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Welcome to the third issue 
of PeerSpectives Summer 
2009 
 
 
PEERSPECTIVES seeks views from 
everyone: students, teachers, and 
school staff. We want to encourage 
more peering (verb: to treat those 
we work with, teach, and learn 
from as peers and to value their 
points of view) and collaboration. 
We can benefit from everyone’s 
ideas and ask important questions 
about our learning and teaching, 
research, professional and personal 
development and explore how we 
could improve our human 
conditions, around our own campus 
and more broadly in the world. We 
also welcome views and news from 
others in the net-o-sphere.  
 
PeersSpectives seeks short 
reflective, empirical, humorous, and 
opinionated articles discussing:  
• ways of learning, living and 

teaching better  
• how we can cross disciplinary, 

cultural, age, and other borders 
and reap the benefits of our 

diversity (teacher-student 
collaborations welcome) 

• what we do in learning and 
teaching and how we do it, 
with what tools or processes 
and with what results  

• the intertwining of our 
educational endeavors with the 
rest of our lives and how we 
can meaningfully navigate 
ecological solutions  

• book reviews, et cetera… (an 
important category)  

 
Got a new idea? Send it in.  Got a 
question? Ask it. Did something 
new, strange, or wonderfully 
awesome happen in class? Tell us!  
 
Submissions: Note that nothing is 
automatically accepted, this is a 
peer edited and negotiated 
publication. We will give feedback 
and suggestions for improvement. 
This is an access publication for all 
those interested in experimental 
and experiential education. 
 
Please submit via email 
attachments with manuscripts 
single spaced in 12” Times, APA 
style,  4 pages max (about 2000 
words), but shorter the better, 
with a catchy title. This is meant 
to be read by busy teachers and 
students, so KISS (keep it short and 
simple).  
 
Next Submission Deadline Nov 15, 
2009  Going to press by Dec 15. 
Send attached files to:  
mits@kanda.kuis.ac.jp   or   
stillwel@kanda.kuis.ac  
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Cheating in the Classroom 
 
By Stephanie Farrell 
 
From 2005 to 2007, I served in the 
Peace Corps in the West African 
country of Mauritania. I was 
stationed in a small town, 
alternately dusty and muddy 
according to the season, but 
almost always hot, and there I 
taught English at a local high 
school.   
 I arrived in Mauritania an 
idealist, eager to put into practice 
my learning from graduate school, 
and also eager to somehow “give 
back” to the world. In retrospect, 
while I did gain a better 
perspective on teaching per se, I 
discovered that giving back meant 
simply being there and 
establishing contact with the 
locals – exchanging greets with my 
neighbors, sipping bittersweet 
mint tea with them, and belting 
out “Every Sha la la la la” (from 
the Carpenter’s Yesterday Once 
More) with my students.  

I came to discover, 
however, that while I had felt 
myself flexible and ready to adapt 
to new and different situations, 
there were areas of conviction 
which I felt were absolute and 
about which I would not, in good 
conscience, act or feel any 
different than I had before my 
arrival in the little city on the 
banks of the Senegal River. One of 
these beliefs had to do with 
cheating. 

Growing up, I was taught 
that cheating was bad. I remember 
how in elementary school, we used 
to prop up our textbooks during 
tests so that students sitting next 
to us couldn’t see our answers. My 
college had a set of “honor 

codes,” and cheaters could get 
expelled if caught. Cheating could 
never be acceptable, and there 
was no tolerance for it. 

Cheating was very common 
in Mauritania. My students knew 
what it was, but they seemed not 
to think it was unethical. To them, 
it meant helping each other 
succeed. In the West, people tend 
to think of themselves as 
individuals, but in Mauritania 
people consider themselves a 
community. To my surprise, many 
of the Mauritanian teachers told 
me they took a lax stance on 
cheating. They said it was too 
much work to monitor the 
students’ every move, and they 
would rather look the other way. 
Furthermore, even if a student 
were to fail his/her class, it was 
very likely that a relative working 
in the school administration could 
change the grade to a pass.  

It was nearly impossible to 
prevent cheating. Students sat 
close to one another, making it 
easy to copy off each other’s 
tests. The back row students were 
difficult to monitor. Students used 
innovative methods of cheating: 
tiny pieces of paper hidden inside 
their garments, or crumpled balls 
of paper (presumably with the 
answers) dropped onto the floor 
by a smart student so others could 
copy.  
 Did this mean that I should 
give up and allow cheating in my 
class? I decided that no, cheating 
was cheating. I was their teacher, 
and I was going to decide my own 
rules. I instituted a zero-tolerance 
policy for cheating. If I saw any 
signs of cheating, that was an 
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automatic zero for the student. Of 
course I did not take pleasure in 
catching cheaters and taking their 
papers away, but I had to do this 
to let them know I was serious. It 
seemed that the number of 
cheaters decreased after that. 
They did care about their grades.
 At the end of my second 
year teaching, I saw my star pupil, 
Hawa Sy, cheating on her final. I 
had taken away two other 
cheaters’ finals already that same 
day. To be fair to everyone, I took 
Hawa’s paper away. She pleaded 
to retake the test, and I could tell 
that she was sincerely sorry.  She 
sat at her desk until all the other 
test takers had left. Still, I shook 
my head and told her to leave.  

Though I pretended to be 
resolute in my decision, inside I 
felt uncomfortable. Yes, Hawa was 
well aware of my no-cheating 
policy. Yes, Hawa had cheated on 
her test. Yes, I had to be fair to 
the other cheaters. On the other 
hand, up until then, I had never 
seen Hawa cheat. She had always 
sat at the front of my class, and I 
could always count on her to give 
me the correct answers when no 
one else knew. The worst part was 
that I knew that she would have 
done well on this final test without 
having cheated. 

I wondered what was on her 
mind. How was this going to affect 
her attitude towards learning 
English? What if she started hating 
English because of me? On a more 
selfish note, I didn’t want her to 
hate me, and I wanted to end my 
teaching stint in Mauritania with a 
positive feeling.  

I sought the advice of 
several people – another 
volunteer-friend teaching in the 
capital city, the headmaster of my 
high school, and even my director 

at Peace Corps. They all seemed 
to say that it was up to me. 
(However, one of my good 
Mauritanian friends said that I 
should give Hawa a break. It was 
going to be summer vacation soon, 
and that I should be generous.  
Actually, this made me more 
resolute in not wanting to pardon 
her.) 
 In the end, I gave Hawa a 
zero for that final. To this day, I 
don’t know if I did the right thing, 
and I guess I will never know. I 
somehow doubt that after that 
incident, I became Hawa’s hero, 
and she stopped cheating for 
good. This incident was just one of 
the many reminders that I came 
from another place, and 
consequently, my ideas differed 
greatly from theirs.  
 Justification for my 
existence in Mauritania was very 
important to me – otherwise, I 
don’t know how I would have 
lasted for two sweltering, dusty 
years. At the beginning of my stay 
in Mauritania, I had quite lofty 
goals for my students. While most 
high school students in Mauritania 
did not go on to university, I 
dreamed that perhaps one of my 
students would beat the odds, get 
a scholarship to go abroad to an 
English-speaking university in a 
place like Scotland or America, 
study economic development or 
conservation of the environment, 
come back to Mauritania, and 
make a difference in his/her 
country.  
 The longer I stayed, 
however, the more I found that 
reason for my stay in Mauritania to 
be embedded in the now than in 
the future. I came to understand 
that I was there so that my 
students could get to know 
someone from a distant country, 
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and that I could get to know them 
– an exchange of cultures.  

Disagreements were a 
given, but they were welcome 
because they encouraged thought. 
Maybe Hawa remembers me as an 
uptight and unmerciful teacher – 
after all, most other teachers 

would have let her off the hook. 
So let’s imagine that Hawa does 
resent me for what I did to her. 
Even then, it would mean that I 
wasn’t forgotten, and that a small 
yet significant intercultural 
exchange had occurred between 
the two of us. 

 
********************** 

 
Msg.#909   Why Students Lose Confidence  

Show Case Article from Tomorrow’s Professor 

They measure themselves "not always accurately" against classmates  

"By mid-way through their first semester, the bases students used to judge 
their potential success had changed. Instead of citing challenges they had 
faced and assessing how they had performed, they were most influenced by 
how they compared with their peers. Some comparisons were based on how 
fast they could learn new material or complete assignments.” 

* Mica A. Hutchison-Green is a postdoctoral fellow in the Center for the Advancement 
of Scholarship on Engineering Education at Northwestern University. This article is 
exerpted from: Providing a Voice: Qualitative Investigation of the Impact of a First-
Year Engineering Experience on Students: Efficacy Beliefs: in April 2008 Journal of 
Engineering Education. 
NOTE: Anyone can SUBSCRIBE to the Tomorrows-Professor Mailing List by going to: 
https://mailman.stanford.edu/mailman/listinfo/tomorrows-professor and see the full 
articles.  
 

********************** 
 

 
Have a great summer! 
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Editors Intro: A former part-time instructor at KUIS shares his views from 
the 'outside'. FYI, we presently have 176 part-time and 154 full-time 
teachers on staff at KUIS. We asked several full-timers how many part-
timers they knew and most said zero. This piece will hopefully open up the 
discussion as to how we might be more inclusive as a teaching community.  
 
Connectivity: A part-timer’s perspective 
 
David Williams 
Yokohama City University 

 
Part-timers often go unnoticed and 
unheard, but in increasing 
numbers, as universities attempt 
to cut costs, we provide a growing 
percentage of teaching at many 
Japanese tertiary institutes. You 
may have seen us around KUIS, 
said a friendly “hello,” silently 
nodded your head, or gazed 
curiously in our direction, or even 
ignored us completely failing to 
recognize us as one from the vast 
network in the ELI. In my 7 years 
as a KUIS part-timer between 2002 
and 2009 I witnessed all these 
reactions in equal measure as I 
went about teaching my two 
koma. KUIS was a very enjoyable 
and valuable experience, however 
looking back to the day of my last 
class, I have to sadly say that I felt 
little more connected to KUIS than 
when I had arrived for my first day 
of teaching. Why should this be 
and what should universities, like 
KUIS, do to better connect their 
part-time staff to their institutes? 
Thanks to a recent chance meeting 
with the PeerSpective editors I 
was given this opportunity to offer 
you a brief personal insight from 
the other side of the campus, a 
part-timer’s perspective. 

The first impression is the 
last impression. I can still vividly 
recall my first day at KUIS trying 
to get everything ready for my 
9.20am start. “Where is classroom 

3-105?,” “Where do I make 
photocopies?,” “Do I need a key 
for AV equipment, and if so, 
where do I get it?” Simple 
questions with simple answers: 
once you know where to go, and 
whom to ask. However on that 
first day there was no-one to ask 
and the part-timers’ lounge was 
little help (like many other 
universities the KUIS part-timers’ 
lounge was a difficult place to 
connect with people). I eventually 
found my classroom after 
approaching the administration 
staff but why, I have always 
wondered, wasn’t a member of 
teaching staff assigned - as a 
mentor - to show me the ropes? 
Part-timers spend less time on 
campus, have fewer, if any, 
contacts but are expected to get 
up to speed at the same rate as 
their full-time colleagues; having 
that initial first day contact would 
help to facilitate this. How much 
better might my connectivity to 
KUIS have been had such a mentor 
been assigned for those first 30 
minutes or so? Staff support and 
collaboration can begin from a 
very simple level. 

Independence is one of the 
huge attractions of being a part-
timer. It is however a double-
edged sword as there is the blunt 
reality that access to the 
community of teachers - to which 
part-timers also belong - is 
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difficult to forge. It can be a 
consequence of the time 
constraints on all part-timers - I, 
for example, had to rush to my 
next job after my morning classes 
at KUIS - but may also be due to 
part-timers’ lack of knowledge or 
not knowing what to ask. The onus 
should however be on the 
institution to set up the necessary 
structures to make sure all 
teaching resources are included. 

In my last 3 or 4 years at 
KUIS I was in charge of CSK classes 
and despite the excellent work of 
the department to provide the 
small band of part-timers with 
access to the community of 
teachers through emails, or 
invitations to the beginning of year 
meeting, it was either difficult to 
attend such meetings because of 
demands outside KUIS or there was 
the feeling (rightly or wrongly) 
that my attending the meeting 
was neither a matter of urgency 
for me or the department. As a 
part-time teacher, I tended to feel 
‘teaching’ and ‘students’ defined 
my KUIS identity. Attending a 
meeting of faces I was unlikely to 
see for the year thus appeared to 
have little significance for this 
identity. Receiving the annual 
contract renewal or confirmation 
of the following year’s schedule - 
very timely, but from the 
administration - were far more 
tangible things. Had the English 
department sent a personal letter 
each year to check part-timers’ 
availability for the coming 
academic year my perspective on 
the make-up of this identity might 
have been very different I feel. 
Such a gesture would have 
increased my feeling of 
connectivity to the department, 
encouraged attendance in 
meetings and made sure 

colleagues knew one another 
rather than just having them 
respond to email from names that 
have no faces. I attended one 
meeting in April 2007 and briefly 
felt connected; but since there 
were no further follow-up 
opportunities to meet colleagues 
that connectivity was 
unfortunately all too short. 

Consequently when mid-
semester curriculum notices were 
sent out it was sometimes hard to 
grasp what they meant to my 
classes. Indeed, more often than 
not it was the students who knew 
more than I did. This was reflected 
in my answers to their questions 
about the KEPT or SALC which I 
always prefaced with, “I’m sorry, 
I’m not sure. I’m just a part-timer, 
you’d better check with a full-
timer.” This seemed to bemuse 
(and amuse) students a little, but 
made me - the teacher - feel a 
little unprofessional. 

Although time and 
information flow may be difficult 
respective hurdles for the part-
timer and institute to overcome in 
the pursuit of better connectivity, 
facilities are one element that a 
university can exploit to its 
advantage. On a campus where 
facilities are modern and 
abundant, it always seemed a 
contradiction that part-timers 
were so isolated from SALC, the 
centre of language learning at 
KUIS (such separation of part-time 
and full-time teachers is common 
at many universities but seems to 
emphasize the differences 
between the two). Coupled with 
limited time the isolation meant 
that I was less aware of the 
opportunities for learning in SALC 
and consequently less likely to 
direct students there for out-of-
class tasks. What if part-timers’ 
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mail boxes had been relocated 
there, or if our classes had been 
scheduled there? This would have 
doubtlessly encouraged interaction 
between full- and part-time 
teachers, adding to feelings of 
connectivity and engagement and, 
importantly, helping students with 
their studies. 

So where am I now? In April 
this year, I swapped KUIS for a 
university where I’ve felt 
connected from day one. After 
very thorough course and campus 
orientations which part-timers 
were expected to attend, the 
part-timers lounge at my new 
part-time job has been a hive of 
activity; name cards have been 
exchanged; teaching ideas 
discussed, and friendships with 
other part-timers formed, “How 
did you teach this unit?” “How do I 
hook up a PC to the AV 
equipment?” These were the types 
of questions that, as a part-timer 
at KUIS, were either left 
unanswered or took time to be 
resolved. However, more 
important than this there has been 
an almost weekly opportunity to 
speak with full-time faculty in the 
part-timers’ lounge. In just two 
months this has happened as many 
times as in 7 years at KUIS! 
Simple, in-person interactions, 
with full-time staff such as, “How 
are your classes going?” or “Any 
problems with the text book?” 
have helped make me feel 
connected to a community of 
teachers. Accordingly I can 
contextualize what I am doing 
better and feel more real job 
satisfaction than if those simple 
interactions had been conducted 
via email. 

Part-timers around Japan 
are an important part of the 
teaching capability of any 
university, but at the same time 
their potential is largely untapped 
beyond the function of class 
teaching duties. Part-timers may 
be time-poor but should be better 
connected, and need to be 
identified as more than ‘just’ 
part-timers. I believe there are 
simple, effective solutions that 
can enable KUIS to help part-
timers feel more invited to 
participate in the system, and that 
would not unduly increase the 
burden on full-timers. Shared 
spaces, such as in teaching or 
preparation areas, greater 
awareness of the kind of skills 
part-time teachers possess, an 
informal mentoring system, more 
personalized information flows, 
and the creation of greater 
opportunities for formal academic 
and informal social interactions 
would go some way to helping 
greater collaboration and 
connectivity among, and between, 
staff whether they be full- or part-
time. 
 

********************** 
 
David Williams was a part-time 
instructor at KUIS from April 
2002~March 2009. He has lived in 
Japan for 16 years, and is 
currently a full-time lecturer in 
intercultural studies at Yokohama 
City University. His research 
interests include ryugaku 
motivation, and the effect of ER 
on TOEFL scores. He would like to 
thank the editors for inviting him 
to submit this essay. 
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Golden Nuggets 
 
Jennifer Yphantides 
 
Although marking can be 
laborious, it’s always nice to come 
across the humorous little nuggets 
students write that make it worth 
the effort. Here are the offerings I 
had this week. Hope they bring a 
smile to your day.    
 
Grappling with sustainability 
I insert a plug into a socket 
everyday.  It is real bad thing but I 
must continue to insert a plug into 
a socket or I cannot live. 
 

Planning for the future 
It’s your responsibility to lose your 
money. 
 
A few existential questions 
Why are Global Issues an issue?  
How can a problem be a problem? 
 
What was learned from a graded 
reader 
Norman Bates is a Psycho. 
 
Ouch 
In story, Chief Grey Owl tells a lot 
of lies to many people because he 
wants to act like a real Canadian. 
 

It’s easy to sympathize with 
Braveheart 
In my book main person had some 
problems.  For example, his wife, 
mother, father, and brother were 
killed by English. 
 
A little media literacy 
Newspaper article try to appeal 
my soft feeling but we must not 
forget the fact that immigrant 
aliens are dangerous in this 
constitutional state.   
 
A window on the family 
I think main character, Pop Larkin, 
is bad person.  When tax paper 
come, he pretend not to know, 
like my father. 
 
 
Thinking critically about our 
assumptions 

Before, I image that UK people are 
the polite aristocracy.  But this 
cannot be true because KUIS 
British teachers are exact opposite 
to that.  
 
Inspired to try a new diet 
Although hamburgers are loved in 
a world, after fast food lesson I 
think to eat more vegetation and 
less cows in a life. 
 
And the moral of the story is… 
I should be more careful when I 
lie. 
 
It isn’t a small world after all 
I read Prince of Egypt.  Moses is 
good and strong person and he 
say, “Let my people go.” Disney 
always have best story. 

**********************
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Personalizing student 
motivation 
 
Dennis Koyama 
 
Introduction 
 
In this article I report on a case-
study (Koyama & Oh, 2006) that 
investigated positive changes in 
the online class participation of a 
demotivated ESL student. A 
variety of perspectives can be 
taken on the topic of motivation in 
the language learning classroom 
depending on the context and 
purpose of the learning. Some 
scholars say that there has come a 
shift in the standards and 
expectations in teaching practices 
(Harasim, 2000) because of the 
exponential growth of technology 
and its proliferation in schools. 
While some teachers may worry 
about the effectiveness of 
technology, such as online 
learning, Zhao (2005) conducted a 
meta-analysis that illuminated the 
effectiveness technology-based 
language instruction as equal to 
that of the traditional classroom, 
finding “an overwhelmingly 
positive effect of technological 
applications on language learning” 
(2005, p. 30). 

Over the years, the 
interconnectedness of English 
programs, online learning, and 
motivation has been investigated 
from numerous angles. Research 
has shown that online learning 
enhances ESL learners' motivation, 
increases student autonomy, and 
can aid in overcoming barriers 
commonly found in traditional 
classroom settings (see for 
example, Braine, 2002; Casanave, 
2004; Lam, 2004; Sullivan & Pratt, 
1996; Warschauer, 1996; Zhao, 
2005, among others). However, 
research identifying the potential 

dangers of using technology, such 
as computer-mediated 
communication is also prevalent. 
In fact, Chapelle (2001) warns that 
conclusions should not be drawn 
about the effectiveness of 
technology as a teaching medium, 
as studies have shown that the 
quality of online discourse, as well 
as student motivation, can be 
negatively affected by a range of 
factors including individual 
abilities such as language 
proficiency and typing skills (Belz, 
2002; Lee, 2004; Warschauer, 
2000). 
 
The study 
 
Over one academic year, the 
researchers taught the participant 
(“Nami”) in different 
intermediate-level face-to-face 
(F2F) classes and in the term that 
followed the F2F classes, Nami 
elected to take two advanced-
level courses ESL courses that 
were conducted wholly online and 
were also taught by the 
researchers. In the F2F context, 
both researchers recalled Nami as 
a passive student who rarely 
contributed more than the 
minimum to group discussions if at 
all. Her class participation was 
low, her homework was often late, 
and she often appeared bored 
interacting with her classmates in 
F2F classroom activities. 

In online course activities, 
however, Nami’s performance was 
astonishingly different. For 
example, Nami actively 
participated in an online reading 
course that had an activity where 
a student leader of a reading 
group selected an article to 
facilitate in a group discussion. As 
seen in Excerpt 1, Nami focuses 
the group discussion from chitchat 
to discussion on the article at 
hand: 
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Excerpt 1. Reading circle chat log 
 
Group leader> wow, it is so late, 
are you feeling tired? 
Nami> no I am okay 
Nami> I am taking class from 6 – 9 
pm 
Group member B> oh… 
Group member B> everyday?  
Group member B> so late; 
Nami> no 
Group Leader> Oh… 
Nami> 2 days a week 
Nami> let’s start homework!! 

(March 2006) 
 
Nami’s behaviour in the online 
chat room was very different to 
the passive student in the F2F 
classroom. Her online actions 
brought to mind Dörnyei and 
Murphy (2003) who put forth the 
notion of students’ 
“Territorialising” their learning 
environs, whereby increasing the 
control of the learning 
environment can lead to more 
motivated and autonomous 
learning. Nami’s extraverted 
participation was not limited to 
the reading circles. In fact, she 
also showed a great amount of 
initiative in her listening and 
speaking class by completing extra 
assignments and did so on the 
same time frame as the other 
students completed only the 
minimum required. Once, she 
completed all five options of an 
interview assignment, when she 
was only required to complete two 
of the five options. Each option 
required a separate interview with 
a native speaker and the use of 
difficult audio editing software 
which she had never used before 
then. Regardless of this, she 
managed to complete the 
assignment and its extra 
components by the original 
assignment deadline. These 

actions characterized a very 
different learner than the F2F 
course had seen. Perhaps, the 
researchers felt, Nami was better 
suited to learn in the online 
contexts. Spolsky’s Condition 31, 
The Learning Style Preference 
Condition, seemed to describe her 
new learning style well: “Learners 
vary in their preference for 
learning style and mode; as a 
result, learning is best when the 
learning opportunity matches the 
learner’s preference” (1989, p. 
20). Since taking online courses 
was optional, it seemed plausible 
that Nami’s increased 
participation in online courses 
might be attributed to a 
combination of Territorialising and 
Condition 31. 
 
Findings 

 
At the end of the term, the 
researchers interviewed Nami to 
illuminate what caused a passive 
learner to become so active and 
motivated in the online classroom. 
To aid in the recall of the term 
that had just finished, the 
researchers showed Nami the 
transcripts from the chat room 
discussions of the reading circles 
and asked her specific questions 
about her chat room activities. 
When she was asked why she 
decided to start group discussions 
in spite of not being the group 
leader, she replied, “I don’t 
wanna just waste my time and 
[group member B] uh, she doesn’t 
join group meetings. If they don’t 
come, we have to meet more 
time. And to make re-schedule 
takes time, too” (April, 2006). In 
Excerpt 2, Nami was asked about 
her reason for choosing online 
courses: 
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Excerpt 2. Why online courses 
 
Question: Why did you choose 
online courses instead of F2F 
classes? 
Nami: I can do homework anytime. 
I don’t have to come to campus. 
Q: Oh I see. So you have more free 
time.  
N: Yeah. [Smiling] 
Q: What do you do with your free 
time, then? 
N: eh, go surf? Hahaha 

(March, 2006) 
 
However if having free time was 
an issue for Nami, the researchers 
wondered as to why she had 
elected to do so much extra work 
in the listening and speaking 
course (See Excerpt 3). 
 
Excerpt 3. The speaking course 
technology 
Question: What do you like about 
taking online speaking courses? 
Nami: I like the technology. 
Q: Oh, that’s interesting. Many 
students had trouble with the 
editing software. 
N: I like to use it. 
Q: Yeah, the technology? What do 
you use it for? 
N: I wanna be a DJ. 
Q: Oh, a DJ. So you’ll use the 
technology for making music. 
That’s cool. What about studying 
English? 
N: Actually…I spend time with my 
friends ‘cause I wanna learn real 
English. 

(April, 2006) 
 
What Nami has taught us 

 
It is no secret that motivation can 
come in many forms and is tailor-
made. It was our experience, as 
teachers of both F2F courses as 
well as online ones, that students 
liked the freedom and autonomy 
of online classes and ‘good 

students’ who blossom in the 
online environment were nurtured 
thorough classroom activities that 
took advantage of the students’ 
motivations. Here we found that 
our perceptions of Nami as ‘a good 
student’ (as she was) in the online 
courses were colored by our 
experiences that led us to believe 
that good students have language 
at the centre of their learning 
goals. In closing, this quote from 
an interview, by Michelle Fine, of 
a high school dropout seems to 
characterize what Nami might 
have been feeling in the F2F 
classrooms: 
 
“I was always taught that you 
went to elementary school to 
prepare for junior high to prepare 
for high school, which prepared 
you for college, which prepared 
you for life. But, life was 
happening when I was fourteen, 
and I was stuck in school. I wasn’t 
being prepared, I was being held 
back, constrained…I had energy, 
passions, physical life to lead and 
that was set back. I couldn’t wait 
and postpone my dreams.” (Fine, 
1994, p. 10). 
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Note from the editor Tim Murphey: For the last two years I have taken 
KUIS classes to IDE-JETRO for free tours and each time students have been 
in awe. Just a few blocks east of Carrefour, this world-class library is open 
to the public and a great resource for our students. Below, Hiroe Kato, a 
third year Kanda student, reports on the library and school. After Hiroe, 
Koko Kato gives us an ex-student’s view of the school and the possibilities 
for KUIS students to study there. Other KUIS teachers have also begun taking 
their classes there for visits. It is especially relevant to IC and ILC groups. 
 
IDE-JETRO  
 
 “One must go abroad to hear of 
home” 
Hiroe Kato 

 
IDE-JETRO stands for Institute of 
Developing Economies-Japan 
External Trade Organization. It is 
located in a huge building two 
blocks east of Carrefour in Kaihin-
Makuhari, a 20-minute walk from 
KUIS! This library-school-
foundation provides various kinds 
of information and services to the 
public to promote better 
understanding of the ways of 
supporting developing countries. 
How does it work? Let’s check it 
out! 
 

 
 
 Library 
 
This big four-story modern 
beautiful library in IDE-JETRO has 
lots of materials to read such as 
academic papers, vernacular 
publications, and newspapers from 
Asia, Middle East, Africa, Latin 

America, Oceania, and East 
Europe. In fact, they have the 
largest collection of materials on 
developing countries in Japan, 
with two huge collections 
concerning China and Korea on the  
 

 
 
fourth floor, mostly in Chinese and 
Korean. The topics are mainly 
concerned with economics, 
politics, and social issues of 
developing areas. Most of the 
readings are available to everyone 
for free. The library is really 
clean, unique, and comfortable. 
Basically, users are allowed to 
bring only their tools of writing in 
and other things are left in lockers 
at the entrance. 

There are convenient 
computers that have Online Public 
Access Catalog (OPAC), so you can 
search for readings by yourself. 
Furthermore, there are expert 
librarians for each area who are 
very helpful! If you have questions 
about particular areas, you can ask 
how to search and find relevant 
materials related to your research. 
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You can ask them at the counter 
or by calling, FAX, and e-mail 
(PHONE: 043-299-9716, FAX: 043-
299-9734, E-mail: 
alislib@ide.go.jp). They help 
beginning students a lot. Also 
there are many tables and chairs 
for reading and users can bring 
their own computers, and they can 
study as a group with readings 
from the library in a big room. 
This is such a great place to do 
research and study with books! 
 

 
 

The materials provide a good 
opportunity for us to think about 
what is going on in the world now. 
Most of the students in KUIS would 
be excited to use the materials in 
the languages that they major: 
Thai, Vietnamese, Indonesian, 
Chinese, Korean, etc. Also, to 
those who wish to contribute to 
the development of other 
countries and research particular 
areas, it is a great resource.   

I recommend that teachers 
take students for a library tour 
because it might be scary for 
students to go there alone at first. 
But once you have been, you really 
want to return and study there. 
The huge library without a guide 
for their first time can be 
intimidating. Tim Murphey took 
two classes there this fall 
semester 2008 and again in May. 
Students had great things to say 
about it: “There were soooooo 

many books!,” “They had books in 
Arabic!,” “I will go there again.,” 
“The fountain was so cool.”  

 

 
 
Information of IDE Library Open 
Hours: 
10:00am-6:00pm on Monday-Friday 
10:00am-5:30pm on 1st and 3rd 
Saturdays 
Closed: 2nd, 4th and 5th Saturdays, 
Sundays, national holidays, the 
last working day of every month, 
year-end and New Year holidays. 
 
IDEAS 
 
IDEAS stands for Institute of 
Developing Economies Advanced 
School. IDEAS trains development 
experts for the world. According 
to their brochure, IDEAS has two 
different programs, one for 
Japanese (two-year program; the 
first year for Diploma in 
Development Studies and the 
second year a Master degree) and 
another for overseas’ government 
officials (a six-month program). 
During the six months, many of the 
classes are for both groups. For 
Japanese, the first year counts as 
the first year toward an MA in 
many schools. Applicants should 
have graduated from a four year 
university, and have skill in English 
because the lectures are 
conducted in English. Students 
research mainly the process of a 
community, country, or region’s 
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development and the solutions to 
existing problems. Also the 
students are expected to 
understand deeply how they can 
help developing countries. 
Through the lectures and 
fieldwork, IDEAS wants to create 
practical experts. 
 
Conclusion 
 
How many people know about this 
wonderful place? I interviewed 
some of my friends who went to 
this place in their class tour, and 
most of the people did not know 
about it even though it is really 
close to our university. It is really 
unknown and under-used. 
However, they also said they 
became interested in researching 
the many countries represented at 
IDE-JETRO. We can gain 
knowledge, expand our view, and 
understand the world better by 
simply walking in. In addition, it is 
good for students who are 
wondering about their future 
because this place tells us how 
many people are needed in 
developing areas. So I think that 
IDE-JETRO could be the first step 
to the world for many of us. 
 
Information of IDE-JETRO 
Institute of developing Economies, 
Japan External Trade Organization 
(IDE-JETRO) 
Wakaba 3-2-2, Mihamaku, Chiba 
Prefecture, 261-8545 
Phone: 043-299-950FAX: 043-299-
9724   Web site: 
http://www.idea.go.jp/  
E-mail: info@ide.go.jp 
 
 
 
 
 
 
 

Greetings from Jordan!  
Koko Kato 
(IDEAS graduate, MA graduate of 
the University of London, now 
working in Jordan) 
 
I just started my new life here in 
Amman working with Non-
Governmental Organization (NGO) 
called Children Without Borders 
(KnK) in March 2009. I am going to 
support children and youth 
refugees from Iraq at the Youth 
Centre. Looking back on my 
career, I could say IDEAS led me to 
this career path in international 
development. 

Studying at IDEAS (after 
obtaining a BA) is a good start 
toward working professionally in 
the field of international 
development. In particular, for 
those who have not studied the 
field, the courses at the institute 
give a comprehensive way of 
seeing development issues. 
Furthermore, these courses 
enabled me to prepare well for 
graduate school. I believe what I 
learned from the courses will also 
help me work as a professional 
program officer in Jordan, who 
understands dynamically changing 
situations and how to act flexibly 
and responsibly.  

 

 
 
While I was poor and sleep-
deprived much of the time, I was 
immensely rich in social capital, 
classmates who helped me 
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understand the ways of the world. 
With sterling classmates, who I 
will remember forever as my great 
role models, wonderful teachers, 
who made us dream of economics 
and statistics, and an inspiring 
environment rich in discussion, I 
never learned so much in such a 
short time in my life.  
 

 
 
So, for Kanda students, I want to 
say that IDEAS is a fantastic 
program that nourishes those who 
want to invest themselves 
completely in the rigors of 
understanding complex 
development issues that can 
improve the world.  I hope you 
achieve your dreams of graduating 
from KUIS, and are able to “Be the 
change you wish to see in the 
world!” (as Gandhi said) 
• If you have any further 

question about IDEAS, please 
let me know by email; 
flacon16@hotmail.com 

• If you are interested in 
studying about the field of 
international development, a 
course on International 
Cooperation sponsored by the 
Japan National Committee  for 
UNICEF is also worth of 
attending. Please have a look 
at the homepage; 
http://www.unicef.or.jp/inter
/inter_kouza.html 

• Also, you could work with the 
UNICEF field office as an 
intern. For further details go 
to: 
http://www.unicef.or.jp/inter
/inter_haken.html 

 
 

 
 

YOUTUBE  
Top Class Usable Clips 

 

 
 

Google 
“Technology – changes” 

A great way to impress upon 
students the socio-cultural changes 

that are happening through 
technology in our world. Professor 

John Condon showed this 
YouTube video at the end of his 

presentation at Kanda last month. 
 
 

******** 
 

Haven’t Seen  
THE GIRL EFFECT yet?  
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Group Agency and Aspiration Contagion 
Tim Murphey 
 
Group Agency Narrative: 
At the American Association of Applied Linguistics (AAAL) convention in Denver, March 
2009, in front of the Merriott Tech Center Hotel, a colleague and I are chatting and 
eating our lunches. We are sitting on a sidewalk bench in front of the hotel entrance 
driveway in the sun. However, the sun moves, as it often does, and we find ourselves 
in the shade after a few minutes. So I get up and suggest that we move the bench 
“into the light” and I lift one end of the bench and my colleague the other and we 
move it a half meter into the warmth. 
 
The day before I had been in the same 
place, at the same time, but alone and 
I had decided to go back into the hotel 
to finish eating to avoid the cold 
shadow. This day, however, I have a 
colleague, and the moving of the bench 
is really not so far, just to the middle 
of the sidewalk and not many people 
are walking by. And we do enjoy our 
conversation in the warm sun. But the 
sun moves again and we are again 
faced with another choice. It is only a 
few more feet into the sun, and so 
again we lift the bench off the sidewalk 
and into the street, which is not busy 
at all, only a few smiling taxi drivers 
parked 10 meters away. We laugh at 
our audacity and joke about perhaps 
continuing to move the bench until we 
cross the street. This playful proleptic 
imagining of the future actually does 
encourage us (gives us courage) to 
move the bench three or four more 
times, following the sun, until we are 
literally in the middle of the street. 
Now the taxi drivers are giggling at us, 
and friends returning from further-
away lunches comment as they walk 
by. But we don’t care, there is safety 
in numbers, even as low as two. 
When we are done, we get up to leave 
and walk half way back into the lobby 
before we realize we have left the 
bench in the middle of the street. 

Laughing, we run back out and return 
the bench to its original place, now in 
the cold shade. 

*** 
Reflection: 
The above episode exemplifies both 
group agency and solitary self-
restricted choice. First of all, the fact 
that I wanted sun but was unwilling to 
/ unable to/ not imagining the 
possibility to -- move the bench when I 
was alone on the first day and yet 
capable of doing it many times on the 
second day with a colleague suggests to 
me that I became/become empowered 
when with others, that two people 
have more potential to act. Carol 
Dweck (2000) distinguishes between 
entity (unchanging state) and 
incremental (developmental) beliefs 
that one can have about one’s self. The 
first day I was not very resourceful and 
I accepted things as (I thought) they 
were, i.e. I did not seek other 
possibilities (entity thinking, 
unchanging state). On the second day, I 
was emboldened by my colleague and I 
sought different solutions, or pathways 
(Snyder ,Cheavens, & Sympson, 1997). I 
was more open to incremental 
development interacting with another 
mind. 

Secondly, an element of this 
“developing we,” this incremental 
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group agency, that perhaps is less 
available when alone is the playful 
imaginative that two people can 
provoke in each other and can help 
lead to more activism, agency, and 
hopefully better solutions (more 
evidence that play is healthy, cf., 
Wenner, 2009). Thirdly, suggestions 
seem far more possible and probable of 
realization when verbalized in a group 
than alone (cf., languaging, Swain, 
2006). In fact, solitude seems to inhibit 
full verbalizations that bring ideas to 
their fruition. Fourthly, the 
togetherness and belongingness to 
groups, even pairs, seems to make 
people braver and more active 
(Baumeister & Leary, 1995). On the 
first day, I would have had to risk 
looking foolish alone; on the second 
day I had a conspirator in the mischief. 
In other words, I was subjected to 
aspiration contagion, with another 
person I wanted to be more than simply 
what I was, I was willing to dare to do 
something I would have thought absurd 
by myself. It reminds me of the line in 
James Brooks’ (2006) film “As Good As 
It Gets,” when the lead actor says, 
“You make me want to be a better 
man.” Generally speaking, being with 
people who we enjoy being with usually 
makes us want to be better people than 
we are. That small motivation may be 
one of the greatest driving forces of 
civilization, culture and community as 
it gives us more agency and permission 
to imagine. As Barchas (1986) asserted 
(cited in Snyder et al., 1997, p. 517), 
“over the course of evolution, the small 
group became the basic survival 
strategy developed by the human 
species.” Small groups are powerful not 
so much because the greater number of 
hands (although this does help) but 
rather the imagining of multiple minds 

realizing the potential of inter-mental 
collaboration. 

How empowering it is when a co-
learner makes us feel like we are a 
team working together. How 
empowering it is when we support each 
other, caring less about making 
mistakes and more about supporting 
each other and exploring and learning. 
We become daring and we do things we 
did not think we could do alone and we 
make “mistakes” but they are shared 
and often laughed away, harmless or 
even creative when committed by two 
or more. 

Socialization into groups is very 
empowering for good and for bad. 
Things can, and tragically have, gone 
bad when the higher level motives are 
misleading, leading to genocide and 
other atrocities. However, in most 
circumstances belonging is an 
empowerment that benefits most of 
the culture and civilization and one 
major way it does this is through 
aspiration contagion; we all wish to do 
better for the benefit of our group. 
Granted I am jumping pretty far up the 
philosophical ladder going from two 
people moving a bench to civilization-
building. But anthropologist Gregory 
Bateson always asked us to notice the 
“patterns that connect,” and for me 
this simple story of the bench gives me 
clues to better understand the four 
genetic domains of developmental 
change in sociocultural theory: 
microgenesis, the developmental 
history of mental processes; 
ontogenesis, the developmental history 
of a particular individual; sociocultural 
history, the developmental history of a 
particular social or cultural group; and 
phylogenesis, the developmental 
history of humankind. I think I am 
seeing group agency and aspiration 



 Page 20 
 

PeerSpectives Issue 3 

contagion as primary moving forces in 
change at all of these levels. 

*** 
Some Research Questions: 
1. In what educational configurations 
do students have easier access to group 
agency? How can teachers help them 
form more supportive groups, make 
friends, and keep them on task? How 
can we help them realize that two-
heads laughing are better than one 
stuck in the ground? 
2. To what extent does becoming 
aware of others’ aspirations make them 
more probable, possible, or contagious? 
3. How might we connect group agency 
and aspiration contagion to previous 
research on possible selves and 
imagined communities? 

I think we will most likely notice 
group agency and aspiration contagion 
first in ourselves as in the story above. 
However, I am eager to know how 
educators can encourage this in the 
classroom. When we have playful and 
supportive partners we dare more 
perhaps. If we have overly judgmental 
and evaluative partners, we often shut 
up and shut down. This is probably 
equally true for teachers, researchers, 
and students. It certainly is in sports 
(see below, University of Exeter). 
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Designing Handouts that Encourage, Not Discourage 
 
Jesse Hsu 

 
One of the many tasks that teachers 
and sometimes students do almost 
daily, but have probably not received 
formal training in is designing 
handouts, or purinto (in Japanese) for 
our lessons.  Over my four years at 
KUIS, it is most certainly not hyperbole 
to say that I have created, printed out, 
and had students read and write on 
hundreds of handouts (A quick look at 
my SOGO class lists at least 168 files, 
not including files contained in 
subfolders!).  How many handouts have 
you created thus far as a teacher?  Or if 
you are a student, how many handouts 
have you received even in just one day 
of your classes?  I have no doubt that 
many of you have surpassed, or will be 
approaching very soon, the “hundreds” 
mark!   
 While I was still in my first year 
at KUIS trying to arrange quality lessons 
for my students, frustration was a 
common emotion when I scanned the 
“shared folder” lessons.  Let’s just say 
the visual appeal of the materials in 
the Spring 2005 Edition of the *shared 
folder* were less than motivating.  
Courier Font and circa 1983 clipart – 
definitely blasts from the past, but not 
necessarily design elements that would 
visually engage Generation-Z Japanese 
students (unless they embraced the 
retro-look). 
 Frustration begot a research idea 
which begot a meeting with research 
consultant Chris Candlin which 
eventually begot a full-fledged 
research project (can you tell I was a 
theology major?) and what follows are 
some of the findings and tips gleaned 
formally and informally from the 

project.  I have translated the findings 
and tips from the language of 
Acadamese to the common English 
vernacular for ease of decoding, oops, I 
mean understanding. 
 
Findings: 
 
1. Visual design of your handouts 

does affect students’ motivation.  
Students prefer to have fun, rather 
than being frustrated when they see 
your handouts:  positive feelings = 
higher motivation, negative feelings 
= lower motivation.  Which do your 
students experience more when 
they are handed their daily purinto? 
 

2. Surprisingly, students prefer 
teacher-made handouts more than 
professionally-made textbooks.  
Despite the poor design of some of 
their teachers’ materials, they 
enjoyed the personal and 
customized feeling of their 
teacher’s touch!  This is good news 
for teachers who find they are 
spending precious work time 
perfecting their handouts` layout 
and design. 

 
3. Design preferences are cultural 

and sub-cultural.  A freshman 
female student from Niigata who is 
about to join Step-in probably has 
different tastes than the average 
person in the same demographic 
from Lancaster County, 
Pennsylvania. 

 
4.  “Usability” is more important to 

students (and probably the 
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teacher) than simple design 
aesthetics.  Are the handouts easy 
to use?  Do the design of the text, 
images, and headings contribute to 
an enjoyable experience?  Teachers, 
ask yourself this question first. 
Later in class, ask the students! 

 
 
Tips: 
 
1. Copy well-known designed 

documents/textbooks/books.  Have 
a flip through some magazines 
whose designs you especially like.  
Download pdfs from 
www.apple.com or websites of 
other companies well-known for 
design.  Note how they construct 
their documents. 

 
2. Do not copy poorly-design 

documents and textbooks.  The 
ELT Textbook industry contributes 
very little to the world of Graphic 
Design - their offerings are not 
usually commendable sources for 
imitation. 

  
3. Use lots of “real” photos.  The 

more personal and/or closer to the 
students’ world, the better. 

 
4. Design “out of the box.”  Instead 

of putting the title of your lesson at 
the top of the page in 14-point bold 
Times New Roman font, try placing 
it in the center of the paper, or in 
the left margin and/or with a 
vertical orientation.  “Out of the 
box” means that you break from the 
norms of convention and 
experiment.  Experimenting will 
likely lead to many a design 
blunder, but will also help you to 
develop an eye for “good” design.    

 
5. Use “white-space” effectively.  

“White-space” is actually one of 
your design elements.  Try 
increasing your margins by two or 
three times, and you will see 
noticeable impacts on your 
documents.   

 
6. Specific tip: Decrease the number 

of words per line of text.  
Newspapers average 5-7 words a 
line for ease of reading.  How is this 
accomplished?  By using multiple 
columns.  

 
7. Use “text boxes.”  On Microsoft 

Word, go to the “Insert” menu, and 
then “text box.” Textboxes do not 
submit to your documents’ normal 
text and margin rules.  By putting 
some of your headings and 
subheadings into textboxes, you can 
drag your text around freely in 
order to create the visual design of 
your choice. 

 
 
8. Instead of using plain text, use 

text of a lighter shade.  Like this.  
Or this.  But maybe not this.  You 
will be astounded by the number of 
earth-shattering designs you can 
create by merely changing a font’s 
shade (just click the Capital A 
located at the top right of the 
Microsoft Word console to access 
different shades) 

 
 
 
 
 
 
 
 

9. Change the background color of 
space behind your text.  This is 
another high-yield design trick that 
creates all sorts of interesting 
effects.  To accomplish this, 
highlight your text, and select 
“Borders and Shading” located under 
the “Format” menu in Microsoft 
Word - the “shaded” tab is where 
you can click on your desired 
background shade.  
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10. A very good idea: Use 
professional designers at KUIS.  If 
your materials are connected very 
directly to KUIS and you have some 
financial support, you may consider 
sending your completed materials to 
the professional designers 
(contingent upon their busy 
schedule) on campus and have them 
transform your ordinary handouts 
into a thing of beauty. 

 

Applying the above findings and tips 
may seem like a time-consuming 
proposition, but by just experimenting 
and trying new designs each time you 
have to make a new handout, you will 
find that after a semester or year, your 
handouts will possess that impressive 
sheen of “professionalism” or even 
“innovation.”  Your readers will thank 
you for it. 

 

ABOUT ERASMUS 
Erasmus is the European Commission's flagship educational programme for 
Higher Education students, teachers and institutions. It was introduced 
with the aim of increasing student mobility within Europe. Erasmus forms 
part of the EU Lifelong Learning Programme (2007-2013) 

It encourages student and staff mobility for work and study, and promotes 
trans-national co-operation projects among universities across Europe. The 
scheme currently involves nine out of every ten European higher education 
establishments and supports co-operation between the universities of 31 
countries. 

Erasmus has developed beyond an educational programme - it has 
acquired the status of a social and cultural phenomenon. It gives many 
European university students their first chance to live and thrive abroad. 
Well over 1.5 million students have benefited from Erasmus grants to date, 
and the European Commission hopes to reach a total of 3 million by 2012. 

http://www.britishcouncil.org/erasmus-about-erasmus.htm?mtklink=zerasmus-
homepage-mt-link-about-erasmus  Accessed June 30, 2009 
 

QUESTIONS: Where is Asia’s Confucius Programme? Why does it cost so 
much more to study abroad? Why do Japanese students have to pay their 
home institution when they are not there?  
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Useful Websites for English Learning  
Collated by Alice Lee, Kanda University of International Studies 
 
All Skills (interactive activities): 

http://members.iinet.net.au/~adelegc/index.html   
 http://www.britishcouncil.org/kids 

http://www.mingoville.com/en.html 
 
Vocabulary practice: 

http://www.britishcouncil.org/learnenglish-central-word-
games-archive.htm 

http://www.1-language.com/memorymatchelem/index.htm 
http://freerice.com 
 

Vocabulary size online tests: 
http://www.er.uqam.ca/nobel/r21270/levels/ 

 
Listening practice (videos, songs, interactive games, all levels): 

http://www.elllo.org   
http://www.esl-lab.com/ 

 
Reading practice (easy level): 
 http://www.starfall.com/n/level-c/index/load.htm?f 
 
Grammar practice: 
 http://a4esl.org/a/g.html 
 
Phonics/Pronunciation Practice:  
 http://www.starfall.com/n/level-a/learn-to-read/load.htm?f 
 
English songs: 
 http://www.songsforteaching.com/esleflesol.htm 

http://www.eflclub.com/2songs/songs.html 
 
Resources for Teachers (requires subscription fee): 

https://www.esl-library.com/ 
 http://www.englishavenue.com/index.php 
 
 

From Alice Lee’s bag lunch 
presentation June 17, 2009, 

KUIS 
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Monterey 2009 Study 
Abroad Reflections 
 
26 students from KUIS went to 
Monterey Institute of International 
Studies in California for 4 weeks 
between February and March 
2009. Below are some of their 
reflections on living and studying 
abroad for a short stay! 
 

 
 
About the Program 
 
This program made my English 
learning motivation higher. I want 
to go to Monterey again!  
Masami Furukawa 
 
In this program I could learn a lot 
of things about American culture 
and go on excursions to a lot of 
places in Monterey. In the morning 
class I learned about … different 
topics about American culture… 
teachers explained to me in more 
details if we couldn’t 
understand…I could learn to guess 
the meanings of words I didn’t 

understand from the context and I 
could improve my listening skill 
and vocabulary. In the afternoon 
class I went on excursions to 
various places, …the  Farmer’s 
market, Camel mission, an organic 
farm, etc. In the excursions I could 
talk with a lot of local people and 
I could experience American 
culture firsthand. The experiences 
were very interesting and 
enjoyable. 
Sayuri Kawakami 
 
What I strongly remember in my 
heart is the research project for 
the Trade Fair. … we asked 
questions to people walking on a 
road, in cafes, at bus stops, I 
mean, wherever. That was one of 
the greatest experiences in order 
to know what kind of opinions real 
Americans have and what is more, 
I learned how to be more casual or 
assertive in terms of learning.  
Takahiro Shimpo 
 

Strategies for improving quickly 
 
In a month, I didn’t speak 
Japanese and I experienced this 
for the first time. Therefore, I got 
used to speaking English. At first, I 
was thinking that students from 
my university who went to 
America with me would speak a 
little Japanese, and at the same 
time, I thought that it was possible 
to speak a little Japanese, but 
nobody spoke Japanese. So I was 
stimulated and I think that was the 
most important point for me to 
learn English.Emi Shinosaki 
 
I kept a diary everyday in America. 
Sometimes I wanted to use 
Japanese when I wrote in it 
because sometimes I felt it was 
troublesome. Usually when I speak 
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English, I usually translate 
Japanese into English in my brain, 
so I have to take some time to 
think about it. However, when I 
stayed in America, I didn’t need to 
translate. That’s why I noticed 
that my English skills grew! My 
weakness is a small vocabulary. I 
thought it was a big problem for 
me, so I thought that I had to 
compensate for it. Sometimes 
when I was talking in English with 
Japanese students [in Japan], I 
didn’t know some words in 
English. In those situations, I was 
always using Japanese to explain. 
However, in this program, I 
decided that I would never use 
Japanese. Now, I’m using other 
words. It was hard for me to think 
of them, but it was very important 
to improve my skills. 
 Emi Shinosaki 
 

 
 

 
Before going abroad, I think it is 
useful to make goals for speaking 
English, cultural understanding, 
etc. In my case, my goals were to 
speak English positively anytime 
and anywhere, to be able to listen 
to speedy English, and to 

understand American culture. It 
helped me a lot to be motivated.  

When I was in my host family’s 
house, I spoke to my host family 
positively. I didn’t have 
roommates so if I wanted to stay 
in my room without using English, I 
could have, but it wouldn’t help to 
improve my English and it would 
have been a waste of time, I think. 
So I always went upstairs and 
talked with my host mother, 
father, and host sister. At first, I 
could understand what my host 
parents said but it was hard to 
listen to my host sister’s English, 
because her English was very fast 
for me. So I often couldn’t catch 
the words and idioms. When I 
couldn’t understand what she said, 
I asked her a lot and I learned new 
words and wrote them down each 
time. I think it was very important 
not to hesitate to ask question. 
After learning the new phrases, I 
used them during the conversation 
to memorize them. What’s more, I 
tried to pretend that I was a 
native speaker. 
Ayumi Jitsuyama 
 
I am not afraid to speak English 
and talk with foreigners now. In 
this program I had a lot of chances 
to talk with people in town 
through classes, excursions or 
activities. I did not have enough 
confidence and bravery to talk to 
someone using English [before], 
but I had to do that to find 
answers, or to get information to 
do our surveys. First it was hard 
for me, but a few days later it 
became fun! Haruka Fujii 
 
As soon as I hear the words I have 
never heard, I write them down in 
my notebook, and then I try to use 
them in speaking or writing. In 
America, I did that because I 
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frequently heard such unknown 
words … and this method is good 
to remember new words. It is also 
useful for me… to talk to myself in 
English, for example, when I’m 
alone in the room. 

I like the phrases …“Whatever 
happens is interesting,” and “Use 
it or lose it.” These phrases 
remind me of … Monterey and San 
Francisco and I often remember 
them even now. As they say, I 
tried everything and used what I 
learned as much as I could in 
America, so I would like to keep 
trying this way in Japan, too. 
Hitomi Uechi 

 

 
 

Before I went to Monterey, I 
tended to be afraid of making 
mistakes, but I am going to speak 
English more actively from now 
on. Monterey is my second 
hometown. MIIS is my second alma 
matter. My host family is my 
second and third family. I really 
love them and I will never forget 
those brilliant days forever.  
Saeka Ogawa 
  
I think it is important to keep in 
mind to have fun and make 
positive efforts to do anything.… 
In Monterey, I talked with many 
people: shop clerks and people 
who were walking on the street. 
Because of it, I could learn many 
things and get much information 
about my presentation topic. I 
think it is most important not to 

worry about failing. Don’t be 
afraid of making mistakes. I tried 
many things, even things I am not 
good at. I always thought that 
everything is experience…I was 
happy to join this program. My 
motivation to study English 
increased. I will study English 
harder, and if I have a chance, I 
want to go abroad again.  
Takuya Suzuki 
 
… [P]lease don’t be afraid of 
speaking English. If you speak 
English a lot, you will be making 
progress in English. Anyway, I’m 
glad that I went to Monterey. It 
was shorter than I thought. I 
wanted to stay longer than a 
month. It was hard to say good-
bye. My first study abroad became 
a wonderful memory.  
Yoko Imai 
 
 
Home-stay learning fun!  
 
I spent a lot of time with my host 
family. There were three children 
in my host family and they spoke 
very fast. It was hard for me to 
understand, but I made an effort 
to communicate with them. When 
I couldn’t catch their message, I 
asked them again and again. If I 
had not done that, I wouldn’t be 
able to communicate with them 
now. I really appreciate them… I 
particularly thought that my 
listening skill improved more than 
before, because at the beginning 
of this program, my host family 
spoke slowly to me and I was 
unable to understand very much, 
but later I could understand 
without my noticing it at… I 
naturally studied while spending 
time in America.  
Emi Shinosaki 
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My host parents helped me with 
homework. My host mother 
especially taught me gently. When 
I asked my host mother about 
vocabulary she taught me well. 
She taught me one by one, all … 
words. I was very glad. My host 
father always talked to me. Even 
if I couldn’t understand, he used 
gestures, examples and so on. 

Sometimes he played. It was 
interesting. I played with host 
children every day. Sometimes we 
played before going to school. It 
was very fun. So my host family 
cheered me up. One of my 
enjoyments was coming back 
home. 
Miki Yanagi 

 

 
 
The Efficiency Column 
 
Do you have suggestions for improving the way we work, teach, or learn? Do 
you just like to rant? Do you sometimes feel a bit overloaded? Write for the 
Efficiency Column! Help us all be more efficient (see page 23 “About 
Erasmus” for a near rant.) 
 
Disclaimer: Each author’s content and ranting is her or his own and not 
necessarily that of PeerSpectives, KUIS, their relatives, those from the 
same country or office, or this planet. 
 
As Wayne Gretzky said, "100 % of the shots you don't take don't go in."  
 
Asking may be a moment’s embarrassment, not asking may be a lifelong 
regret. 聞くは一時の恥、聞かぬは一生の恥。 
Kiku wa itoki no haji, Kikanu wa issho no haji 
Go ahead. Give it a shot! 

 


