptance into an imagined community of L2 users, the student will have the crucial experience
necessary to find meaning in their study of their L2 and further nourish their intrinsic motivation to gain
linguistic fluency. "Near peer role-modeling" is naturally incorporated into this language acquisition approach
in that students can observe successful examples of their fellow L2 learners as well as their classroom
teachers [Murphey, 2003]. This method aims to embrace the learning approach of practical language use, as
opposed to the "educational abuse" and flawed evaluation of students' abilities that occurs when learners are
forced to prepare for impractical standardized tests [Murphey, 2005; Pinker, 1994, p.16].
Methodology & Practical Application
How does the teacher get the second language learner to realize that: 1) they are in the process of creating
a new second language identity or ego, and 2) they can manipulate this new ego to their own language
acquisition advantage? The approach explored in this research was to get them to record themselves
speaking in that second language, watch it, and allow them to become self-aware of their developing second
language identity. Then present them with a platform that allows them to transform and improve this
malleable identity. One viable platform from which to start this process of awakening a second language ego
would be transcriptions of those self-recordings combined with self-critiques and the setting of practical
goals.
Basic lesson structure building up to recordings
In the interest of purposefully molding the developing learners' second language egos, researchers created a
basic lesson structure in order to implement recording and transcription activities. In order to build up to a
stage in which recordings can be utilized there must first be a foundation of repetition and reinforcement. The
researchers postulated that there should be consistent repetition of set discussion questions, as well as a
session in which the learners are granted the opportunity to review and reinforce the grammar and
vocabulary needed to accomplish the proposed goals of the actual recording activities.
Repetition & Task Preperation
Research subjects repeated the same discussion questions in groups of 3-4 people 3 times within a 10minute period over the course of 3 lessons. Six discussion questions corresponding to the unit topics ranged
5
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on a scale from easy to difficult. (Changing the number of questions and there level of difficulty in
accordance with varying teachers’ discretions regarding the learners needs should pose no threat to the
efficacy of this exercise.) The researchers found that these discussion questions and groups were of premier
importance in preparing the students for the recordings, providing them with a bank of their own previously
expressed ideas and stories from which they could draw. Additionally, the research subjects have the
opportunity to hear other second language learners’ ideas and stories, giving them more exposure to a
variety of possible answers to the discussion questions via near peer role-modeling. This repetition exercise
is the rehearsal for their recording performance.
Language & Ego Reinforcement
During the repetition of the discussion questions the actual lesson materials and focus should be about the
grammar and vocabulary that the students could plausibly use to answer the discussion questions. This is
the beginning of ego reinforcement. This reinforcement strategy gives the students an arsenal of options with
which to converse during the discussion groups. It also fosters a sense of confidence in the second language
learner regarding their ability to convey what they want to express. This heightened sense of confidence
allows for the second language learner to participate more fully in the discussion groups by quelling anxieties
they may have concerning their inability to answer the discussion questions. Reading activities involving
current events and news articles, as well as language tasks that facilitate the creation of new conversation
scenarios or the satisfaction of goals that correspond to the discussion questions’ topics, can also be
included in this method. These supplementary learning points can be integrated into the lesson at teachers’
discretion.
Recording & Transcription Preparation
For this research project, a one week period contained four sessions in which the researchers and second
language learners could meet. The first three lessons of the week were designed to practice and repeat the
discussion questions that would be used during that week's recording session. At this time, researchers
encouraged participants to focus on the vocabulary and grammar that would be necessary to discuss that
week's discussion questions. Having had three previous sessions to prepare, the second language learners
should have a reasonable level of confidence to record a conversation incorporating those same discussion
questions. To test this method, researchers designated the fourth lesson to be used for recording and
transcribing the second language learners' conversations regarding the discussion questions. In this
research model, the recording and transcribing session was held during the final lesson of the unit. This final
session should serve as a chance for the students to showcase their acquired language, knowledge of the
unit, as well as act as a platform from which to practically apply their desired language ego.
Recording Session
The research subjects were told in advance that they would be recording their speaking session in the
lesson, and thus they were expected to bring their discussion questions and smartphones with them to class.
At the beginning of the lesson the students were put in pair groups. Time was then allowed to check that all
the recording devices were in proper working order. Due to the abundance of personal smartphones, tablet
computers, and laptops this activity was more than amply equipped for this method's results to be monitored.
The researchers started the activity with a 5-minute recording time. In an effort to gradually acclimate the
second language learners to speaking in the second language for extended periods, the recording session
was increased by 1-minute every two weeks, eventually arriving at a 10-minute recording session. After the
second language learners finished recording their conversation, they watched their video together in its
entirety. Having watched the video of their speaking performance, the research participants chose a 1minute segment of the video to transcribe.
Transcription Session
Having chosen a segment of their recorded speaking performance to transcribe, the L2 learners then set to
the task of watching their video and writing down everything that was said within that segment. This activity
lends itself to the development of the L2 learners' reflection literacy [Hasan, 1996]. It took most pairs of
research participants about 15 to 30-minutes to transcribe the chosen segment. In the interest of
strengthening second language learners' confidence in their ability to transcribe longer periods of
conversation, this research started with the transcription of a 1-minute video segment, increasing by 30seconds every 2-weeks until reaching a maximum transcription segment of 3-minutes.
The research participants were instructed to transcribe absolutely everything, including repetitions,
reformulations, replacements, false starts, pauses, mispronunciations, stuttering, and Japanese utterances.
The researchers contended that such diligent transcription would allow the second language learners to
6
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receive the most realistic picture of their current communicative English level including fluency, complexity,
accuracy, vocabulary and content. After transcribing the chosen video segment, the research subjects were
instructed to find 3 errors that they or their partner had made, and correct them. There was concern that
correcting all the errors would take too much time and possibly have a negative effect on the second
language learners’ confidence as well.
The research subjects were then instructed to find and list all of the conversation strategies that they used.
Next, they were asked to make a list of the things that they wanted to improve for the next conversation
session. These lists included goals and concerns pertaining to grammar, vocabulary, error correction,
content, conversation strategies, and style of speaking. For the sake of practicality, these post-transcription
self-analytical tasks can be assigned as homework if circumstances don't allow for enough time in class.
However, in the interest of both developing fluency in the second language and developing their target
language ego, it is imperative to review these points of difficulty in some form before the next recording in
order for the second language learners to realize their oversights and implement the improvements
necessary to better express their desired language ego.
Fostering Intrinsic Motivation in Learners
The researchers found an increased sense of intrinsic motivation among the second language learners when
taking part in these activities. These recording and transcription activities should, in theory, act as a starting
point for second language learners to begin their journey towards developing a usable language ego by
letting the learners take control of their goals and the direction of their own improvement. It is to be stressed
that the learners' goals, such as a desired ego mask or specific fluency achievement, are to be decided upon
by the learners themselves. This method makes it possible for the second language learners to integrate the
conversation strategies and improvements they wish to realize while being allowed the added advantage of
getting to watch the video evidence of their successes as well as document it in detail.
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Survey Results
Surveys were given to the research subjects at the end of spring semester and fall semester to gauge their
opinions regarding the efficacy of this learning model, including the preparation, recording, and transcription
activities. The spring semester survey was given to 74 research subjects and the fall semester survey was
given to 73 research subjects, between the ages of 18 to 20 years old and consisting of varying English
abilities.

(Survey 1a)
NO
Questions

#Students

Spring 7
Did you
enjoy
these
Fall
7
activities?

I think
these
activities
improved
my
English.

SO-SO

YES

Percentage #Students

Percentage #Students Percentage

9%

29

39%

38

51%

9%

34

47

32

44%

Spring

0

0%

16

22%

58

78%

Fall

4

5%

25

34%

44

60%

Spring = Spring semester, first survey , Fall = Fall semester, second survey
One of the most notable results realized from this survey is that in spring semester when asked if the
recording and transcription activities helped to improve their English, none of students said ‘NO’. They all
perceived a benefit from this method of language acquisition. The numbers for ‘SO-SO’ and ‘YES’ both went
down during the fall semester. The researchers attributed this decline to the activity being repeated too often
and the novelty wearing off. Regardless of this slight decline, the overall response remained positive.

NO
Total: 2 semesters
147 Students

#Students

Did you enjoy these 14
activities?
I think these
activities improved
my English.
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4

SO-SO

YES

Percentage

#Students

Percentage

#Students

Percentage

9%

63

43%

70

48%

2%

41

29%

102

69%
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Over the course of 2 semesters 147 research subjects were surveyed and the positive response to the
activity was strong. Only 9% of the students did not enjoy the activity and only 2% thought the activity had no
benefit. An overwhelming majority enjoyed the activity and thought it aided in improving their English.
The second time the survey was given in the Fall semester an additional question about second language
identity was asked:

NO
Questions

SO-SO

YES

#Students

Percentage

#Students

Percentage

#Students

Percentage

Did you feel/look/
sound like a
different person/
personality when
you watched
yourself speaking
English in the
recordings?

32

44%

17

23%

24

33%

If you answered
‘Yes’ or ‘so-so’ to
the above question,
how did you feel/
look/sound
different?

34 Students out of 73 responded, 47%

56% of the subjects perceived themselves as having a different personality when watching themselves
speak English. Also almost half of the research subjects wrote a response about how they looked, sounded
or felt different in the recordings. They also wrote about self realizations and how their English improved.

Comments concerning difference in their Second Language Ego
Because when I speak English, I become quiet and slowly.
I always keep smiling in the recordings.
I felt that my voice is different.
I’m talkative, but I think I’m silent person in the video.
My voice was a little strange.
My voice was small. My grammar was not good.
My voice one is lower than I think.
I looked like a different person because I spoke while moving my hands so
many times.
9
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Comments concerning realization, self-critiques and improvements
First I don’t often speak English, but now, I can talk with my partner in English.
I could speak more before I started this class.
I can talk with my friends in English There is no embarrassing!
I got more fluently
To think about my junior high school/high school age, I can speak English well
in the recordings.
I couldn’t talk a lot. And my partner talked a lot. I knew that my English level is
poor, So I decided to study English more.
When I was recording, I thought my English was right, but it was not.
When I watched my self speaking English, it was better to speak English
smoothly before. I could have many reactions when my partner was speaking.
I can find what I should improve (The speed of talking and so on)
I felt my bad pronunciation.
I felt there were more spaces to say nothing than I had thought.
I couldn’t tell what I think. I have to have more knowledge.
My English skill raised.
I couldn’t speak and follow up question. And I have less vocabulary than
everyone.

Comments about the class and improvements
I increased more opportunities of speaking and listening to English than
before. I feel that my English skills are improved greatly. Thanks to Core
English, I feel that I can speak English smoothly than before
I like this class and interested in the activity. I can perform LABO good well,
because there are video Recording!!
In This class, I was able to improve my English skill especially about speaking
and grammar. I enjoyed the class very much
This class is very interesting I didn’T have communication skill, but I become
to be chatty….I want o study English hard this ear, 2nd grade.
I think my English become better than before
10
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The discussion make me change my English skill
This class improved my improved my English level because I can have many
opportunities to speak and write English
I enjoyed this class I talk more than before semester
I enjoyed this class!! I could improve my English skill of speaking in this class.

Conclusion
According to the data gathered over the course of this research, the use of audio/visual recording devices as
a means to cultivate a second language ego is a viable method of language acquisition. The activities
covered in the scope of this research do seem to promote intrinsic learning. The research subjects were
given a platform from which to view and critique their own performance, note improvements which need to
be made, and then mold their spoken English into an ego image that fits their needs. Updated research and
sample sizes have further proved positive regarding the efficacy of this method. Modified research pertaining
to the further exploration and utilization of ego permeability and the use of audio/video recording technology
as a means of language acquisition is currently underway, and will be expanded upon in a future article.
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Murphey, T. (2003). Near peer role modeling. (NFLRC Video # 14) Honolulu: University of Hawai’i Second
Language Teaching & Curriculum Center, Presentation recorded August 29, 2002. http://nflrc.hawaii.edu/
publication_home.cfm
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Norton, B. (2001). Non-participation, imagined communities and the language classroom. In Breen, M. (Ed.),
Learner contributions to language learning: New directions in research (pp. 159-171). London: Pearson
Education.
Pinker, S. (1994). The Language Instinct. New York, NY: HarperCollins Publishers.
Wenger, E. (1998). Communities of practice: Learning, meaning, and identity. Cambridge, MA: Cambridge
University Press.
Zukowski/Faust, J.. (1997). Who am I in English? Developing a language ego, The Journal of Imagination in
Language Learning and Teaching, 4. Retrieved from http://www.njcu.edu/cill/journal-index.html

Slideshow Visual Design Principles:
Communicating and Presenting in a Visual Way

John Augeri, Paris Île-de-France Digital University
October 19, 12.15 - 1.00, The Stage, KUIS 8

Nowadays, academic and corporate presentations make an intensive use
of slideshows. Beside the interest of the topic and quality of the speaker,
this media has a huge impact on the presentation’s perception by the
attendees. This talk, regularly given in France, USA and Japan, will present
some key techniques - regardless of the software to be used - and good
practices in the visual design of slideshows, intended to be a perfect
support and efficient illustration to the speaker.
John Augeri is co-founder and deputy director of Paris Ile-de-France Digital
University. Currently mainly focused on the Faculty and Student
Development, and on the innovative physical Learning Spaces matters,
John is member of Educause Learning Space Constituent Group (for which
he’s especially involved in the Learning Space Rating System), core
member of the FLEXspace Learning Spaces online database, and acts as
advisor at the French Ministry of Higher Education and Research on the
Learning Spaces topic.
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The Mandarin Tones of a Japanese Loan
Word in Taiwanese Southern Min: How
Saying One Word Can Evoke Two Colonial
Periods
Yu-Han Lin
University of Hawai’i

Editor’s (Tim Murphey) note: I lived in Taiwan for two years from 2001 to 2003 after having lived in Japan for
11 years. When I first went to Taiwan I was amazed at the older generations and their abilities to speak
Japanese with me. Then the history was explained to me of the 50 year-long Japanese colonialization of
Taiwan (as well as other areas in Southeast Asia).
Immediately after WWII, Taiwan was placed under the rule of China in 1945 and they incurred their second
colonialization with Mandarin at the forefront until 1987 when martial law was lifted by the Kuomintang (KMT,
Chinese Nationalist Party) government (Lin, 2013).
I was fortunate enough to hear University of Hawai’i graduate student Yu-Han Lin at the June ISLS
conference (June 15-17) who within a much broader paper, presented an excellent example of how one loan
word could show the history of two colonial periods on one native language. Lin is studying the discourse of
Taiwanese Southern Min (TSM) speakers in detail and this is just one exciting example. Below is just a short
excerpt from her thrilling work.
An example of a loan word occurred in my project entitled “Suppressed and Harmonized Taiwanese
Southern Min Speaker Identity by Code-switching generated Positionings.” Excerpt 5 exemplifies how an
interviewee, YH, positioned himself in macro-level inequity when viewing TSM in comparison with Mandarin
Chinese and Japanese in both historical and modern Taiwan. Before this excerpt, YH described his TSM use
in the United States, where opportunities to speak TSM are limited.

Excerpt 5 (00:07:55)

YH: Interviewee; ME: Interviewer
Tier 1: Mandarin/TSM Characters; Mandarin in bold
Tier 2: Transliteration; Mandarin in bold
Tier 3: English gloss
Tier 4 (chunk): Idiomatic English translation
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YH switched from TSM to Mandarin Chinese when first mentioning “xuezang” (“senior schoolmate” in
Mandarin) in line 3 and repeating in line 5. His language switching demonstrated that there were no other
possible TSM alternatives for this term, and YH used the same term several times before this excerpt.
Interestingly, he then translated xue-zang into Japanese, “senpai.” (“senior schoolmate” in Japanese based
on YH’s statement, line 5) and repeated it after explicitly saying, “yong riyu” (“in Japanese” in Mandarin) in
line 8.
YH’s use of sen-pai to translate xue-zang (“senior schoolmate” in Mandarin; line 5) reflected the Influence of
Japanese colonisation in both a negative and positive light. It appears to be attached to the first national
language movement between 1896 and 1945 during the Japanese colonial period (Lin, 2013). Since
Japanese was the dominant language, this led to the first TSM crisis. For new or foreign words, “TSM had to
borrow from Japanese in one or another way” (Lin, 2013, p.76). Although YH employed the word sen-pai
(lines 5 and 8) as Japanese in his narrative, it is actually a TSM loan word from Japanese, ͱΩ·͚
(senpai), in this colonial period (Ogawa, 1931). His pronunciation can be broken down in pinyin as, “sen5
pai2” with sen having a rising tone, pai, a falling tone, and the bilabial stop in pai taking on pre-voicing. This
is linguistically different from the actual Japanese pronunciation of senpai: sen has a high-level tone, pai has
a mid-level tone, and pai has a voiceless, or partially devoiced, bilabial stop. Therefore, YH’s misconception
of sen-pai as Japanese instead of TSM implies the low recognition of TSM compared to Japanese.
On the other hand, the use of sen-pai indicates the positive cross-generational impact of Japanese culture
on Taiwanese society. For Taiwanese who had experienced Japanese colonisation, including YH’s
grandparent’s generation, the majority’s attitude toward Japanese people is more positive than their attitude
toward people from mainland China (Chuang, 2003). Some youngsters, or hari zu (“Japanophile” in
Mandarin), nowadays identify or affiliate themselves with Japanese pop-culture (Yang & Chen, 2000), and
they may embed Japanese in Mandarin conversations.
In summary, YH’s code-switching when translating xue-zhang into sen-pai constructed his language identity
in relation to the status gap between TSM and Japanese in historical Taiwan. At the same time, it reflects the
positive cross-generational attitude toward Japanese use in Taiwan. This example of sen-pai demonstrates a
dynamic language identity. That is, conflict and peace may be generated through code-switching. One of the
implications of this study is to raise awareness of identity suppression and harmony via code-switching in
discourse in order to aid the long-term struggle for language and social equity.
References
Chuang, J.-Y. (2003). Ethnic identification and attitudes toward Japanese in present
Taiwan (Unpublished master's dissertation). National Chengchi University. Taipei.
Lin, C.-H. (2013). Linguistic aspects of Taiwanese Southern Min. Taipei: Bookman.
Ogawa, N. (1931). A Comprehensive Taiwanese-Japanese Dictionary. Taipei: Sotokufu.
Yang, X.-Y., Chen, P.-Z. (2000). Viewing the Cultural Identity of Taiwan Teenagers from the Popularity of
Japanese Idol Drama. Annual Conference of the Chinese Communication Society, 1-25.
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Regular events - open to all

Regular events - open to all
TED Tuesday (12.20 - 1.00) @The Stage
Wednesday lunchtime discussion group (12.10 - 1.00) @The
Workshop
Last open Friday of every month (4.00 - 5.00). Afternoon tea @The
English Lounge (20th October this month)
Selected events in October
Tuesday 10th TED Tuesday (A history of the World in 19 minutes).
Monday 16th TOEIC workshop (12.15-1.00) Room 8101
Tuesday 17th growing your learning tree workshop (4.30-6.00) Room
8102
Thursday 19th IELTS workshop (12.15 - 1.00) Room 8101
Tuesday 31st Halloween Party (12.15 - 1.00) 2nd floor
Please check the KUIS 8 website for more event information (http://
kuis8.com/community-events/events/).

Narratives in Language Learning Research: Towards Building a Reflexive
Framework
Masuko Miyahara, International Christian University, Tokyo
2 November, 12.15 - 1.00 (continuing until 1.30 for a continued informal discussion)
8-116
Taking a narrative approach in language learning research, this presentation argues the
importance for researchers to develop a critical and reflexive framework with their
narrative data, and to show how it is fed into all stages of the research process. Using
data collected from a study that offers a unique perspective on the intricate interplay in
which learner identity and researcher identity are negotiated (Miyahara, 2015), a
narrative analysis model is presented to offer transparency to the analytic process in
narrative studies. The presenter will also demonstrate how methodological choices,
interests, subjectivities, and identities are intricately intertwined to influence the entire
research process. The presentation concludes by calling for more recognition of
diversity of approaches in reporting narrative studies in language learning research.

If you are interested, please visit the following website to register:
http://www.kandagaigo.ac.jp/kuis/kuis_news/detail/0582_0000006314.html
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The Social Synapse and Beyond!
Tim Murphey
Kanda University of International Studies
Front & Back Ground
Educators everywhere are currently scurrying to the social neuroscience of education for better
understandings about how our brains work and how we can help students learn more efficiently. Most of us
have heard of neurons and the synapse (Fig.1), that space between two neurons over which
neurotransmitters are sent to literally make connections and generate learning. J. D. Brown in his great
JALT National Plenary (2016) talked about the myelination of these connections (think metaphorically of
rubber wrappings wound around electric wires) that happens naturally when we connect and continue
reconnecting. As an example, we all respond quickly to our names since they have become myelinated so
many times (think “hard-wired”). “Spaced repetition” (google it!) does much the same in classrooms with new
material we do not want to forget. When teachers get students to do spaced repetition (in real contexts)
outside of class (e.g. teaching what they are learning to others, Murphey, 2017) the myelination works even
better.

Figure 1: Synapse (artwork, Emiko Hirosawa)
Social Synapse 1
Louis Cozolino (The Social Neuroscience of Education, 2013) metaphorically introduces the concept of the
Social Synapse, the medium through which we are linked together into larger organisms such as families,
tribes, societies and the human species as a whole.
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"Gaze, pupil dilation, facial expressions, posture, proximity, touch, and mirror systems are all
reflexive and obligatory systems that work below conscious awareness. These and other systems
yet to be discovered create a high-speed information linkup between us, establishing ongoing
physiological and emotional synchrony" (p. xiii).
An image that might fit is a 1990 figure I had made describing how two people (a and b) might come into
rapport while communicating in a cafe (Fig. 2). The lines intersecting each person may represent attributes
such as words, gaze and interests. The distance, “c”, between the two people might determine the likelihood
of a relationship developing, as the two people align. The noise can be literally noise from the street when
the door is open or from the kitchen and the café staff, or metaphorical noise of a lot of distracting movement
by the people around them and perhaps a sports game on an overhead television. In this diagram the social
synapse is “c” and also mediated by “d”, the context.

!
Figure 2: Two people aligning in a café (Murphey 1990, similar metaphorical alignment pics, tm)
Cozolino continues
“… we are social creatures with brains and minds that are part of larger organisms called families,
communities, and cultures (Wilson 2012). This awareness is making it increasingly clear that to
understand a person, we need to look beyound the individual. Half a century ago, these insights led
family systems theorists to shift the focus of psychotherapy from the individual patient to the family
unit.” (Cozolino, p. xiii) … “Individual neurons are separated by small gaps called synapses. These
synapses are not empty spaces ...they are inhabited by a variety of chemical substances engaging
in complex interactions that result in synamptic transmission. It is this synaptic transmission that
stimulates each neuron to survive, grow, and be sculpted by experience.” (Ibid. xvi)
And thus each person experiencing “social synapses” is growing and being sculpted by experience, families,
communities, and cultures:
“In fact, the activity within synapses is at least as important as what takes place within the neurons
themselves. We know that neurons activate and influence one another through multiple biochemical
messengers. When it comes right down to it, doesn’t communication between people consist
of the same basic building blocks? When we smile, wave, and say hello, these behaviors are sent
through the space between us. These messages are received by our senses and converted into
electrical and chemical signals within our nervous systems. These internal signals generate chemical
changes, electrical activation, and new behaviors that, in turn, transmit messages back across the
social synapse” (Ibid. pp. xiv-xv bold added).
Social Synapse 2, 3, … imagine the earth as merely a neuron…
Building on Cozolino’s ideas above, we could expand the model and talk of cultural (which he seems to hint
at) or national synapses, or continental synapses. Taking it to the extreme, imagine the earth is merely a
neuron in the huge universal brain, and we are lost in some dark corner of the universal brain and just now
learning to send out neurotransmitters (radio waves and rockets). (☺ Einstein said scientists needed
imagination most of all!) And so neuroscience meets “science faction”. This seems to already have been an
inspiration to many who have made videos on ShutterStock (Links below, enjoy).
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In Our Classes
So the take away for teachers in the classroom is first that: belonging and feeling comfortable in classes is
extremely important and it happens most often when people connect with each other (overcoming the social
synapse) and start caring about each other enough to want to help others learn. Amazingly enough much of
this social synapse can be overcome in the classroom by getting students to teach each other and help each
other learn which often leads to friending and healthy connections (Murphey, 2017a & b) and a healthier life
(Falout, Fukada, Fukuda, & Murphey, in press). The bonus is that class friends end up liking spaced
repetition with each other (which works in favor of repeated myelination) and that the general atmosphere of
the classroom becomes more emotionally positive.
Brown, J.D. (2016). Using Classroom Assessment to Improve Teaching and Learning. JALT National
Plenary. Nov 27.
Cozolino, L. (2013) The social neuroscience of education. New York: W.W. Norton & Company.
Falout, J., Fukada, Y., Fukuda, T., & Murphey, T., (in progress). Socializing Groups, Brains, and Biologies, in
the Palgrave Encyclopedia of Motivation in Language Learning.
Murphey, T. ( 1990). You and I adjusting interaction to get comprehensible input. English Teaching Forum 10
pp. 2-5.
Murphey, T. (2017a). Asking Students to Teach: Gardening in the Jungle. In Gregersen, T. and MacIntyre, P.
(eds.), Exploring Innovations in Language Teacher Education. Switzerland; Springer.pp. 251-268 [also
featured on Rick Reiss’s Tomorrow’s Professor Stanford University Blog in the Fall of 2017]
Murphey, T. (2017b). A 4-page condensed version of Tim Murphey's book chapter: Asking Students to Teach:
Gardening in the Jungle available at STANFORD University's eNewsletter by Rick Reis "Tomorrow's Professor"
Projected for #1590 early Oct.
Wilson, E. O. (2012). The social conquest of the earth. New York NY: Liveright Publishing Corporation.
Visual Animations that Seem to portray the Earth as a Neuron
Google “Earth, Connection Network Concept, Loop, 4k” or go to: In press
http://www.shutterstock.com/video/clip-16933516-stock-footage-earth-connection-network-concept-loopk.html?src=rel/12925532:0
http://www.shutterstock.com/video/clip-15950605-stock-footage-earth-connection-network-concept-loopk.html?src=rel/10823162:2/3p
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