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Part-timers often go unnoticed and 
unheard, but in increasing numbers, as 
universities attempt to cut costs, we 
provide a growing percentage of 
teaching at many Japanese tertiary 
institutes. You may have seen us 
around Kanda University of 
International Studies (KUIS), said a 
friendly “hello,” silently nodded your 
head, or gazed curiously in our 
direction, or even ignored us 
completely failing to recognize us as 
one from the vast network in the ELI. 

In my 7 years as a KUIS part-timer 
between 2002 and 2009 I witnessed all 
these reactions in equal measure as I 
went about teaching my two koma. 
KUIS was a very enjoyable and 
valuable experience, however looking 
back to the day of my last class, I have 
to sadly say that I felt little more 
connected to KUIS than when I had 
arrived for my first day of teaching. 

Why should this be and what should 
universities, like KUIS, do to better 
connect their part-time staff to their 
institutes? Thanks to a recent chance 
meeting with the PeerSpective editors 
I was given this opportunity to offer 
you a brief personal insight from the 
other side of the campus, a part-
timer’s perspective.

The first impression is the last 
impression. I can still vividly recall my 
first day at KUIS trying to get 
everything ready for my 9.20am start. 
“Where is classroom 3-105?” “Where 
do I make photocopies?” “Do I need a 
key for AV equipment, and if so, where 
do I get it?” Simple questions with 
simple answers: once you know where 
to go, and whom to ask. However on 

that first day there was no-one to ask 
and the part-timers’ lounge was little 
help (like many other universities the 
KUIS part-timers’ lounge was a 
difficult place to connect with 
people). I eventually found my 
classroom after approaching the 
administration staff but why, I have 
always wondered, wasn’t a member of 
teaching staff assigned - as a mentor - 
to show me the ropes? Part-timers 
spend less time on campus, have 
fewer, if any, contacts but are 
expected to get up to speed at the 
same rate as their full-time 
colleagues; having that initial first day 
contact would help to facilitate this. 
How much better might my 
connectivity to KUIS have been had 
such a mentor been assigned for those 
first 30 minutes or so? Staff support 
and collaboration can begin from a 
very simple level.

Independence is one of the huge 
attractions of being a part-timer. It is 
however a double-edged sword as 
there is the blunt reality that access 
to the community of teachers - to 
which part-timers also belong - is 
difficult to forge. It can be a 
consequence of the time constraints 
on all part-timers - I, for example, had 
to rush to my next job after my 
morning classes at KUIS - but may also 
be due to part-timers’ lack of 
knowledge or not knowing what to ask. 
The onus should however be on the 
institution to set up the necessary 
structures to make sure all teaching 
resources are included.

In my last 3 or 4 years at KUIS I was in 
charge of CSK classes and despite the 
excellent work of the department to 
provide the small band of part-timers 
with access to the community of 
teachers through emails, or invitations 
to the beginning of year meeting, it 
was either difficult to attend such 
meetings because of demands outside 
KUIS or there was the feeling (rightly 
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or wrongly) that my attending the 
meeting was neither a matter of 
urgency for me or the department. As 
a part-time teacher, I tended to feel 
‘teaching’ and ‘students’ defined my 
KUIS identity. Attending a meeting of 
faces I was unlikely to see for the year 
thus appeared to have little 
significance for this identity. Receiving 
the annual contract renewal or 
confirmation of the following year’s 
schedule - very timely, but from the 
administration - were far more 
tangible things. Had the English 
department sent a personal letter 
each year to check part-timers’ 
availability for the coming academic 
year my perspective on the make-up 
of this identity might have been very 
different I feel. Such a gesture would 
have increased my feeling of 
connectivity to the department, 
encouraged attendance in meetings 
and made sure colleagues knew one 
another rather than just having them 
respond to email from names that 
have no faces. I attended one meeting 
in April 2007 and briefly felt 
connected; but since there were no 
further follow-up opportunities to 
meet colleagues that connectivity was 
unfortunately all too short. 

Consequently when mid-semester 
curriculum notices were sent out it 
was sometimes hard to grasp what 
they meant to my classes. Indeed, 
more often than not it was the 
students who knew more than I did. 
This was reflected in my answers to 
their questions about the KEPT or SALC 
which I always prefaced with, “I’m 
sorry, I’m not sure. I’m just a part-
timer, you’d better check with a full-
timer.” This seemed to bemuse (and 
amuse) students a little, but made me 
- the teacher - feel a little 
unprofessional.

Although time and information flow 
may be difficult respective hurdles for 
the part-timer and institute to 

overcome in the pursuit of better 
connectivity, at KUIS facilities are one 
element that the university can exploit 
to its advantage. On a campus where 
facilities are modern and abundant, it 
always seemed a contradiction that 
part-timers were so isolated from 
SALC, the centre of language learning 
at KUIS (such separation of part-time 
and full-time teachers is common at 
many universities but seems to 
emphasize the differences between 
the two). Coupled with limited time 
the isolation meant that I was less 
aware of the opportunities for learning 
in SALC and consequently less likely to 
direct students there for out-of-class 
tasks. What if part-timers’ mail boxes 
had been relocated there, or if our 
classes had been scheduled there? This 
would have doubtlessly encouraged 
interaction between full- and part-
time teachers, adding to feelings of 
connectivity and engagement and, 
importantly, helping students with 
their studies.

So where am I now? In April this year, I 
swapped KUIS for a university where 
I’ve felt connected from day one. 
After very thorough course and campus 
orientations which part-timers were 
expected to attend, the part-timers 
lounge at my new part-time job has 
been a hive of activity; name cards 
have been exchanged; teaching ideas 
discussed, and friendships with other 
part-timers formed, “How did you 
teach this unit?” “How do I hook up a 
PC to the AV equipment?” These were 
the types of questions that, as a part-
timer at KUIS, were either left 
unanswered or took time to be 
resolved. However, more important 
than this there has been an almost 
weekly opportunity to speak with full-
time faculty in the part-timers’ 
lounge. In just two months this has 
happened as many times as in 7 years 
at KUIS! Simple, in-person 
interactions, with full-time staff such 
as, “How are your classes going?” or 
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“Any problems with the text book?” 
have helped make me feel connected 
to a community of teachers. 
Accordingly I can contextualize what I 
am doing better and feel more real job 
satisfaction than if those simple 
interactions had been conducted via 
email.

Part-timers around Japan are an 
important part of the teaching 
capability of any university, but at the 
same time their potential is largely 
untapped beyond the function of class 
teaching duties. Part-timers may be 
time-poor but should be better 
connected, and need to be identified 
as more than ‘just’ part-timers. I 
believe there are simple, effective 
solutions that can enable KUIS to help 
part-timers feel more invited to 
participate in the system, and that 
would not unduly increase the burden 
on full-timers. Shared spaces, such as 
in teaching or preparation areas, 
greater awareness of the kind of skills 

part-time teachers possess, an 
informal mentoring system, more 
personalized information flows, and 
the creation of greater opportunities 
for formal academic and informal 
social interactions would go some way 
to helping greater collaboration and 
connectivity among, and between, 
staff whether they be full- or part-
time.
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