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Welcome to the second 

issue of PeerSpectives 

Winter 2008-09 
 
 
PEERSPECTIVES seeks views from 
everyone: students, teachers, and 
school staff. We want to 
encourage more peering (verb: to 
treat those we work with, teach, 
and learn from as peers and to 
value their points of view) and 
collaboration. We can benefit 
from everyone’s ideas and ask 
important questions about our 
learning and teaching, research, 
professional and personal 
development and explore how we 
could improve our human 
conditions around our own campus 
and more broadly in the world. We 
also welcome views and news from 
others in the net-o-sphere.  
 
PeersSpectives seeks short 
reflective, empirical, humorous, and 
opinionated articles discussing  
• ways of learning, living and 

teaching better  
 
• how we can cross disciplinary, 

cultural, age, and other 
borders and reap the benefits 
of our diversity (teacher-
student collaborations 
welcome) 

• what we do in learning and 
teaching and how we do it, 
with what tools or processes 
and with what results.  

• the intertwining of 
oureducational endeavors with 
the rest of our lives and how 
we can meaningfully navigate 
ecological solutions  

• book reviews, et cetera… (an 
important category)  

 
Got a new idea? Send it in.  Got a 
question? Ask it. Did something 
new, strange, wonderfully 
awesome in class? Tell us about it.  
 
Submissions: Note that nothing is 
automatically accepted, this is a 
peer edited and negotiated 
publication. We will give feedback 
and suggestions for improvement. 
This is an access publication for all 
those interested in experimental 
and experiential education. 
Please submit via email 
attachments with manuscripts 
single spaced in 12” Times, APA 
style,  4 pages max (about 2000 
words), but shorter the better, 
with a catchy title. This is meant 
to be read by busy teachers, so 
KISS (keep it short and simple).  
 

Disclaimer: Each author’s content 

and ranting is her or his own and 

not necessarily that of 

PeerSpectives, KUIS, their 

relatives, those from the same 

country or office, or this planet. 
 

 

Next Submission Deadline May 

15, 2009   Going to press by June 
15. 
Send attached files to:  
mits@kanda.kuis.ac.jp   or   
stillwel@kanda.kuis.ac.jp 
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Our Two Cents: Is It Worth It? 
By Ashley Moore 

 
In recent weeks the classrooms, 
offices and yellow sofas of KUIS 
have been buzzing with talk of 
politics, race and gender. A 
presidential election that captured 
headlines and column inches 
around the world also preoccupied 
the minds of many of the staff and 
students at Kanda. A visit from 
Mick Huckabee that was both 
provocative and fascinating raised 
the issues at stake in modern 
American politics even further in 
our consciousnesses.  
 
My students were excited at the 
prospect of having a well-known 
politician visit KUIS although I 
wondered how much they knew 
about the man beyond his name 
and the fact that he was one of 
the better-known players in the 
presidential play. So I asked them 
and was answered by a classroom 
of blank, eager faces. After telling 
the class about some of 
Huckabee’s more interesting 
stances I then felt compelled to 
tell them that I disagreed with 
many of his policies. With the 
topic having been dealt with, the 
lesson seemed to continue and 
finish as normal. On reflection 
however, I began to question what 
had happened during the class. 
Why had I felt the need to give my 
opinion? Should I have given it? 
Does my role as a teacher and 
cultural informant of all things 
English-speaking mean that I 
should resist voicing my own value 
judgements in the classroom? 
Surely, some would argue, 
teachers are valid participants in 
the class and should not be 
expected to remove themselves of 

all traces of personality and 
opinion in the classroom.  
 
I wonder how many other teachers 
(Americans and non-Americans) 
discussed their views on the 
presidential election with 
students. Should teachers be 
discussing their opinions with 
students at all? Aside from a few 
inappropriate questions, I’ve 
enjoyed the personable and easy-
going nature of the relationships 
that exist between the teaching 
staff and the students at Kanda. It 
feels perfectly natural to share my 
opinions with students, and 
indeed, it seems to be encouraged 
by many of the issue-based, 
discussion-driven courses that we 
teach. But certain inescapable 
facts render these assumptions 
problematic.  
 
Firstly, a power-imbalance 
unfortunately persists between 
teachers and students. This 
imbalance is further compounded 
by the Japanese educational 
context in which we find 
ourselves. Although things are 
changing, the Confucian tradition 
of the teacher as the unassailable 
holder of knowledge within the 
classroom still persists, as anyone 
who has taught in a Japanese 
junior or senior high school can 
attest. Moreover, for all our 
learner-centred and peer-
evaluated endeavours, it is still 
the teacher who ultimately 
decides the majority of a student’s 
grade. How many of my students 
would have had the courage to 
write an essay entitled ‘Why gay 
marriage should remain illegal’ 
after I so vocally let them know 
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that I disagreed this viewpoint? Of 
course I would have marked it as 
objectively as any other essay (I 
hope) but if I were a student I 
would probably rather not take 
that chance. Given the emphasis 
we place on discussion and 
encouraging students to 
internalise the language and give 
their opinions in English, telling 
the class your own opinions may 
well have a negative influence on 
many of the courses taught at 
Kanda. Does the wall-flower 
student who rarely talks in group 
discussions lack linguistic ability or 
is she simply worried about 
expressing views that are contrary 
to the person who is assessing her? 
 
In addition, teachers who are 
native speakers or have spent a 
great deal of time living in English-
speaking countries hold a symbolic 
power over students that comes 
from being considered cultural 
informants. Our opinions on our 
native countries (and perhaps even 
other English-speaking countries) 
are often given and received with 
added weight and prestige in the 
classroom. They are artificially 
condensed through experience and 
wrapped up in language that 
makes them appear to be hard, 
solid facts. Indeed there is a 
linguistic imbalance in our 
classrooms that makes it more 
difficult for students to detect 
these faux-facts. Of course, this is 
a valuable skill and we should be 
encouraging our students to look 
at how language can be used (and 
abused) in order to persuade 
others. But distinguishing fact 
from opinion should ideally be 
done as part of a task rather than 
whilst listening to the teacher 
introduce the task (an interesting  

activity might be to have students 
look back at what the teacher said 
during the lesson and see what 
kind of value judgements 
underpinned the language). 
Of course, some of the value 
judgments that we make in our 
classes, such as the importance of 
racial equality, are so widely held 
and commonsensical that it would 
be hard to argue that they could 
be harmfully influencing students 
in an enlightened, modern 
language classroom. However, if 
such value judgments are so 
widely accepted, why should the 
teacher make them at all? Given 
the facts, the vast majority of 
students will surely come to the 
same conclusion. At the same 
time, where does one draw the 
line between what is universally 
accepted and what it contentious?  
 
It is also worth remembering that 
racial equality was once 
considered an opinion and not a 
fact. In contemporary Japan it is 
acceptable to smoke in many 
enclosed public spaces. However, 
it is likely that future generations 
will view this idea with a similar 
incredulity to that with which 
most reasonable people now view 
the notion that a black person 
should have to give up his seat on 
a bus for a white person. How 
many of the opinions that we 
consider valid today will be seen 
as nonsensical and unenlightened 
by future generations? Should we 
run the risk of introducing them to 
our classrooms? Yes, but again, 
there is no need for them to be 
presented as the opinions of the 
teacher. Why not just give the 
students the facts and opinions 
surrounding an issue and allow 
them to make up their own minds? 



  Page 5 

 

PeerSpectives # 2 

The notion of simply giving 
students ‘the facts and opinions 
surrounding an issue’ is in itself 
problematic. We all have our own 
biases that will influence the ways 
in which we select and present 
this kind of information to our 
students. Is it not better to admit 
our own personal biases to our 
students in advance? If discussed 
thoroughly and consistently, this 
may promote a great deal of 
critical thinking and student-
empowerment but unfortunately 
this brings back the question of 
what kind of shaping influence this 
may have on students when they 
come to give their own opinions. 
All too often, such an admission of 
bias on the part of the teacher, 
whilst well-intentioned, is not 
discussed again and lingers in the 
minds of students, twisted into 
some sort of vague warning 
concerning what’s right and wrong 
in terms of what the teacher 
wants to hear. 
 
At this point, it may seem as 
though we’ve reached a 
professional impasse. As a teacher 
I shouldn’t give my opinion to 
students that I’m teaching on the 
grounds that my own personal 
biases are unfairly weighted within 
the classroom and might shape 
and control the experiences and 
opinions of students.  At the same 
time my personal biases underpin 
almost everything I do in subtle 
and infinitesimal ways. Should 
teachers therefore pack it all in 
and be replaced with dispassionate 
teaching robots (complete with 
geographically neutral accents)?  
Perhaps our primary role should be 
to encourage students to think 
critically about their own beliefs 
and the beliefs of others. We can 
do this by questioning students 

and introducing other points of 
view (and not just when students 
say something that we personally 
disagree with). Taking a tip from 
journalists and qualitative 
researchers, the other point of 
view can be presented in the form 
of ‘Some people think that …’ or 
something similarly distant from 
the persona of the teacher 
themselves. We can also trust in 
our students to challenge each 
other (as equals). I recently felt an 
overwhelming urge to correct a 
student who was arguing that 
women should stay at home and 
not work. Biting my tongue, I was 
(personally) pleased to hear the 
student’s peers gently counter her 
with their own opinions, all 
without me wading in as the ‘sage’ 
of the class. Lastly, the more we 
reflect critically on our own biases 
as individual people and how these 
infiltrate our teaching practices, 
the better placed we are to avoid 
such pitfalls. 
 
To be honest, the issues of who I 
am, how I interact with students 
and what sort of value judgments I 
betray in the classroom continue 
to trouble me. I often reflect on 
what I thought was a successful 
lesson and realise that I actually 
introduced my own bias to the 
classroom, couched as 
commonsense. After Obama was 
elected, I couldn’t help expressing 
how great I thought this was in 
front of my freshman students. I 
wonder how many other teachers 
did this too. I also wonder how 
teachers who supported McCain 
and the Republican Party feel 
about this. The next time I’m 
tempted to give my two cents in 
the classroom I’ll try to remember 
that someone somewhere will be 
tempted to give theirs too.  
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Looking Back on a 5 Day-Workshop for English Teachers at 

KUIS 
 

Naoko Takaishi  
Chiba Prefectural Kashiwa Senior High School 

 
What did you do last summer? Do 
you remember? You might have 
been surfing in Hawaii watching 
the crowds along the beach, or 
you might have gone to Hokkaido 
with your family to escape the 
summer heat, or you might have 
been just working hard at your 
school. For the summer of 2007, I 
remember going to Kanda 
University for five days of teacher 
training.  
 
I attended “The 2007 Intensive 
Training of English Teachers,” at 
Kanda University of International 
Studies (KUIS). The workshop was 
sponsored by Chiba Prefectural 
Board of Education for English 
teachers working at Chiba 
prefectural junior or senior high 
schools. It also coincides with new 
Ministry of Education (MEXT) 
regulations that require teachers 
to complete a five day-workshop 
once every five years. It was a 
very enjoyable and fruitful 
experience for me.  
 
Although I had completed an M.A. 
in TESL in the U.S.A in 2005, I 
welcomed this opportunity to once 
again study. I noted after 
returning from Hawaii that 
periodic reflections on how I had 
changed, or was changing still, 
helped me to look more closely at 
what I was doing and made me 
want to incorporate more into my 
teaching. “Now”, one year after 
my workshop at KUIS, is a good 
time to reflect on what I learned 

there and how I could make use of 
it. The workshop for English 
teachers at Kanda University made 
me learn or, at least recall, three 
key aspects of English teaching: 
the significance of professional 
development, teachers’ English 
use in class, and students’ 
interpersonal interaction.  
 
The importance of professional 
development is what I feel most 
strongly now. Right after I came 
back from Hawaii, I had a strong 
motivation to engage myself in 
continual professional 
development. Sorry to say, 
nevertheless, once I got back to 
the high school teacher routine, I 
was supposed to manage many 
things: to take care of students as 
a homeroom teacher, to organize 
a club activity as a coach, and to 
do some other school chores, 
besides teaching English.  
 
Gradually I forgot my enthusiasm 
to improve myself. I could have 
worked for a week, a month, or 
maybe a year without going out of 
school; I could have done nothing 
but do the school chores. It was 
then that I got a golden 
opportunity to attend the 
workshop at KUIS.  
 
I enjoyed sessions with well-
prepared, skillful instructors from 
different countries and teachers 
from other different high schools. 
On the first day, we seemed a bit 
nervous. But day by day, and little 
by little, we came to know one 
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another better. Fortunately, many 
of my class members were 
passionate enough to work with 
although they varied in their 
English abilities. We successfully 
worked together and talked about 
a lot: our own school, our own 
students, what to teach, how to 
teach, and what kind of people 
our colleagues were. On the final 
day, in the group micro-teaching 
sessions, I was not only giving a 
satisfactory, collaborative 
presentation with two other group 
members, but also impressed to 
see some other teachers’ 
wonderful performances. I’ve felt 
that this kind of workshop really 
counts in terms of stimulating 
oneself by directly watching other 
teachers’ actual performances as 
well as exchanging information 
among teachers from different 
high schools. Therefore, it is 
positive that teachers should enjoy 
various workshops like this or 
academic conferences such as 
JALT to improve their teaching 
skills, and get away from their 
daily school routine.  
 
The second thing is that the idea 
of “Teaching English through 
English” is vital. Nonetheless, still 
now, I do not teach English though 
English all the time in class. I 
teach at a competitive school, I 
am supposed to translate the 
English text into Japanese (At my 
school, teachers who teach the 
same course are supposed to use 
the same exam, and questions 
concerning translation are always 
included. I’m not saying that 
translation itself is not good. 
Rather, I’m saying that the 
teacher’s translation which 
students just copy is no good.). 
Therefore, I set up a routine for 
regular English classes in order to 

speak English as much as possible. 
Setting up routines surely helps 
students to follow the lessons even 
when they don’t understand me 
perfectly, because they know what 
they are expected to do next. If 
you are working at the least 
competitive school, you might 
speak English just for greeting and 
saying goodbye to students. It’s a 
first step. If you work at an 
ordinary school, you might try to 
introduce the topic of the lesson 
in English. Or if you work at a 
rather competitive school whose 
focus is strongly on communicative 
English, you might present new 
language including vocabulary and 
grammar in English, as suggested 
in the course materials (p.1.2). 
Thus, you can adjust how much or 
to what degree you speak English 
in class according to your target 
students. 
 
Last but not least, the idea of “A 
High Density of Interpersonal 
Interaction”(p.5.1)” is critical. As 
an MA teacher of mine once told 
me in Hawaii, students actually 
are most interested in each other 
and themselves. If they can share 
interpersonal information in a 
foreign language with each other, 
it can really stimulate them to 
speak and interact more. Talking 
about imaginary Johnny in New 
York or Sally in London is NOT 
nearly as interesting as asking a 
classmate what their favorite pop 
group is or what they did last 
weekend. Through interpersonal 
interaction students pay more 
attention to each other and how 
they build their lives and, most 
importantly, how they make 
friends. While many teachers are 
afraid of losing control through 
such pair work, I believe we need 
to take the risk.  
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In addition to the summer 
workshop making me reflect on my 
teaching, when I have student-
teachers, they too, by their 
passion and their needs, make me 
reflect on what I think is the 
essence of teaching. When I have 
student-teachers at school, I guide 
them toward the following four 
goals: creating rapport with 
students, setting a clear goal in 
each activity, paying attention to 
students’ reaction, and 
maximizing students’ interaction. 
In just two or three weeks, most 
of the student-teachers can almost 
handle the first three items, but 
few reach the last one. Even some 
experienced teachers cannot 
really notice how important it is to 
increase students’ actual 
performances. They keep on 
explaining about some rules about 

English in Japanese, not allowing 
their students to actually do 
something with them. In short, the 
more competent the teacher is, 
the more his/her students actually 
interact and talk in class. As we 
learned at the workshop, just as I 
had learned in Hawaii, to make it 
happen, that is, to make the right 
things happen, it is definitely 
effective to introduce pair work 
and group work into one’s regular 
lesson pattern. This enables 
students not only to maximize 
their interaction among 
themselves but also to lessen their 
anxiety for making mistakes in 
front of all the other classmates.  
 
I believe that making mistakes is a 
very important and necessary step 
to be a better English user. 
However, considering most of our 
students who feel embarrassed 
when being corrected in class, it is 

crucial that we lower their 
anxiety.   
 
So far, I have discussed how 
meaningful some helpful hints are 
that the workshop has suggested 
to me, focusing on the three 
points: the importance of 
professional development, 
teachers’ English use in class, and 
active interaction among students. 
However, I know, in real English 
classes at school, we teachers 
cannot put into practice all of 
what we learn no matter how 
attractive or effective they seem. 
We need to carefully choose and 
adjust what we use according to 
our target students. We have 
different students at different 
schools under different conditions. 
Even at the same school, 
individual students are unique. I’d 
like to continue improving my 
English teaching skills, cherishing 
the diversity in our conditions, 
schools, and students as 
challenges to help me grow. 
 
Reference 
 
Kanda University of International 

Studies. (2007). Workshop on 

Communicative Language 

Teaching Workshop Manual. 
Chiba: Kanda University of 
International Studies. 
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Present Communities of Imagination 
By Tim Murphey 

 
Bonny Norton (2001) was the first to 
introduce the concept of imagined 

communities in language education 
to explain different patterns of 
learners’ investment in learning 
their target language. Imagined 
communities are groups that we feel 
we may belong to whose members 
cannot necessarily be known with 
certainty, such as “teachers who 
want change in the system” or 
“students who use English out of 
class” or “students who wish to go 
abroad.” For many people, imagining 
that there is such a group, although 
it may not be countable, can move 
them more to invest in the activities 
that define the group. Norton and 
other qualitative researchers since 
her have shown that students’ 
investments in learning change 
greatly depending on the type and 
power of the imagined communities 
they think they belong to and want 
to belong to.  
 
Yoshifumi Fukada’s JALT 2008 
presentation was called “A 
Statistical Analysis of Imagined 
Communities.” He discovered from a 
survey of 248 university students 
that there was a strong correlation 
between the extent of a student’s 
out of class autonomous learning 
activities and their imagined 
communities. For example, 
students’ a) not answering, b) 
vaguely answering, or c) specifically 
answering questions about how they 
see themselves using English in the 
future implies imagining 
participating in a) no community, b) 
a vaguely imagined community, or c) 
stronger communities. He also found 
that there were very weak 
correlations between the extent of 

their participation in target language 
classes and their imagined 
communities. He suggested in his 
implications that knowing students’ 
imagined communities might help 
teachers create a curriculum more in 
tune with students’ desired 
communities– even offering content-
based courses in the areas of desired 
work.   
 
Fukada also noted that since 
imagined communities appear 
important to increasing student 
investment in a language, teachers 
could provide more opportunities to 
learners to strengthen/visualize 
their target-language imagined 
communities— in addition to learning 
the language itself. For example, 
teachers might get students to talk 
about how they envision using 
English in the future and what 
abilities they would need in their 
desired field or job.  
 
I think that when we ask students to 
do such future-oriented activities 
(talk about how they think they 
might use English in the future) we 
are also tapping into “present 
communities of imagination”. These 
are enriched with potentials for near 
peer role modeling (Murphey & Arao 
2001) and good group dynamics, 
which help facilitate co-constructed 
imagined communities in the minds 
of our students. When students, or 
even researchers, share their 
imaginations, these imaginings can 
become possibilities for listeners. 
One’s enthusiasm, as well as one’s 
ideas, can also become material to 
be modeled and molded. As I 
suggested to Fukada at the end of 
his presentation, his findings could 
be given back to the students 
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themselves for comments, and then 
the students would see what others 
were saying and they could learn 
(imagine) with the data and each 
other.  
 
Joe Falout and I have been involved 
in three studies over the last two 
years in which we have given the 
data back to the original participants 
to comment on and they all have 
responded with increased 
imagination and agency (paper in 
progress). Another word for this is 
prolepsis - a seed of the future 
within an act or word of the moment 
or as Nobel Lauriat Roger Sperry 
wrote in 1981, “The events of inner 
experience, as emergent properties 
of brain processes, become 
themselves explanatory causal 
constructs in their own right.” What 
we think and talk about, what we 
focus on, has a strange way of 
shaping our future. Whether it be 
Martin Luther King’s “I Have A 
Dream” speech, repeated 
advertising from the eternally-on-
TV, or a teacher’s affirmation that 
“you are learning a lot,” our minds 
take them in and use them as 
potential material that can shape 
our actions in the future. So as 
teachers we might ask, what is 
worth noticing (and sometimes 
changing) in this world, about 
ourselves and our students? As 
teachers interested in professional 
development we might ask: “What 
present communities of imagination 
can I tap into? Where is my social 
capital (social networks of 
resources)?” 
 
Some teacher-researcher colleagues 
and I occasionally take bicycle trips 
for a day or two. Sometimes we are 
just two riders, sometimes as many 
as 8—the group changes. We talk a 
lot, laugh a lot, and imagine a lot. It 

is a nice community and open 
enough to accept a lone rider now 
and then. They are continually, 
proleptically, dropping seeds in their 
conversations about future rides and 
adventures, about possible research 
and projects, even though our plates 
are full.  Getting out of the box with 
groups of imaginatively diverse 
people and distributing copious 
cognitions in friendly conversations 
are the makings of a creative 
commons of research, a present 
community of imagination. I 
imagine, and hope, there are many 
other groups out there like us. 
 

Fukada, Y. (2008). Statistical 
analysis of imagined communities. 
In A. Stoke (Ed.), JALT2008 
Conference Proceedings. Tokyo: 
JALT. 

Murphey, T. & Arao, H. (2001). 
Changing Reported Beliefs through 
Near Peer Role Modeling. TESL-EJ. 
5(3)1-15. Accessed 12/19/08 at 
http://tesl-ej.org/ej19/a1.html 

Norton, B. (2000a). Identity and 
language learning: Gender, 
ethnicity and educational change. 
Harlow, GB :Pearson/Longman   

Sperry, R. (1981) Some Effects of 
Disconnecting the Cerebral 
Hemispheres Accessed Dec.1, 
2008:  
http://nobelprize.org/nobel_prize
s/medicine/laureates/1981/sperr
y-lecture.html 

 
Many thanks to the Takao Zan 
Riders:  Marc and Jodie Sakaguchi, 
Chris Carpenter, Yoshifumi Fukada, 
Maria Trovela, Paul Dore, Cathrine 
Mette-Mork, Joe Falout, & Otaki-san 
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Going My Way 
By Ayumi Tsuruoka 

 

 
 
Be honest to myself. This is one of 
my principles. Now I am in my 4th 
year at a university and am 
graduating from school. People ask 
me, “Have you already got a job?” 
and “What kind of company are you 
going to?” when they find out that I 
am a 4th year student. I used to be 
annoyed by these questions since I 
am not going to get a job this year. 
Instead I am going to Australia on 
working holiday. Actually this will be 
my second working holiday there.  
 
The first time I decided to go to 
Australia in January in my 3rd year, 
when other students seriously 
started job hunting. Though some of 
my friends had clear future jobs in 
their minds and tried hard to make 
their dream come true, I did not 
know what I wanted to do in my 
future and wanted time to think 
about that. And also I thought 
English would help me to get a job, 
so I decided to take a gap year off in 
my 4th year and stay in Australia for 
1 year. The stay was really nice. I 
met lots of people from different 
countries and different backgrounds. 
Each traveler came to Australia for 
different reasons and I realized 
there are lots of different ways of 
thinking. And also I experienced lots 
of things such as going to a language 

school, finding a house and sharing it 
with foreign people I did not know, 
working at a restaurant, moving to 
another city, booking a hotel in 
English by phone, working at a 
strawberry farm and meat factory, 
and going on short trips. Through 
this stay I realized the wonderful 
nature of English because it enables 
us to communicate with people from 
all over the world, even in imperfect 
English and I enjoyed talking with 
them. Actually I like English and 
think I want to get a job related to 
English. However I regret that I did 
not try harder to improve my English 
because I was not so motivated and I 
could manage to communicate with 
people in my broken English. 
 
I came back to Japan and became a 
4th year student in my university. It 
was time to start job-hunting again. 
Though I decided to try to get a job 
related to English, my thinking was 
vague and I still did not know what I 
wanted to do with English. I thought 
my English is still not good enough to 
use in a job. Also I have negative 
images about work because most 
workers look unhappy. They go to 
work in the early morning, get on a 
jam-packed train, go back home 
late, get up early and go to work 
again. Every day seems a repetition 
of this and they repeatedly complain 
they are busy and the work is 
stressful. Many of them cannot get 
enough holidays to rest themselves 
and enjoy their lives.  
 
In Japan it is said that the 
percentage of people who quit their 
first job is more than one-third. 
Actually one of my friends who 
started working this April already 
quit his job and many friends told 
me they want to quit though I think 
they are not so serious and just 
complaining. I did not have the 
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feeling that I could devote myself to 
a job I did not really want to do. I 
think I would quit in a few years if I 
started working without a clear 
vision. Therefore I began thinking of 
going back to Australia again, where 
I spent wonderful days and I 
somehow know how to live, to 
improve my English and live freely 
before I begin a job and have little 
time for myself. 
 
“I will go my way because it is me 

who is responsible for my life so I 

want to decide where I go to make 

my life meaningful” 

 
I made up my mind to do a second 
working holiday in Australia in June. 
However at first I hesitated to say 
this when people asked me about 
what I would do after my graduation 
because lots of people believe that 
it is natural to get a job straight 
after graduation and I felt I was 
doing something wrong. Actually my 
sister said to me, “You should get a 
job, or it is going to be difficult to 
find a good job. Also it seems to me 
that you want to go abroad just 
because you do not want to work.” I 
could say nothing because it was 
true. In Japan there are lots of 
offers of jobs to new graduates and 
some are only for them. If we miss 
this period, we cannot even apply 
for the jobs. If we neither are new 
graduates nor have job experiences, 
our choices become very limited. 
However I did not want to work yet 
because of my unclear vision and 
negative images of work. I would 
rather experience a lot more things 
that make my life more interesting. 
However I had mixed feelings since 
most of my friends started working 
and I felt my idea was immature. I 
struggled to decide what to do for a 
while but eventually I decided to go 
to Australia again because I thought I 

would regret it if I did not go now. I 
think that I can accept the 
bitterness of a job after I have gone 
my way. And also I believe I can 
improve my English much more than 
last time because I am very 
motivated, I know some effective 
strategies, and I have confidence 
that I can do so thanks to a class on 
ways of learning English in my 
university. I am taking this class this 
semester and I found language 
learning is very interesting.  
 
Now I do not hesitate to say I am 
going to Australia because I believe 
my choice is right and I will come 
back with satisfaction. I will enjoy 
my life and improve my English a lot. 
I will try to connect this experience 
with my future job. I want to get a 
job related to language learning 
when I come back to Japan and 
share my experiences with other 
language learners. My negative 
images about work are gradually 
changing as my vision is getting 
clearer. Honestly I am a little bit 
worried about my future but I do not 
think I will regret my decision even 
if I cannot find a job soon and I do 
not think I will give up even if the 
job is hard because that is the way I 
chose. I will go my way because it is 
me who is responsible for my life so I 
want to decide where I go to make 
my life meaningful. 
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Interning at JALT! (Japan 

Association for Language 

Teaching) 2008  

 
By Yosuke Chiba and Marie Saito 
  
From Oct.31 to Nov. 3rd, Yosuke and 
Marie worked at the JALT (Japan 
Association for Language Teaching) 
conference as interns. Here they 
share their reflections on the 
experience, in the form of a 
conversation.   
 
Marie: More than 2000 teachers 
came to the event and there were 
many presentations on language 
teaching. A lot of attendees were 
native English speakers, so there 
were many opportunities to speak 
English. There were various jobs for 
us to facilitate presentations and an 
exhibition with many university 
students from around Japan who 
participated in the event as interns. 
Therefore we had a lot of 
opportunities to meet new people, 
working hand in hand with various 
aspects of the conference. 
Obviously, it was a great experience 
for us, right? 
 
Yosuke: Yeah! You’re right, Marie! 
We had a great experience at the 
JALT Conference. Regarding the 
most impressive point of JALT, I 
agree with you. I met a number of 
interns from other universities and 
worked with them in Japanese and 
English. We cooperated with each 
other and tried our best at 
everything in order to make the 
conference successful. We always 
cheered each other up. It was very 
interesting and exciting. 
 
Marie: Especially, I got huge 
inspiration from my coworkers. 

Every single participant had their 
own unique history, so I really 
enjoyed talking with them and 
hearing their stories. It was a really 
good opportunity to make a lot of 
friends and we still keep in touch 
with each other. 
 
Yosuke: Concerning what we 
experienced, in my case, I could 
experience a variety of jobs such as 
sign coordinator, social coordinator, 
working in the cloakroom, room 
manager and working at the 
registration desk. I was nervous and 
excited every day but I managed to 
do these jobs without any problems.  
 
Marie: I mainly worked at equipment 
section that prepared and fixed all 
presentation equipment. I remember   
rushing room to room but at the 
same time, we built wonderful 
teamwork even though that was the 
first time we met. It was such 
wonderful teamwork that we went 
out to eat together and shared our 
ideas, views and meals! I also 
worked at registration and the room 
management section. I really 
enjoyed talking to the participants 
and presenters in English at the 
registration desk and presentation 
room.  
 
Yosuke: In addition, I made a speech 
as a presenter at JALT 2008 in 
“Encouraging Teaching-Practice 
Learning-Communities.” It was a 
precious experience for me. 
Actually, I was really nervous 
because it was the first time to 
present at such an academic place. 
However, I really enjoyed presenting 
with my co-presenters. I only had to 
speak for about five minutes. There 
were about 60 people in the room 
and we each took turns talking about 
the topic. The only thing I could do 
the best was make good eye-
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contact. I never read the manuscript 
I made. I thought it was very 
important to see audiences' eyes in 
order to tell my story. By the way, 
did you do something wrong at your 
jobs? I mean, what hardship did you 
face during the period? How did you 
overcome the hardship you faced? 
 
Marie: In my case, it wasn’t such a 
hardship, but rather small accidents 
or trouble. Yes, I had a lot of trouble 
during my work especially 
concerning equipment and also I 
have a lot of stories about it. 
Usually, presenters brought their 
own PC, but there were always some 
troubles about the connection. I was 
able to solve 70% of the connection 
problems by myself but in case of 
complicated mechanical problems, I 
had to call Naushad, our helpful 
coworker and mood maker. I felt 
that presenters became so nervous 
as soon as they found that the 
projector didn’t work well, so I tried 
to make the presenter relaxed and 
figured out the problems as soon as 
possible. Some of my friends told me 
that some presenters got nervous 
and upset about mechanical 
problems but fortunately I didn’t 
meet such people. I was happy to 
see that most of presenters were 
satisfied and confident with their 
presentations. How about you? What 
were your occupational accidents? 
 
Yosuke: Nice job, Marie! I was 
amazed that you contributed so 
well. I’m happy to hear that. 
Actually, you helped me many times, 
hahaha. In my case, I never had 
problems, and faced only one major 
difficulty; presenters not stopping 
their presentations on time. This 
happened when I worked as a room 
manager. I had to stop their 
presentations on time at any cost, 
but sometimes in the middle of an 

intense discussion. Thus, I had to ask 
them to stop their presentations 
very, very kindly. That’s kind of 
tough, right? I said things like “Be 
punctual, everyone!!”  However, 
presenters were friendly and they 
always said to me “Arigato (Thank 
you!)” and “Nice job!” I was always 
encouraged by their words and was 
able to continue working with much 
enjoyment. Okay, to conclude, what 
did you learn through the internship, 
Marie? 
 
Marie: I have learned some 
important things through these 
experiences; such as teamwork, 
trust relationship, leadership, 
tolerance, open-mindedness, and 
controlling my emotions. I’m 
satisfied with the JALT internship so 
I would like to recommend to KUIS 
students to join this event, but the 
only thing that I kind of regret now 
is I wasn’t able to see so many 
presentations. Were you able to see 
some presentations? 
 
Yosuke: Yes! I had a lot of 
opportunities to see presentations 
and forums. When I worked as a 
room manager, I had much free 
time. Therefore, I was able to see 
some unique presentations.  
 
Marie: Good for you! I think you 
were lucky to have such free time! 
 
Yosuke: I also learned a lot of things 
through this internship, not only 
language skills and communication 
skills but as you said, teamwork, 
trust relationship, leadership, 
tolerance and open-mindedness. In 
addition, I learned presentation 
skills and I got confidence to make a 
speech in front of many people. I 
was so happy to do the internship 
and experience an international 
environment in which English was 
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essential. I have never experienced 
working in English before, thus it 
was worth doing it very much for 
me.  
 
Yosuke and Marie: We would really 
recommend working and presenting 
at JALT if you have a chance. We 
believe that it is important to try 
new things, especially things you 
have not experienced yet. You will 
face a number of obstacles, but 
remember: “Whatever happens is 
interesting!” 
  
(Editor’s note: If you are interested 
in being an intern next year send an 
email to Tim Murphey 
(mits@kanda.kuis.ac.jp) in early 
September 2009. The 2009 JALT 
conference will be in Shizuoka. You 
can also talk to two second year 
students who were also interns this 
year: Chika Nakasawa and Yu Osawa) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Now Showing on the Internet 
 
http://au.youtube.com/watch?v=dG
CJ46vyR9o  
 
A short video summarizing some of 
the most important characteristics 
of students today - how they learn, 
what they need to learn, their goals, 
hopes, dreams, what their lives will 
be like, and what kinds of changes 
they will experience in their 
lifetime. 
 -Created by Michael Wesch in 
collaboration with 200 students at 
Kansas State University 
 

A Vision of K-12 Students 
Today  
 

http://au.youtube.com/watch?v=_A-
ZVCjfWf8&NR=1 
 
This project was created to inspire 
teachers to use technology in 
engaging ways to help students 
develop higher level thinking skills. 
Equally important, it serves to 
motivate district level leaders to 
provide teachers with the tools and 
training to do so.   
 

The New American 
Schoolhouse Trailer  
 

http://au.youtube.com/watch?v=rgp

uSo-GSfw&watch_response 

 

“Education is in the heart of the 
listener, not in the voice of the 
teacher.”  
 “Research has found that babies do 
not develop well if they are not held 
and caressed. Some day they are 
going to find out that teenagers, in 
order to develop well, need to talk!”   

 

Danny Mydlack 2005 
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KANDA CLUB CORNER 

Interview with the  

Swing Gang Jazz Club 

By Nick Yates and Katsuya Shioiri  

 
Nick: Could you give me some 
background information on the Swing 
Gang Jazz Club? 
Katsuya: The Swing Gang Jazz Club 
is a very big club with about 120 
people who love music. Our club 
name is Swing Gang Jazz Club but 
any genre of music is ok.  
Nick: What type of music do people 
play in your Club? 
Katsuya: Many genres. For example, 
rock, funk, and of course, jazz.  
 

Nick: What type of shows do you 
perform at? 
Katsuya: We have concerts maybe 
every month at Millennium House. 
But this month we don’t have 
concert. Also we perform at old 
cafeteria at Hamakaze and 
sometimes we have other events we 
go to play and perform. For 
example, this year I played at 
Summer Sonic pre-night festival. But 
it wasn’t the main venue.  
Nick: After graduating from KUIS, do 
groups continue playing together? 
Katsuya: Some people who have 
graduated have their own CD and 
sell it to people but almost all of the 
members have a job so they break 
up.  
 
Nick: Why did you join the Swing 
Gang Jazz Club? 
Katsuya: When I came to this 
university I made a band with my 
new friends and we considered what 
club is best for us. There were so 
many clubs we considered. But 

Swing Gang Jazz Club is a club, so 
we can play with a stable base.  
 
Nick: What things do you like about 
the Swing Gang Jazz Club? 
Katsuya: People are all friendly and 
easy to speak and talk with.  
 
Nick: What’s your no.1 memorable 
experience from the Swing Gang 
Jazz Club? 
Katsuya: When I was the leader, the 
big concert of the jazz club was held 
in March and it was very big so it 
took a long time to prepare. It took 
one week to finish the concert 
including rehearsal and so after the 
big concert finished, I was so 
impressed. “We finished, we made 
it!”  
 
Nick: Is the Swing Gang Jazz Club 
looking for new members and if so, 
who should join the Swing Gang Jazz 
Club? 
Katsuya: Actually, as I said we have 
120 people so actually we are not 
actively searching for new people 
but if people interested in club, we 
have no limit. 
 
Nick: So they can contact you but 
you won’t look for new members? 
Katsuya: Yeah.  
 
Nick: How would other people 
contact the Swing Gang Jazz Club? 
Katsuya: On Wednesday we have a 
meeting. We meet every Wednesday 
lunch time on building 4-302. If you 
are interested in our club please 
come and talk to me or others.  
 

Call for future Kanda Club Corner 

interviews:  Would you like your 
club to be featured?  Would you like 
to collaborate and write an 
interview?  If so, please e-mail 
stillwel@kanda.kuis.ac.jp  
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From Makuhari to Hiroshima: A Teacher’s Perspective 
 
by Hamish Gillies 
 
When I first learnt about the 
opportunity of transferring to 
Hiroshima Bunkyo Women’s 
University as part of a team 
establishing a new communicative 
English language program there,  I 
wondered how the so-called 
‘Kanda experiment’ as I knew it 
would be replicated in a much 
smaller and less language-learning 
oriented setting. It certainly 
seemed ambitious as much as it 
was pioneering. But I was ready 
for a new challenge and had long 
been interested in experiencing 
life in Hiroshima, with its 
manageable size, spacious 
boulevards and proximity to both 
sea-side and mountain-side. After 
almost one year later, I can now 
reflect on my decision to move 
there, in terms of how this 
‘experiment’ has fared so far, 
looking from a teacher’s 
perspective. 
 
For me personally, it has been a 
new experience to work in a small 
team to help set up a program 
from scratch, especially having 
come from a much larger team of 
over 50 teachers at KUIS. To call 
the experience challenging would 
be understatement; but at the 
same time it has been 
invigorating, and never boring. 
Naturally the biggest challenges 
have come from needing to adapt 
and enhance our Kanda 
knowledge-base to meet the needs 
of our Hiroshima learners; but 
along the way there have been 
other challenges (and rewards of 
course) related to integrating into 
an existing institution. 

 

 
 
 
When we first set up camp, the 
new language centre was not quite 
complete, so we had to brave the 
cold of an empty classroom 
without heaters as we finalized 
materials preparation, systems 
and other administrative issues. At 
that stage, while the experience 
worked wonders for team-bonding, 
I really was beginning to wonder if 
I had made the right move.  
 
However, when we moved into our 
renovated building, known as the 
Bunkyo English Communication 
Centre (BECC), the following 
week, I was truly impressed by 
what had been achieved by the 
design team in just a few months. 
It represented an overall theme of 
how all the good features of the 
KUIS set-up had been adopted, 
while the few not-so-good features 
had been revised and refined to 
achieve just the right balance of 
high technology and day-to-day 
practicality. Along with working in 
an already established team with a 
shared knowledge of the Kanda 
ethos, it certainly made our jobs 
as teachers much easier: we were 
able to focus on the chalk face of 
grasping as quickly as possible the 
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needs, expectations, and abilities 
of our new student group; and tied 
to that has been the consequent 
task of updating and revising our 
curriculum from week to week, 
lesson to lesson.  
 
It would be easy to say that our 
students here are very different to 
those we had been used to at 
KUIS, but that would be too much 
of a sweeping statement. True, 
the average English proficiency of 
this freshman intake is lower than 
the Kanda equivalent; but our 
students are mainly pursuing 
majors other than English. Despite 
that, I have witnessed a real 
transformation in their ability to 
communicate in English; above all, 
the barriers of fear and shame, of 
speaking in English, have 
noticeably begun to crack. In 
concrete terms, we have managed 
to reach a level of about 90% 
English as the means of classroom 
communication. These 
achievements are made all the 
more impressive when you 
consider that these students only 
study with us for two 90-minute 
periods a week.  
 
From my vantage point, an 
important factor in this early 
success has been the role played 
by the overall environment of the 
centre here, in particular the SALC 
(Self-Access Learning Centre). In a 
nutshell, we have managed to 
create a vibrant English learning 
community, of which the 
classroom is just one component; 
for though we only have contact 
with the students two periods a 
week, we also interact with them 
in the SALC, a strictly English-only 
space. And although most of this 
interaction is due to semi-
compulsory homework 

assignments, it has facilitated a 
significant amount of contact with 
English in a less formal 
environment, where students can 
communicate more freely.  
Students can experience a more 
holistic use of English than they 
have been used to: English not just 
as an academic endeavour, but 
English as a social medium. And so 
I have sensed perceptions of and 
attitudes towards English change 
over this past year. As a result, 
students who started visiting the 
SALC from compulsion are now 
coming of their own accord.  
 
 
So what lies ahead for us, for me, 
here? More and more ‘firsts’: A 
new freshman intake from next 
April, our existing freshman 
students moving into the first ever 
BECC sophomore classes, and a set 
of third year materials needing to 
materialize! So do I really have 
time to be writing this article? 
Well, yes actually, if only to share 
the feeling that all teachers have 
in our day to day routine: the 
feeling of making a difference, of 
changing perceptions, broadening 
horizons; or rather, the feeling of 
helping someone make a 
difference in their own life. And 
for me, it is the very freshness, 
the very youth, of this program 
which has multiplied such feelings. 
Of course I cannot predict the 
future of this program: will it 
amount to nothing more than an 
attractive side-show in a mainly 
non-English major university, as in 
many other institutions, or will it 
mature as a key agent either 
within a revitalized languages 
department or in its own right? 
Stay tuned! 
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The Hiroshima Team 
L>R: Mari Koizumi, Gene Thompson, Caleb Foale, Lee Atkinson, Jack 

Bower, and Hamish Gillies 

 

 

 
Garr Reynolds visited Kanda in December to share his advice on how to give 

good presentations. Along the way, he recommended some videos and books: 

 

Recommended TED.com  Presentations by  

Sir Ken Robinson 

Malcolm Gladwell 

Al Gore 

 

Recommended Books  

Brain Rules (12 rules, Medina) 

A Whole New Mind (Daniel Pink)  

 

Rule #1 Not about the tools  

 

“Men have become the tools of their tools.” Henry David Thoreau 
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Opportunities  
 

  FREE: 
Electronic Village Online Sessions 

http://evosessions.pbwiki.com/Call_for_Participation09 

 
Engage with ESOL experts in collaborative, online discussion sessions or 
hands-on virtual workshops of professional and scholarly benefit. Sessions 
bring together participants for a longer period of time than is permitted by 
the regular TESOL convention and allow fuller development of ideas and 
themes of professional interest. 

 
Registration Jan 1-12 

Courses Jan 12 to Feb 22 
 
COURSES (See online for details): 
• EVO Video 09  
• Images4Education  
• Becoming a Webhead  
• Collaborative Writing  
• Internet for Beginners  
• Blog-based Lesson & e-Portfolios 
• What's in the Library for ESL/EFL 

Students?  
• Conflict Resolutions for English 

Language Learners  
• Designing Interactive Activities 

for the Young learner EFL 
Classroom  

• Teaching English through Drama: 
Dramatic Questions, Dramatic 
Answers 

• Tips and Tricks for Online 
Teachers 2009  

• Virtual Worlds & Language 
Learning  

• Enhancing Lessons with Web 2.0  
• Digifolios and Personal Learning 

Spaces  
• Digital Storytelling in ELT 

Classrooms 
• Multiliteracies for Social 

Networking and Collaborative 
Learning Environments  

• NNEST: Networking Solutions for 
PD (Non-Native English Speaking 
Teachers)  

 
Sessions organized by TESOL's CALL Interest Section and run wholly by 
volunteers. 
 

 

CALL FOR CONTRIBUTIONS 
 
Tentative Book Title: TESTING INNOVATIONS IN ASIA (TIA).  
The purpose of this volume is to present recent innovative testing practices 
in many Asian countries and bring them to light so that other testers might 
model and adapt them to perform better in their own contexts. FIRST 
SUBMISSION of  PROPOSALS deadline by April 2009.  Contact Tim Murphey 
(mits@kanda.kuis.ac.jp) or Siwon Park (siwon@kanda.kuis.ac.jp) for more 
info.  
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1st Annual N.E.A.R. (North East Asia Region) Language  

Education Conference  
 
Saturday May 30, 2009, in Niigata City, Japan 
 
Co-sponsored by the International University of Japan, the University  
of Niigata Prefecture, and the Niigata JALT chapter 

 
Proposals for presentations will be accepted until February 14.  
More info at nearconf@iuj.ac.jp or 
http://www.iuj.ac.jp/language/conference/near/

   
 

New LD SIG publication Call for Proposals 

The Learner Development SIG would like to hear from authors for a new book. 

Provisionally titled "Developing Learner Autonomy: Practices and Reflections 

in Context", the book will be a collection of articles on classroom practices that 

teachers actually use to help their students become more autonomous. 

In addition to an account of the activities or approaches, their rationale, and 

the experience of implementing them in a specific context, each article will 

also include a reflective critique by a peer reviewer and a final response by 

the author. The primary focus of the articles should be on practice, and the 

theory/reflection should emerge out of the practice. 

 

We would like to hear from teacher/authors with original and successful 

teaching practices, who would also be willing to write a reflective critique on 

another article. We welcome submissions from author/peer reviewer 

partnerships, but will be happy to help assign reviewers to articles, if 

necessary. 

 

As an initial proposal, please send us a 500-word description of the teaching 

practice, including an account of the context in which you have used it, and an 

explanation of how this practice enhances learner autonomy by March 31, 

2009. In addition to your name, affiliation and contact details, please also 

include the name(s) of anyone you would like to collaborate with as a critical 

peer reviewer. We look forward to receiving your proposals and to working 

with you on this exciting project. 

 

Alison Stewart (<mailto:stewart_al@hotmail.com>stewart_al@hotmail.com) 

Kay Irie (<mailto:kayirie@mac.com>kayirie@mac.com) 

JALT Learner Development SIG Publication Coordinators 

 

Back to the Futurists: 

Not only “Online” but “Part-time” and “Gap-year” may soon become single 
words and play significant roles in the higher education institutions that 
market them well and survive and thrive. 
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(Photocopiable Class Handout) 
 

Funny English   

What is wrong or funny about these English signs from all over the 
world? Some may be correct English but open to a second 

interpretation. How would you correct them?  

Hotel lobby, Bucharest:  THE LIFT IS BEING FIXED FOR THE 

NEXT DAY. DURING THAT TIME WE REGRET THAT YOU WILL 

BE UNBEARABLE. 

Supermarket, Hong Kong:  FOR YOUR CONVENIENCE, WE 

RECOMMEND COURTEOUS, EFFICIENT SELF-SERVICE. 

Dentist's advertisement, Hong Kong:  TEETH EXTRACTED BY THE 

LATEST METHODISTS. 

Airline, Copenhagen:  WE TAKE YOUR BAGS AND SEND THEM 
IN ALL DIRECTIONS. 

 

Zoo, Hungary:  PLEASE DO NOT FEED THE ANIMALS. IF YOU 

HAVE ANY SUITABLE FOOD, GIVE IT TO THE GUARD ON 

DUTY. 

Restaurant, Nairobi:  CUSTOMERS WHO FIND OUR 

WAITRESSES RUDE OUGHT TO SEE THE MANAGER. 

Car rental brochure, Tokyo:  WHEN PASSENGER OF FOOT HEAVE 

IN SIGHT, TOOTLE THE HORN. TRUMPET HIM MELODIOUSLY 

AT FIRST, BUT IF HE STILL OBSTACLES YOUR PASSAGE THEN 

TOOTLE HIM WITH VIGOUR. 

River highway:  TAKE NOTICE: WHEN THIS SIGN IS UNDER 

WATER, THIS ROAD IS IMPASSABLE. 

Poster:  ARE YOU AN ADULT THAT CANNOT READ? IF SO, WE 

CAN HELP. 

Resaurant, Nairobi:  CUSTOMERS WHO FIND OUR WAITRESSES 

RUDE OUGHT TO SEE THE MANAGER.  

Private school:  NO TRESPASSING WITHOUT PERMISSION. 
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The Efficiency Column 

OMG! How will I ever get it 

all done?    By Tara Waller 
 

Do you feel overwhelmed with 
work? Is the stack of journals in 
front of you scaring you? Do you 
think you will never get everything 
done and wonder how other 
people seem to be managing? 
Well, you are definitely not alone! 
The ELI is raging full of this 
sentiment. 
 
For some reason, people often ask 
me how I seem to get everything 
done. This is not to say I actually 
get as much done as it seems, but 
I have a few tricks that help me 
get what needs to be done 
completed and leave for later that 
which is not so important for now. 
Thus, I thought it wise to write for 
PeerSpectives and share some of 
my tricks for appearing to do a 
lot! 
 
Make lists everyday prioritizing 
what must be done for the day. 
Sticky notes, Outlook tasks list or 
other computer list programs are 
most useful. Sometimes, I email 
myself a list while at home. Other 
times, I use all possible programs 
to remind myself what to do for 
the day. The main point is to 
prioritize. Does the task have to 
be completed now? When is the 
due date? Will the students really 
be affected if the journal isn’t 
marked for another class period? 
Put the most important items first 
and do these tasks in order! 

 

Update a calendar on Outlook 

(not Outlook Express) or 

somewhere else every day. If I 

have a meeting (or even for my 

classes), I immediately put it into 

my Outlook calendar and set the 

reminder function for 15 minutes 

before the start time. That way, I 

don’t have to remember what or 

when things are due, the 

computer will do it for me and let 

me know in advance when I need 

to focus on something! 

Pay attention to when you are most 

productive during the day. Being a 

morning person means that between 

the hours of 8am to 11am, I get twice 

as much done as I do between 1pm and 

5pm. Therefore, all my daily 

prioritized tasks are focused on in the 

morning and lesser priority tasks get 

done later in the day. 

 

So, first prioritize and make lists. 
Then, find a system that works to 
remind you and keep track of 
these tasks. Finally, know when 
you are most efficient in a day and 
take advantage of it.  
 
With these three tricks, I think you 
will find that you will be able to 
accomplish everything you need to 
get done in a day! Remember to 
focus on one day at a time. Make 
small tasks for each day if you 
have a large project due and then 
before you know it, the large 
project will be complete! 
Removing those overwhelming 
feelings and bewilderment of how 
you will manage research and 
teaching matters at the same time 
will make for a happier you and a 
happier life!  
 
The Efficiency Column 

Do you have suggestions for 
improving the way we work, 
teach, or learn? Write for the 
Efficiency Column!  


