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with regard to learners’ backgrounds. Test 
developers would profit from the information in 
terms of construct representation. Moreover, my 
study aims at generating hypotheses to address 
the unresolved issues in Byram’s model of ICC; 
specifically in the more recent contexts of EFL/
ESL learning, including contexts in which English 
is learned and used as a lingua franca.  [5 page 
bibliography available from the author]

Contact the editor if you wish the bibliographies 
with these abstracts: mitsmail1@gmail.com

Contact the author directly if you have any 
questions or comments. 
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Creating Wow! With Artifacts 

Tim Murphey

A Student Action Log comment :
I never thought that we would make a 
video on YouTube. It’s just GREAT! I 
was questioning how we learn English 
from middle school. I didn’t like the 
way we learn English at JHS and HS in 
Japan. So I could understand [how] 
people who don’t like English feel. Our 
project, it could be just small steps to 
change MEXT [the ministry of 
education]! But a lot of small steps 
come together to be big steps to make 
change in Japan. Just watching and 
doing nothing, it won’t change 
anything. If we want to change 
something, we have to make first 
small steps.

“Artifacts” are simply things that are 
produced and that can be seen. They are the 
“products” of your work. The work that 
students do in a class is seldom left over and 
visible or touchable or listenable for long 
after the class is over. Students leave the 
class with something in their head perhaps 
but it is very rarely presentable a few months 
after the course. You can ask yourself, “What 
do I actually recall from all those courses I 
took? Do I have anything
to show for it?” Below I present several ways 
of preserving learnings in forms of artifacts, 
as action logs, booklet publications, and 

online publications or videos. These artifacts 
extend these “resonating neural networks”, 
our learnings, beyond several months by 
allowing students to take them with them at 
the end of a course or to forever find them on 
the web. These are also examples of 
experiential learning (Dewey, 1938) and 
critical pedagogy (Freire, 1970).

Traditionally, the basic artifact that 
represents and reminds students of the course 
is the textbook. When it is well highlighted 
and annotated by the student, it can indeed 
recharge many of the ideas and thoughts they 
had during the course simply by thumbing 
through it. I have a few textbooks like that 
and they are fun to thumb through and I 
enjoy re-reading my notes. However, most 
students rarely are drawn to go back to 
textbooks.They need something that they 
have a greater part in creating.

ACTION LOGS
One of the first artifacts that students can 
take pride in constructing is an action log 
(Murphey,, 1992). Action logs are like diaries 
of their classroom activities and thoughts that 
are shared with the teacher and can be a 
great souvenir, when well done, after the 
course is over. They catalogue the activities 
done in the class and help the teacher see 
what things are causing students problems 
and where the teacher might improve their 
instruction. They are usually handed in 
weekly and teachers read them and return 
them in the following class with comments 
when needed. More recently some teachers 
are doing them online (Rowland, 2010). A 
student I had 9 years ago recently emailed me 
from Taiwan:
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I think about you when I am reviewing 
the materials of your English class. I kept 
all the text books and action logs, those 
things that are really helpful and 
interesting. It’s now that I realized the 
purpose of some of your teaching and it 
works very well even now. I am now in 
international sales so I have to use 
English everyday to talk globally. 
Everyday many mails from USA, Brazil, 
calls from Australia and I am able to 
handle them very well… I am glad I took 
your class.

CLASS PUBLICATIONS
Teachers can also do publications of student 
work. The easiest and most natural (and the 
most helpful for teachers and students) are 
often collections of language learning histories 
(LLHs, cf. appendix 1) which have also been 
done by colleagues in other universities 
(Murphey, 1999, cf. Kazuyoshi Sato & Brad 
Deacon). The last few years I have 
experimented successfully with asking students 
to analyze their booklet collections of LLHs in 
small groups in order to recommend changes to 
the education system. Then we have created a 
second publication from these reports. This 
second loop (Murphey, & Falout, 2010) helps 
students see that what they did in the first 
publication has a purpose and that these may 
also have an impact on other educators, 
students, and even the ministry of education, to 
whom we send them (Murphey, in press). In 
other content based instruction (CBI) classes we 
have done special publications in Music Therapy, 
Student Citizen Journalism, Ways to Learn, and 
Play and Creativity. 

YouTube VIDEO COMMENTARIES
Also for the last two years, students have gone 
one step further and produced videos based on 
their work in class which were uploaded to 
YouTube. The first year they did a video about 
their evaluations of JHS and SHS English 
education in Japan (The Real Voice of Japanese 
Students, appendix 2, presently over 150,000 
views). The second year they were investigating 
the study abroad and job hunting systems in 
Japan and found many fascinating articles to 
base their second video on (RealVoice2, 

presently about 3000 views). YouTube videos are 
of course artifacts that are open to the world 
and indeed they even get responses from the 
world – the first video had about 22,000 views in 
its first year and about 100 comments, most 
from an international audience, and now after 
two years has over 150,000 views with 650 
comments. This international attention to things 
that students had a hand in making can bring 
them the message that they can indeed be 
heard and have an impact on the world. Thus, 
this artifact actually brings validating agency for 
students willing to take part through the many 
comments they get on their work:

I am going to show the video to my ELT 
methodology class next term. (University of 
Seville, Spain)

Lovely project with a clear message that 
language students from all over the world will 
recognise. (England)

I am a high school English teacher in Tokyo, and 
I am going to show your video to some of my 
students…. I’m sure that many of them share 
your opinions. (Tokyo, Japan)

I loved the video and think it’s a very important 
contribution to all non-native countries where 
teachers sometimes focus more on the product 
and less on the process. Less testing/grammar 
and more practice of the language would really 
help... (Mexico) 

Thanks for daring to be the change!!! This is the 
way to go - to spread your voices so that the 
world can hear your desires, possible and 
future selves. (Brazil)

So powerful hearing this message from the 
people who have suffered most from the status 
quo. Great idea. Let’s have more of this. (origin 
not given) 

omg, thank you thank you thank you~ brave 
students. we teachers need to listen up, and do 
what we can, when we can! thinking about the 
coming school year’s lesson plans now~ what a 
great time to see this and remember to keep 
them in mind, at all times... (origin not given)
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Coming from students themselves makes the call 
more compelling. Students--take this mission 
with you when you graduate; continue to push 
for these changes as teachers, parents, and 
members of society. (US)

Let me end with a few of the student e-mail 
comments sent to me about the impact of 
making the video on them, which is by far the 
most gratifying part of doing the project:

I was very surprised at a lot of messages over 
the world. I was happy that most of them knew 
our REAL VOICE and agreed with us. And I hope 
this video will be a good opportunity to rethink 
about the system or guideline of English 
teaching. I want JHS/HS students to watch it 
and hope they feel something about their study. 

Watching Real Voice video, I’m very glad and 
honored to have joined this project. If I were 
not a student in this class, I couldn’t have done 
such wonderful and useful activity for students 
who will study English in the future. 

References:
Dewey, J. (1963). Experience and education. 

New York: Collier (originally published in 
1938)

Falout, J. & Murphey,, T. (2010). Critical 
participatory looping: Dialogic member 
checking. TESOL Quarterly 44 (4), 811-821.

Freire, P. (1970). Pedagogy of the oppressed. 
New York: Seabury.

Menezes, V. Database of LLHs in 6 languages at: 
http://www.veramenezes.com/
narrativas.htm

Murphey,, T. (in press). Student voice. TESOL 
Journal.

Murphey, T. (1999). Publishing students’ language 
learning histories: For them, their peers, and 
their teachers. Between the Keys (the 
newsletter of the Materials Writers SIG of 
JALT) VII, no.2 p. 8-11, 14.

Rowland, L. (2010/11). Action logs: Online and in 
action. PeerSpectives #6. Pp 6-7.

You can also download Real Voice reports at
http://www.eltnews.com/columns/mash/
2010/01/the_real_voice_of_japanese_stu_1.html   
See the video at: http://www.youtube.com/

watch?v=MwsZ0KiHhRg
Appendix 1 Instructions HANDOUT (reduced) 
My Language Learning History

Write a paper about your language learning 
history from when you began learning English to 
the present. Length: 3 pages double spaced 
(about 750 words). Send it via e-mail to Tim 
Some questions you may want to answer in
your story:
• How did you learn English in JHS and HS?
• What positive and negative experiences did 
you have and what did you learn from them?
• What were you expecting before you came to 
the university?
• What were you surprised about in your 
university classes?
• How have you changed your ways of language 
learning since coming to the university?
• What are the things that you found especially 
helpful?
• What are the areas that you still want to 
improve in?
• How do you think your next three years will be?
• What are your language learning plans and 
goals after graduation?
• What advice would you give to next year’s first 
year students?

Have your paper proof read and signed by two 
other classmates. Write the following at the end 
of your paper for their signatures: “I have 
proofread and given suggestions about this 
paper.”
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Appendix 2
The Real Voice of Japanese Students 2010—
University Student Comments on their
English language learning in JHS and HS.
(video script – read on Dec. 21 2009 for a 
YouTube Video by students)

1. Our Language Learning Histories
2. And our research / show that
3. Learning English in Japan /
4. is not always easy
5. Many JHS / and HS students in Japan
6. Study mainly grammar /
7. for entrance exams
8. And end up / not being able /
9. to use English
10.After many years of study.
11.This is the inconvenient truth: /
12.Honne not Tataemae
13.While most JHS and HS
14.teachers mean well
15.And some of our teachers have
16.been really great!
17.The truth is, many teachers are
18.force-feeding grammar
19.This IS the inconvenient truth: /
20.Honne not Tataemae

21.A bit of grammar,
22.At the point of need,
23.Can be useful
24.But too much, is too much!
25.Its BORRRRR ING (say slowly)
26.We want to TALK more (excited)
27.Use English!
28.Talk to our classmates
29.SING SONGS! (Everybody sing it!)
30.Give presentations
31.Write our own ideas
32.Think seriously
33.bout improving our world
34.In short . . .
35.Do things with the language
36.Not just listen to teachers . . .
37.Talk in Japanese
38.When students speak English
39.We still use grammar / like now
40.We learn vocabulary
41.In language learning
42.You “use it or lose it.”
43.Narau yori nareyo
44.Asking may be a moment’s
45.embarrassement
46.Not asking is a lifelong regret.
47.Kiku wa itoki no hadji, kikanu wa
48.isho no hadji.
49.We ASK for CHANGE
50.In English education in Japan
51.For future generations
52.Students want to USE English
53.Less testing and grammar
54.We think our teachers need a break
55.from teaching to exams
56.We think Mombusho could help
57.By changing the exam system
58.Our exams are literally killing
59.some of us
60.You know, this may not work . . .
61.It’s OK, / “We can accept failure,
62.but we cannot accept not trying”
63.We dare / to hope for change
64.Thanks for at least trying
65.To improve education
66.For future generations
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