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PeerSpectives Issue 9

Established in 2008, PeerSpectives is an 
open access, quick turn around 
publication for all those interested in 
education in general and cutting edge or 
experimental practice in particular.

The Journal seeks to encourage more 
peering (verb: to treat those we work 
with, teach, and learn from as peers and 
to value their points of view) and 
encourages contributions from educators, 
learning advisors, coaches, mentors and 
learners; aiming to empower each other 
to be better members of a global world.

Editorial
Tim Murphey

Welcome to the ninth issue of 
PeerSpectives summer 2012

You will notice several exciting changes 
with this issue. First, we have two new 
enthusiastic co-editors, Carol Begg and 
Thomas Lockley, with lots of energy and 
new ideas who led us to get an ISSN 
number, upgrade our web site, and recruit 
a host of readers, as well as simplifying 
the submission process and assurinq a 
quick turn around with double blinded 
reviews for the main articles. We also are 
highlighting the two ideas described 
below.  

Pre-publishing ideas: Time dating your 
work

A great advantage of a quick turn around 
publication like PeerSpectives is that 
ideas can get time-dated more quickly 
than if they were to wait for a journal 
that can take a year or two to come out.

 
You will find in this issue a short article 
about shadow reading that you might 
want to try out. As readers for other 
academic publications, the co-editors are 
struck with the slow turn around of 
articles in our professional journals. In 
the medical field, where knowing 
information quickly can save lives, editors 
have begun pre-publishing findings for the 
field to consider and use quickly rather 
than waiting a year for the full 
publication. While language teaching and 
linguistics are not usually life or death 
situations, we still might benefit a lot 
from knowing about effective teaching 
procedures early. 

This was the case with the shadow 
reading article. One of the co-editors 
read the complete research journal 
version, loved it, and then discovered it 
was in a publication queue for some time 
in 2013. After contacting the authors and 
the journal editor, it was agreed a short 
synopsis of the research and methods 
could be published in PeerSpectives a 
year before its proposed publication. We 
appreciate the foresight of the editors 
and writers and would like to propose 
more publications do likewise. If you are 
the author of such an article, feel free to 
submit to PeerSpectives after having 
obtained the appropriate permissions!

Hope you have a nice summer. 
Tim
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Learning & teaching 
journeys

Raw learning 
experiences
Elizabeth Lammons

Learning something new can be 
threatening to one’s sense of self. 
Studying a new language is no exception. 
It is an unsettling experience especially 
when you have already established your 
abilities in your first language and you 
feel that your identity is strongly linked 
to the language that you speak. The 
challenges that you face to make sense of 
a language from scratch can be daunting 
and can cause you to quit if you cannot 
hang in there. I had two polar opposite 
language learning experiences that have 
influenced my beliefs about language 
learning and teaching and advising. 

Figure 1. My language learning influences and 
beliefs

In the 7th grade, I was introduced to 
language learning by my Spanish teacher. 
I cannot remember her name now, but I 

remember she was in her 30s. At the time 
I thought that she wanted to be a 

teenager again because she was always 
trying to be friends with the most popular 
students in the class. I noticed this right 
away, so this should have prepared me for 
the experience that I was to have in her 
class. Anyway, I was a sensitive high 
achieving student in a class full of other 
high achievers and it was my first time 
learning another language. I remember 
having this constant anxiety about 
pronouncing words correctly and coupled 
with my acute shyness, I could not 
imagine speaking up in class. The other 
students seemed to have no problems 
with learning Spanish. Many of them liked 
to play with the language and it seemed 
to be fun for them. I was more concerned 
about speaking correctly from the 
beginning and I thought initially that it 
would not be a problem because I did so 
well in my own language. Clearly I was 
quite naive! 

One day the teacher gave us a homework 
assignment to memorize some words in 
Spanish that we were going to have to 
recite it to the class the next day. I was 
really stressed about it. Even though I 
wanted to practice, I did not ask the 
other students in the class because I was 
too shy, and I was trying to save face and 
avoid being bullied about it. Therefore, I 
practiced on my own. When it was my 
turn to recite in class, I mispronounced a 
word, and to the class and my teacher, it 
sounded like I had said the name of a boy 
in my class, so I guess they thought I was 
daydreaming about him. The teacher and 
all of the students in class started 
laughing really hard. It was difficult for 
them to stop, and I was absolutely 
mortified! I wanted to disappear, but I 
could not. I wanted to cry, but I did not. I 
was shocked that my teacher would join 
in the roaring laughter instead of saying 
something to encourage me or correct 
me, but she did not. After the class, we 
had lunch. I hid in the bathroom to avoid 
facing my peers. It is true that learners 
make funny mistakes, but there is a 
difference between laughing uproariously 
at them and sharing a laugh with them 
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while addressing the mistake and why it is 
funny.

In that class, learning a language was not 
the ultimate goal. It was a class designed 
to give us a taste of Spanish so we could 
decide if we wanted to study it in the 
next year. Our class assignments included 
lots of translation, repetition of dialogues 
from the textbook or tests. There was 
never a point in that class or in other 
language classes I took in that middle 
school or in high school that a second 
language was presented to me as a way to 
communicate with speakers of that 
language. Mostly it involved taking tests 
to get a good grade. 

Clearly, I did not think about how this 
experience would shape my language 
learning or my career choice then, but 
when I began studying for my master’s 
degree, I realized that I was still carrying 
around hurt and embarrassment from that 
situation that I wanted to go away. Before 
I decided to get my master’s degree in 
Teaching English to Speakers of Other 
Languages, I was afraid that I would not 
be able to teach my students English well 
because of my failed experiences with 
language. I thought, who am I to teach 
someone else about how to learn a 
language when I am not fluent in another 
one? I feared that I would be labeled a 
fraud by my students when they found out 
about my language learning experiences. 
However, I decided that I could harness 
the fear and embarrassment that I felt 
and I could change it for good. I believed 
that I could create a positive and warm 
environment in my classroom for students 
to learn despite the fact that I was not 
fluent in another language and despite 
feeling like I was a bad language learner. I 
had a language learning experience in 
graduate school that changed that.

During my first year of study in graduate 
school, I had the opportunity to take a 
weekend workshop in the Silent Way with 
Shakti Gattengo. Shakti’s husband Caleb 
Gattengo created the Silent Way method. 
In this method, the learner is allowed to 

take charge of his or her own learning 
because the teacher helps the students 
raise their awareness of what they know 
in the language and how they know it. 
Silence by the instructor is used as way to 
allow learners to experiment with the 
language and it gives the instructor time 
to observe the students. In that 
workshop, I think we were studying Hindi 
or maybe Farsi. It was during the last day 
when we were reflecting on what we had 
done that I shared my first language 
learning experience with the group and I 
started crying. It was through the process 
of being allowed to be silent, of being 
allowed to process what I was learning, of 
being allowed to take risks, of being 
allowed to be wrong and then figuring out 
the error through Shakti’s guidance and 
the guidance of the other students in the 
workshop that broke through this idea I 
had been carrying around that I could not 
learn language. In that moment, I owned 
the fact that I could and can learn 
language. It was just a matter of finding 
my own way to it. 

From that point on, I vowed to myself 
that in my teaching, I would do my best 
to help students find their own way of 
learning. I should provide a way for 
students in my classes to learn to the best 
of their ability while respecting the basic 
fact that everyone is different and thus 
learning encompasses all possibilities. I 
wanted to empower my students to seek 
their own potential in the hopes that they 
would find this motivating to continue 
learning throughout their lives. In that 
two-day workshop, I felt more respected 
as a language learner than I had ever felt 
in any other language class I had been in. 
Throughout my career as an educator I 
have tried my best to give this same 
feeling to my students. Before I go into a 
class, I remind myself the class is for 
them. I listen to students as they speak 
and I try to wait to let them speak and 
hear their voices more than mine. I try to 
raise their awareness of what they are 
doing to learn by having them share their 
learning experiences. I insist that making 
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mistakes is important. Perfection is a 
myth.

My initial and subsequent language 
learning experiences have obviously 
shaped the way that I have taught and 
continue to teach students. Now as a 
learning advisor, I am in a position to help 
students identify their own ways of 
learning and I feel that I can empathize 
with their language learning struggles 
because of my experiences. I am studying 
Japanese now and I have to roll with the 
feelings of anxiety that I have about 
making mistakes. When it comes to my 
personal language journey, I am still 
fighting to have fun with it and to try not 
to be perfect. I can understand why 
students feel anxiety about speaking 
another language perfectly because I also 
want to communicate my ideas clearly 
and I do not want to accidentally hurt or 
insult someone with my choice of words 
because I am not confident of my ability 
to repair the miscommunication. As 
educators and students, we have to make 
room within our interactions for mistakes 
not only by saying making mistakes are 
fine, but by showing that making mistakes 
is a way of learning. For me, language is a 
tool for communicating my values and 
learning about the values of another and 
about respecting similarities and 
differences. My goal is to respect how 
students choose to interact in the 
language of their choice and encourage 
them to explore new ways of learning. 

Learner views

Improvising our lives
Toshiya Otsuka

 
“Improvisation” is what I have been 
learning from playing jazz music for the 
past five years, and at the same time it is 

something that is difficult to describe and 
capture. However, it keeps attracting me 
because it shows the possibility of the 
moment. This short essay is about 
improvisation and introduces a few 
important elements of it. This is for 
everyone who wants to discover more of 
their creativity through improvisation and 
can be used in all areas of our lives. 
Everyone already is an improviser but we 
can become better at improvising.

Improvisation is well known and popular 
in music making. In jazz music, we have 
some rules, but most parts we play 
spontaneously, play as we go along. The 
music is built by notes (vocabulary) and 
the rules of combination (grammar) and 
the reaction of what the other player say 
(call and response). We play from 
moment to moment in the flow of time. 
There are some rules in that, but no 
determined future. Also there are never 
exactly the same performances in the 
past and future. We may know what is 
happening in the present, but we cannot 
know what will happen in the future. That 
is the most fascinating point of 
improvised music. However, in light of 
this, this is like everyday life. In our daily 
life, we do not and cannot know exactly 
what will happen a day or a second in 
advance. Therefore, everyone can be said 
to be an improviser like a jazz musician. 
In living such opportunities, the 
knowledge of improvisation helps us to be 
open to the possibilities of living in the 
present, to be one’s self and original, to 
be creative, and to not totally know who 
we will become. That’s exciting!  We live 
improvisationally.

Look at daily conversation, as we listen 
and talk, we are building conversation 
that we have never performed before and 
will never happen again in exactly the 
same way or circumstances. In light of 
this, conversation has similarities with 
jazz form. Teaching may be seen as 
improvisation. Before a class, the teacher 
has prepared for the class. However, the 
class will not progress exactly the same as 
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the teacher wanted and expected it to 
because there are living activities, in real 
time, like student’s interaction and 
surprise. A teacher’s improvisation and art 
can be seen when they can connect the 
living bodies of the student with their 
living knowledge and needs in real time. 
You can think about your daily life in the 
same way. How can we improvise well? 
There are a few points to think about 
improvisation.

Play

In Free Play, Nachmanovitch (1990) 
illustrates how all creative acts are a 
form of play: composing, writing, 
painting, and acting. Children play with 
everything they can, musicians play with 
sound and silence, writers play with 
language itself, painters play with the 
color and space. While people are in play, 
the play itself is the reward and it is filled 
with joy. This leads to high concentration 
and autonomy. Psychiatrist Donald 
Winnicott states, ‘It is in playing and only 
in playing that the individual child or 
adult is able to be creative and to use her 
whole personality, and it is only in being 
creative that the individual discovers the 
self’ (in Nachmanovitch, 1990, p.50).

Listening 

In Jazz music, musicians do not decide 
fully what they will play before they play. 
There is an important thing in terms of 
playing jazz music known as ‘Call and 
Response’. They pay attention to the 
other player’s notes and react from 
moment to moment. What they notice 
becomes their music. Especially, when the 
player has a specific thing that he wants 
to play, it is important to see what is 
actually happening now, not to press his 
own ego.  Too much ego breaks the 
structure. To merge with other players, it 
is necessary to listen deeply to what 
others say. 

Listening comes from the power of 
observation, paying attention to the 
world. We usually focus on ourselves, our 

problems, fear, and anxiety. But the 
details of each day take place in front of 
us, moment by precious moment. What 
you notice will become your world. 
Patricia Ryan Madson states, “Life is 
attention, and what we are attending to 
determines a great extent how we 
experience the world”. (Madson, 2005, p.
67)

Say “Yes, and ~.”

There is an important rule of 
improvisation. That is say “Yes”. The 
series of “Yes” can keep it moving 
forward and takes us to some new and 
unknown place. It is not about being a 
“yes-man”, implying mindless pandering. 
In addition, “Yes, and ~” means each 
person provides inspiration for others. 
Agreement begins the process; what 
comes to next is to add something or 
develop the offer in a positive direction. 
Notice how often we say ‘Yes, but.’ in a 
day. Try substituting “Yes and” for “Yes 
but”- this will get the ball rolling. By 
doing this, we can bring each brick and 
create the new thing together that cannot 
be built by one person. 

Power of mistakes

To face the unknown future means we are 
taking some risks all the time. In many 
schools we are taught to fear and avoid 
making mistakes. A mistake is most often 
a result that we had not planned and it is 
something unexpected. However, for jazz 
musicians, the mistake is considered an 
opportunity to create something new. It is 
not something to be avoided. If the other 
player could not react, the note is 
considered as a mistake. The point is the 
attitude to think about the mistake. What 
an improviser is doing is using the mistake 
as an opportunity and focusing on what 
comes next. This is looking ahead, not 
back. Moreover, there is no creativity 
without failure and no improvisation 
without the risk of failure. 

The notion of living for now is sometimes 
thought of as irresponsible and shallow. 
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But, it is not just doing anything and it is 
not only thinking about now. The state of 
mind now and here is made and is 
strengthened by improvisation. Neither 
does it come from freedom nor is it 
arbitrary. This mind is coming from the 
delicate balance between the two 
opposite poles: traditional living and 
freedom, scripted or scheduled behavior 
and spontaneous behavior, the past and 
the future. 

Improvisation is difficult to capture or 
define. Improvisation is not a certain 
entity; it is a process of making something 
creatively. The opportunities for 
improvisation are every second of our 
daily life. Therefore, everyone who 
creates something can learn from 
improvisation. It is not only for music, 
art, painting, or writing. It is for the all 
areas of our daily lives.   

Every moment is precious. Time is flowing 
moment to moment and day by day. The 
things are always changing. The fact of 
improvisation tells us that every moment 
is unique and it has never happened 
before and it will never happen again. Let 
our everyday life – once humdrum or 
routine- be a creative endeavor. Try it out 
and see what happens. Let’s embrace 
improvisation and live it well.

“Paint as you like and die happy” 

- Henry Miller  
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Pre-publishing Ideas
This is an abbreviated article looking at 
the methods of shadow reading without 
going into the details of theory. The 
complete article has been accepted by 
Language Teaching Research for 
publication sometime in 2013. The editor 
of that publication, Rod Ellis, has kindly 
allowed us to published this short 
description ahead of the full article so we 
might use the ideas and experiement with 
them ourselves.

Shadow-reading in 
the ESL classroom: A 
brief report
Millie Commander & María C. M. de 
Guerrero

The aim of this brief report is to discuss 
our experience with shadow-reading, both 
as a technique we have successfully 
applied in the ESL classroom and as the 
focus of a research study we recently 
conducted (author & autho, forthcoming).

Shadow-reading is an adaptation of 
“conversational shadowing” (Murphey, 
2001), a pedagogical technique in which 
L2 learners “shadow” their interlocutors, 
that is, repeat what others say, either 
completely or selectively, or engage in 
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conversational interaction about what is 
being said. In shadow-reading, shadowing 
is combined with summarizing and 
retelling in order to encourage not only 
meaningful imitation of L2 models but 
also reading comprehension and retention 
of written English texts. What follows is a 
brief description of the procedures for 
shadow-reading, as we have implemented 
it in basic ESL classes at a private 
university in Puerto Rico.

Training for shadow-reading

To perform shadow-reading effectively, 
students first need to understand the 
concept of shadowing and get some 
practice in doing it. There are three areas 
of training that we think are important:

Chunking: Students need to develop the 
ability to “chunk”, that is, learn how to 
segment long utterances into meaningful 
shorter units. Teachers can give learners a 
few tips as to how to preserve syntactic 
and semantic unity in short segments as 
well as demonstrate correct chunking by 
reading aloud, slightly pausing after 
appropriate word groups, and asking 
students to repeat.

Shadowing short sentences: To introduce 
learners to the notion of shadowing, we 
suggest showing Murphey’s (2000) 
Shadowing and Summarizing video. Either 
through the video or teacher 
demonstration, students can be taught 
how to shadow short sentences in various 
ways: in complete or selective form, out 
loud or in low-voice private speech, and 
interactively (i.e. interjecting comments 
or questions).

Shadowing longer passages: Students 
need practice in shadowing longer pieces 
of discourse. They still chunk and shadow 
as above, and then summarize the 
passage in their own words.This implies 
the ability to hold larger amounts of 
information in short-term memory and 
then verbalize (summarize) what has 
been retained. In summarizing longer 

passages, learners are not required to 
reproduce utterances exactly as they are 
modeled (shadowed).  Paraphrasing and 
summarizing are actually encouraged. To 
practice shadowing of longer passages, 
we suggest using short narrative texts 
organized in paragraphs so that pairs of 
learners can shadow, paragraph by 
paragraph, the story to each other in 
alternate fashion. In fact, some students 
can shadow very well but with little 
retention of information. The 
summarizing makes them attend more to 
the meaning making as they shadow 
(Murphey, personal communication).

Procedures for shadow-reading

The shadow-reading task per se, as 
implemented in our classrooms and 
research study, consists of an 
interactional phase and a non-
interactional phase. In the interactional 
phase, the students, working in pairs, 
read silently and aloud, shadow, and 
orally summarize a story. In the non-
interactional phase, the students 
individually produce written retellings of 
the story on two occasions, immediately 
after the activity and several days later.

For shadow-reading, teachers first need 
to select a story text that can be divided 
into two equally long parts. During the 
activity, and for the first part of the text, 
one partner assumes the role of Reader 
(i.e., reads the text aloud) and the other 
partner assumes the role of Shadower 
(i.e. repeats and/or summarizes what he/
she hears, without looking at the text). 
Following are the main steps in 
conducting the shadow-reading session.

Interactional phase

1. Students, in pairs and facing each 
other, are provided with Part I of the 
story in print form. Both partners read 
Part I silently. When finished, Partner 
A (Reader) keeps the text and Partner 
B (Shadower) returns the text to the 
teacher.
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2. Students are reminded that they can 
make interactive comments (clarify 
ideas, ask each other questions, and/
or engage in conversation) during the 
shadow-reading session if that helps 
them derive meaning from the text.

3. Partner A reads Part I out loud and 
Partner B shadows. The following 
sequence may be followed for each 
paragraph, or for all of Part I if it 
consists of only one paragraph. 

4.      
• Partner A reads each sentence, 

chunking as necessary
• Partner B shadows each sentence three 

times: out loud, in low voice, and 
silently

• Partner A reads each sentence again
• Partner B shadows each sentence 

selectively (i.e., repeating only key 
words)

• Partner A reads the entire paragraph 
again

• Partner B summarizes paragraph
• If Part I is multi-paragraph, Partner B 

summarizes all of Part I 

5. Roles are reversed for Part II (Partner 
A becomes Shadower and Partner B 
becomes Reader). The same procedure 
as for Part I is followed with Part II of 
the story.

Non-interactional phase

Immediately after shadowing and 
summarizing the story orally, the students 
are asked to write individually, in English, 
as much as they can remember from the 
story. Several days later, they are 
required to produce in writing a second 
(delayed) recall of the story in English. 
Optionally, and in order to obtain another 
measure of comprehension and retention, 
students may be invited to do a third 
written retelling of the story, this time in 
their L1

Shadow-reading and imitation

As researchers and practitioners inspired 
by Vygotskyan sociocultural theory (SCT), 
we are interested in shadow-reading 
because we find in it multiple affordances 
for imitation. Within the SCT framework, 
imitation is viewed as the chief 
mechanism of internalization and a major 
component of developmental activity in 
the zone of proximal development (ZPD) 
(Vygotsky, 1986). Imitation is not, within 
this framework, mere rote or mechanical 
repetition of models; rather, imitation 
involves conscious understanding of what 
is imitated, the intention to reproduce it 
in meaningful ways, and the ability to 
extend the reproduction creatively to 
new contexts. In our research study we 
observed the process of imitation as it 
unfolded in the shadow-reading activity. 
Specifically, we focused on those aspects 
of shadow-reading which helped learners 
internalize and creatively reconstruct a 
story text through imitation. A qualitative 
analysis of shadow-reading indeed 
revealed a rich gamut of imitative 
behaviors which seemed to contribute to 
language development as well as story 
comprehension and retention. A 
quantitative analysis of the retellings in 
which we compared the scores obtained 
by a group of learners that had engaged 
in shadow-reading to the scores of 
another group which had simply read the 
story silently yielded significantly higher 
scores for the students who had engaged 
in shadow-reading (see forthcoming 
article for the details). Both the 
qualitative and the quantitative results of 
the study suggest that shadow-reading 
effectively promotes meaningful imitation 
and internalization of L2 exemplars, 
aiding story comprehension and retention.

Shadowing, chunking, and interaction

A crucial skill involved in shadow-reading 
is chunking. The partner who reads the 
text orally has to “chunk” the sentences 
in the text into manageable meaningful 
word groups with adequate pauses to 
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allow enough time for the Shadower to 
grasp the content and repeat it. This 
phonological encoding of the Reader and 
subsequently of the Shadower provides 
the opportunity to go beyond mere 
repetition in order to facilitate 
interpretation and storage of a message. 
As Murphey (1996) suggested, chunking 
facilitates adjustment in the ZPD. Our 
learners took advantage of the chunking 
strategy and explicitly requested it (“Can 
you please chunking?”) or offered it (“You 
want chunk?”). ZPD adjustment in 
shadow-reading is also facilitated by the 
possibility of interaction between 
partners. As learners interact for 
clarification purposes, request for 
assistance, and topic engagement, 
meaning can be jointly constructed and 
language becomes the focus of attention. 
Interaction between learners is, in fact, 
one of the essential components for the 
success of shadow-reading because it 
helps learners to make sense of the text 
and reproduce it with understanding. 

Reasons for implementing shadow-
reading

Results of our research study and our 
practical experience with the technique 
lead us to believe shadow-reading may be 
usefully and effectively applied in second 
or foreign language classrooms. Some of 
the most salient reasons we find shadow-
reading to be useful are the following:

• It offers repeated opportunities for 
hearing, articulating, understanding, 
and internalizing L2 segments.

• It provides affordances for mutual 
assistance in the ZPD, as partners have 
the opportunity to monitor each 
other’s production, make corrections if 
necessary, and help each other 
understand and produce text.

• It promotes intelligent, transformative 
imitation of L2 material and 
transcendence (transferring learned 

segments to new contexts), especially 
as students summarize in the 
interactional phase and in the written 
retellings.

• It allows the students to engage in 
imitation in private speech 
(particularly during low voice and 
silent repetition), a process which 
might contribute to internalization.

• It can be applied at any proficiency 
level, depending on the complexity of 
the text selected. Shadow-reading is 
actually an excellent way to develop 
paraphrasing and summarizing skills 
among advanced L2/FL learners.

Millie Commander -  
mvcommnder@yahoo.com

María C. M. de Guerrero - 
prof.mguerrero@gmail.com
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Original Papers

Joint Class: No Risk No 
Return – Mixing Classes 
合同 クラス ! 

Makoto Takeda, Yumiko Uehara, 
Chiharu Yoshida & Tim Murphey

 “We are now interconnected to such a degree 
that we need to transcend our own culture and 
identity and risk meeting the other at a 
cosmopolitan level in an ongoing process of 
reciprocal interaction and 
influencing” (Villemoes, 2010).

Some Background

Most interactionist-minded teachers are 
well aware of the research and the social 
turn (Block, 2003) toward increased 
interaction in the classroom allowing 
students to be more active and learn 
more. Dewey’s early contention that 
students learn best through direct 
personal experience (Dewey, 1938) has 
been well illustrated and advocated in 
the language teaching profession for 
many years (Rivers, 1988; van Lier, 1996). 
Bateson also described it as “Participation 
precedes learning” (1994, p.41) and then 
with a Vygotskian slant, Holzman 
rephrased it as “learning to perform and 
performing to learn” (2009, p.45). 

Peer assisted learning and tutoring (Gaies, 
1985; Topping, 2001; Boud, Cohen, & 
Sampson, 2001) has an equally long 
history.  This has led to near peer role 
modeling (NPRMing) research (Murphey & 
Arao, 2001) showing that students can 
learn a lot from other students who are 
similar to themselves in diverse learning 
situations (Singh, 2010). When students 
interact with diverse others who are 
studying their language, they can also get 
inspired by each other through reciprocal 
NPRMing which can also lead to more 

healthy diversity modeling (Murphey, 
2012, in press/online).

Our Experience of Mixing Classes

On May 31st 2012, at Kanda University of 
International Studies (KUIS) in Chiba, 
Japan, approximately 30 international 
students, from about a dozen countries, 
met 60 Japanese native speaker (JNS) 
students in a large room for interactive 
interviews in both English and Japanese 
(and occasionally in Chinese, Spanish, 
Korean, etc for a 90 minute class.)  

The JNS students first sang the song 
“Make New Friends,” a well-known camp 
song which encourages people to make 
friends, for the international students. 
Then they started their interviews (two 
JNSs with one international student), with 
the international students rotating into 
new groups about every 15 minutes. Most 
students had prepared questions before 
for their interviews and were very 
excited. The international students 
focused on asking advice about learning 
strategies. To close, there was a short 
performance by a student an 
international student on the mandolin 
which was much appreciated. Students 
noticeably did not leave quickly for their 
breaks or next classes but lingered around 
to talk even more. 

During each encounter students were 
asked to spend the first few minutes on 
introductions and then the international 
students asked questions in Japanese. We 
think we allowed the students real 
experiences (Dewey, 1938) with 
interacting with cultural diversity; they 
were participating before learning, 
allowing for better learning (Bateson, 
1994); and this was not practice, it was 
the real thing, they were performing to 
learn (Vygotsky/Holzman, 2009). It was 
successful in that students enjoyed 
themselves and used their target 
languages for real socialization purposes. 
White it was a bit messy, we look forward 
to doing it again. However, we will let our 
students speak for themselves. 
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Some international students studying 
Japanese responded: 

“The session was useful. We could share the same 
problems in learning foreign languages.”

“I made an effort to speak English well in “English 
time” because I felt that they expected us to 
speak English.”

“I think the class was really interesting. Having a 
conversation in Japanese was easy for me but a 
bit difficult in English. JNS students might not 
have prepared topics and questions beforehand. 
Thus, we (international students) had to initiate 
conversations both in Japanese and English.”

“It was really interesting. Since I was able to talk 
to many Japanese speaking students, I learned 
good ways of learning from them. (But) I’ve got 
very tired as we had to use both Japanese and 
English during the class.”

Some Japanese students studying English 
responded: 

“Today, I really really enjoyed talking with 
exchange students!! I’d like to talk with other 
students!...I was happy that every student liked 
Japan and Japanese. Thanks for organizing 
today’s meeting.” 

“All the foreign students worried about kanji. It 
is difficult for them, also for me. They can speak 
English very well. Their pronunciations were a 
little difficult for me. However, communicating 
with many people from any countries is good 
change to know a lot of different 
pronunciations.”

“They all can speak at least three languages very 
fluently. It makes me very surprised and inspired. 
I think I want to be a very active learner like 
them. They told me that they learn Japanese and 
English for only a few years but they are good 
speakers!”  

Personal Perspectives from the teachers 

Makoto Takeda: I suggested having this 
mixed class, inspired by the concept, 
Near Peer Role Modeling (NPRM). JNS 
students and international students have 
a common goal: learning a foreign 
language. They can thus be regarded as 

near peers, striving for similar goals and 
overcoming similar challenges and 
perhaps able to use similar strategies. I 
presumed letting them share their 
experiences in language learning would 
stimulate them and might eventually lead 
them to model each other’s productive 
behaviors. 

Yumiko Uehara: I started doing class 
mixing 4 years ago. I found it is a great 
chance for students to interact with real 
people in real situations, meeting 
unknown people, and they all responded 
positively and asked for more. 

Chiharu Yoshida: It seemed to be a good 
experience for international students to 
talk with JNS students about how to learn 
Japanese. Since they are both language 
learners, they seemed to share 
difficulties, tips and pleasures of foreign 
language learning.

Tim Murphey: They put their skills to use 
in a real performance situation and loved 
it! How can we make school more like 
this? 

Recommendations to others who may 
wish to do this: 

We heartily recommend that teachers try 
organizing such mixed classes at least 
once a semester to familiarize  different 
groups of students with each other and to 
give more weight to the communicative 
components of our courses. Plan far 
ahead, ask participants to write name 
cards for each other to wear (the JNSs all 
loved their names creatively written by 
the international students when they first 
met!) Design a rotation system. Put on 
some good lively background music. Plan 
some pre and follow up activities, such as 
listening to recordings. Prime both groups 
of students with common topics to 
discuss. Don’t worry so much about 
learning objectives and homework, let 
them experience and perform. We 
definitely would allow the participants 
more time to talk freely next time.
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Utilizing Photographs 
in Researching 
Foreign Language 
Planning
Mark Payne

This article focuses on the qualitative 
data analysis of photographic images 
collected during a study of foreign 
language for secondary education 
planning in the UK. Image data was 
analyzed with the software package 
“Atlas/ti” (Muhr, 2004), which facilitated 
searching, sorting and coding of the text 
and image data (Kelle, 1995) to construct 
“theories”. The Taylor and Bogdan (1989) 
approach to grounded theory (Glaser & 
Strauss, 1967) was used with an 
“emergent” (Huberman & Miles, 1994) 
coding framework; from descriptive to a 
more theoretical level.

The discussion centers on the analysis of 
the images, accompanying talk-through 
texts and critical issues surrounding the 
use of images in qualitative language 
research, including both conscious and 
unconscious “meaning”. The conclusion 
underlines the potential for using image-
based research alongside more 
conventional models of qualitative 
research for second language education 
research. This paper argues that images 
can perhaps shed light on the deeper, the 
“signified”, beyond the superficial and 
“textual” signifier and could be applied 
more widely in qualitative research.

Editors note: In all, this is a very 
interesting and thought provoking paper 
suggesting an unconventional and 
underused way of data collection and 
analysis. To read the full article please go 
to our relaunched website 
www.peerspectivesonline.org .
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In the muddle of the 
data
This column is being created to help 
researchers who are in the middle of their 
data-collection and who wish to reflect 
on the possibilities and potentials in their 
projects from that sometimes muddled 
point of view. Too often we write papers 
at the end of our research and the 
messiness, doubts, and excitement are 
not always seen in the final reports and 
articles. In these short reflective articles 
we hope to capture some of the thinking 
on the fly that might help other 
researchers as well. We fully expect them 
to end with a series of questions that the 
researchers are asking themselves.

Ideal classmates: 
Research notes
Tim Murphey

I am writing this on May 16, 2012. In the 
second week of April my research team 
members Joe Falout (Nihon University, 
Japan),Tetsuya Fukuda (International 

Christian University, Japan), and I gave 
beginning of the year surveys to our 
students as usual. Yoshifumi Fukada is 
collaborating online with us from a 
sabbatical at University of Hawaii, USA. I 
have only done the data input for one 30 
student class and was very excited by the 
open ended answers to question #39 
below (1-38 were only Likert scale 
questions, 39 and 40 were open ended): 

39. Please describe a group of classmates 
that you could learn English well with. 

What would you all do to help each other 
learn better and more enjoyably?

39. いっしょに親しく英語を学ぶクラス
メートのグループがどのようなものかを

想像して書いてみて下さい。より上手に楽
しく助け合って学ぶにはどうすればいいで
しょうか。

Brief Background

We have been doing beginning and end of 
semester surveys for several years now, 
dealing with multiple aspects of 
motivation generally, and adapting 
surveys as we progressed. At the American 
Association of Applied Linguistics (AAAL) 
conference this year we presented two 
papers, both of which Zoltán Dörnyei 
came to. Perhaps due to Dörnyei’s work 
on the Ideal L2 Self System (Dörnyei, 
2009), I proposed two new terms during 
our presentations that I thought would be 
more proximal and productive: Ideal 
Learning Self and Ideal Learning Group. 
My teammates immediately started 
theorizing with me on what these 
concepts might entail and how we might 
use them in our research. In order to tap 
into the Ideal Learning Group, question 
#39 above (as well as a set of Likert 
questions) were added to our beginning 
survey for 2012. 
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Back to the Future

We did the surveys with over 300 students 
in April and we are still busy inputting 
data into our Excel files. The first 30 I did 
were so exciting, I shared them with my 
colleagues on Friday May 11. Basically 
students were saying five processes were 
important, see figure one.

Figure One:

Getting to know each other / making 
friends (12)

Using English (liking it, willing to 
practice, enthusiatic) (16)

Helping each other, caring for each other 
(not just with English) (5)

Being positive (smiling) (3)

Accepting of mistakes, not laughing at 
each other but with each other (3)

(Content responses from 24 students: 39 
identifiable items into 5 categories, 19 
females and 5 males, all Japanese native 
speakers)

Our research team has a standing 
agreement that our research should 
always benefit the students and be shared 
with them. So for the benefit of the 
students, I told my research team I 
wanted to immediately loop this data 
back to the students (Murphey & Falout, 
2010) so they could see it and possibly be 
inspired by it or to somehow combine it 
with all the other data from the 300 
students and loop it back to them, as 
soon as possible. My feeling was that if 
they could see what everyone thought 
were “good classmates,” it would also 
help them be that “good classmate.”  
Then we realized, in question #39, we 
were actually asking for students to 
describe “ideal classmates” to learn with. 
Through asking students to think about 
this and list these characteristics, they 
were also describing the kinds of 
classmates that they ideally should be. 

In many religions in the world, they have 
some way of saying this Golden Rule: 

“One should treat others as one would 
like others to treat oneself.” The thing is 
that it is usually easier to start with 
asking how do you want others to be (your 
ideal classmates). Once that is clarified, 
then we can more productively ask, “How 
would your behavior change if you could 
be an ideal classmate?” 

Emotional contagion (Hatfield et al. 1994) 
is another track of research that we are 
following and paralleling it with mirror 
neurons research (Iacoboni, 2008) which 
neurologically explains why emotions are 
contagious. For example, one student 
recently reported in his action log:

“What made me upset was my partner was 
reluctant to join the class around the beginning 
of the class. I felt unpleasant inwardly but I 
managed to keep my composure.”

Another in the same class reported:

“My partner kept speaking and making me laugh 
all the time. I am wondering why he is so funny!”

We suspect that this impact of students 
upon students is huge. In fact, the most 
frequent comments in my class action 
logs the first few weeks admit to being 
shy and somewhat scared, and then 
feeling relieved that they could make 
friends in class. To summarize, if others 
do not show that they like you where you 
are, you do not like yourself where you 
are. And you are probably not going to 
learn much. More than that, the people 
around you probably won’t learn much 
either due to negative contagion. 

My colleagues agreed to go straight to 
question #39 and look at those results 
first so that we might loop it back to the 
students. Early reports are showing that 
students in other universities concur with 
those first 30 that I analyzed (these are 
mostly science and other non-language 
majors in contrast to mine who are 
language majors). So in the next few 
weeks we will be giving this information 
back to the students and asking for their 
impressions once again for a second round 
of data. 
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Questions and Ponderings

Still not clear whether we are going to 
use Figure one (based on 30 students) or 
combine those of all 300 students? 

Still need to formulate the exact 
questions we are going to ask students: 
Perhaps ask them to rate the importance 
of each of the processes? Then ask to 
what degree do you think you could be an 
ideal classmate in this way? 

July 4 Update

In early June, the whole research team 
was so excited by the answers to question 
#39 that we rapidly did the data input 
and came up with 16 general codes from 
the 488 students by mid June. We looped 
these back to the students, asking them 
to rate each item in three ways: 

a. This is important for successful 
learning.（学習の成功にとって重要であ
る）1 - 2 - 3 - 4 - 5 - 6

b. My classmates have done this so far 
this semester.（私のクラスメートは今学
期これを行った） 1 - 2 - 3 - 4 - 5 - 6

c. I have done this so far this semester.
（私は今学期これを行った） 1 - 2 - 3 - 4 - 

5 - 6

We also left lots of room for reflections at 
the end. We plan to do an end of 
semester survey as well (which mirrors 
the initial survey, except #39 will ask how 
they have changed this semester). 
Needless to say we are in the muddle of 
data and truly looking forward to the 
summer when we can crunch it all and 
see what is happening. [Perhaps an 
update in PeerSpectives 10]
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