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to use paper. While it is possible to buy an external 
keyboard for the iPad, allowing students to type 
more easily into a word processing program, 
keyboards cost money and many students can only 
type slowly. !!
Time!!
To author an eBook designed for one semester of 
90 minute classes twice a week, will take up to 150 
hours depending on the skill of the author in using 
the iBooks Author program. This does not include 
the creation of materials from scratch, but rather 
the conversion of existing materials for use in the 
eBook.!!
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Abstract !!
This paper reports the results of an exploratory 
case study of a group of nine Japanese junior high 
school students who presented quiz statements in 
English to their classmates. The study tested for 
the effects of being recorded and also self-viewing 
with an iPad. While the students spoke their quiz 
statements, they were recorded by their Japanese 
teacher with an iPad; five of these students were 
able to view themselves successfully using English 
for a communicative purpose via the iPad. The 
study used a self-measure to check for the 
influence of the intervention on confidence, anxiety, 
and foreign language willingness to communicate 
in English (FL WTC). The results show the nine 
students recorded with the iPad believe the 
intervention increased their confidence and desire 
(WTC) to speak in English, and reduced their 
anxiety to speak in English. This indicates that the 
use of an iPad to video record students and allow 
them to view their successful use of English may 
lower their anxiety, which bolsters their confidence 
and WTC in English.!!
Introduction!!
This paper reports the results of an exploratory 
case study of a small group of junior high school 
(JHS) students in Nagano, Japan. An iPad video 
camcorder intervention consisted of recording 
students successfully speaking English in class. 
Five of these nine students were able to view their 
presentation in English via the iPad. Time 
limitations did not allow for all nine students to see 
their performance via the iPad. A survey instrument 
was administered at the end of the two video 
interventions. The results were presented at the 
Paperless: Innovation and technology in education 
conference held at Kanda Univers i ty of 
International Studies earlier this year. Audience 
feedback is also included. !!!
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Literature review!
Willingness to communicate 
Willingness to communicate (WTC; McCroskey & 
Baer, 1985) has been used to describe the affective 
variables (anomie, communication apprehension, 
introversion, reticence, self-esteem, and shyness) 
which influence L2 learners’ desires to actually 
engage in L2 use. !!
! In one of the first L2 studies on WTC, 
MacIntyre and Charos (1996) showed that 
motivation influenced WTC in the L2, which, in turn, 
r e s u l t e d i n i n c r e a s e d f r e q u e n c y o f L 2 
communication. In addition, WTC was a predictor 
of frequency of communication in the L2, while 
motivation was a predictor of WTC and frequency 
of communication (MacIntyre & Charos, 1996). 
Various affective variables influence an individual’s 
“readiness to enter into discourse at a particular 
time with a specific person or persons, using a 
L2” (MacIntyre, Clement, Dörnyei & Noels, 1998, p. 
547) as shown in Figure One.!!
! In the Japanese EFL learning environment 
(JEFL), Yashima and her colleagues (Yashima, 
2002; Yashima, Zenuk-Nishide, & Shimizu, 2004; 
Yashima et al., 2009) have reported on the 
relationships between WTC, confidence, and 
anxiety. They found that motivation influenced 
confidence, which in turn was a major predictor of 
FL WTC (Yashima, 2002). In addition, the research 
demonstrated that anxiety and self-determination 

theory’s intrinsic motives for language learning are 
highly correlated. For example, they stated that 
“Anxiety about not understanding everything taught 
in class, yielded positive correlations with all of the 
motivational subtypes … and the strongest of these 
were with the more self-determined motivational 
subtypes (intrinsic motivation, identified regulation)” 
(Yashima et al., p. 52). Therefore, influencing the 
motivation sub-types, plus anxiety and confidence 
may, in turn, influence WTC. !!
Purposes of the present study!!
Based on the review of the literature and the 
author’s previous research results (see Ockert, 
2012, 2013), it was determined that public speaking 
is the most anxiety causing event for the JEFL 
students in the present study. Thus, if a means of 
lowering student self-consciousness in public 
speaking could be found, it may lower anxiety, 
improve confidence, motivate the students, and 
lead to a greater WTC in English. Due to the 
author’s experience teaching young learners and 
use of technology to increase their motivation 
(Ockert, 2012, 2013), the author believes that video 
recordings and subsequent viewings of students’ 
English speaking performance will help tap into the 
‘motivation from within’ and thus have a positive 
effect on their WTC, confidence, and level of 
anxiety. Therefore, this exploratory study tested for 
the impact of the self-viewing of students 
performing in front of their peers in English. !!
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Figure One. Heuristic model of variables influencing WTC (Macintyre et al., 1998, p. 547)



PeerSpectives Issue 13, Autumn 2014                ! ISSN 2187-1191                                                                     

!
Methods!
Participants 
One class of Japanese junior high school (JHS) 
students participated in this study. They were in the 
third semester of the second grade at the time they 
filled out the survey instrument. The majority of the 
students were fourteen years old. The recordings 
with the iPad took place during regular class time 
with the entire class present. Of the students in the 
class, nine were individually filmed and five were 
able to view the video of their performance 
speaking English. !!
Instruments!
 !
Af ter both record ing and v iewing v ideo 
interventions was complete, a survey was 
administered to the students who had been 
recorded to determine to what extent the use of the 
iPad had on their confidence, anxiety, and WTC.  
This instrument asked if the students were video-
recorded during English class and if yes, Did 
viewing yourself speaking English increase your 
confidence and desire (WTC) to speak in English 
and reduce your nervousness (anxiety) to speak in 
English? Answer choices were from 1 (No 
influence) to 6 (A lot of influence). The three survey 
questions are reproduced in Table One.!!
The speaking activity which was video-
recorded with the iPad!!
A larger class group (which contained the 9 who 
were eventually recorded) was divided into six 
groups of four students each. In their groups, the 
students made three quiz “hints” statements. Each 
student had to give three hint questions in front of 
the class, with one using ‘as ~ as’; a second 
question using a relative clause such as ‘that’ or 
‘which’, and a third question was the student’s 
choice. For example, one student described a cow 
and used the following three sentences: It is as big 
as a horse. It is something that makes meat. It is a 
thing that is the color(s) black and white. !!
The students could receive help from the other 
members of their group when preparing their three 
statements. However, each student would have to !

!
stand in front of the class and read their three 
sentences by themselves to their classmates 
during the actual activity. Each group of students 
had a small white board on which to write their 
answer. After the student presenting quiz 
statements finished, the groups were given one 
minute to write their answer on the white board. 
Each of the other groups that correctly guessed the 
answer received a point, and the group whose 
member was giving the quiz received a point for 
each group that correctly guessed the answer. This 
point system was used to encourage well-written 
and well-presented quiz statements. Each group 
chose the order of the members to stand in front of 
the class and present. On January 18th of 2012, 
students who presented their quiz statements in 
class were recorded with the iPad by their 
Japanese teacher. Due to unexpected time 
restrictions, the recordings were only able to take 
place in that one class period for a total of nine 
individual recordings.  Only male students were 
recorded with the iPad. This was completely 
random as a result of the students’ choice in the 
groups. The original intention was to film each 
student in the entire class with the iPad.  However, 
as it was a very busy time of the year for the third 
year students, it was not possible to video-record 
more students and allow them to view themselves 
successful ly speaking Engl ish. This was 
unfortunate, but educators familiar with the rigid 
schedule of JHS students will understand.!!
On February 28th, five of the students who were 
video recorded had the opportunity to view 
themselves successfully speaking English via the 
iPad.  As this viewing occurred during normal class 
time, their classmates were also present to watch 
these videos.  Soon after, in March, the students 
who had been video recorded completed the 
survey instrument from Table One.  !!
Results and discussion!!
According to the results, the nine students indicate 
that the iPad video recording intervention increased 
both their confidence and WTC in English. 
Furthermore, they indicate that being video-
recorded reduced their nervousness (anxiety) 
toward speaking in English. The results can be 
seen in Table Two.!
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Table One. Questions on the Influence of the iPad use on Confidence, Anxiety, and WTC

The three questions

Did being video recorded increase your confidence to speak in English?

Did being video recorded increase your desire to speak in English?

Did being video recorded reduce your nervousness to speak in English?
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The results indicate that the use of the iPad to 
record the students may have had a direct 
influence on confidence and FL WTC. Based on 
student responses to the three questions regarding 
iPad use in the classroom in Table Two, the 
students indicated overall that having been 
recorded had a positive effect on their confidence, 
anxiety, and WTC.!!
Audience feedback and conclusions 
from conference!!
The audience members had several comments 
regarding the study. One member mentioned that 
the same type of intervention could be done with an 
iPhone or similar smart phone. This is most likely 
true, as the value of the interventions seems to 
have come from the students having the 
experience of being recorded and the opportunity 
to view themselves performing successfully in 
English.  From this standpoint, perhaps any video 
recording technology would be just as effective. !!
! This issue of time was another topic that 
came up at the conference.  As mentioned 
previously, it was unfortunate that due to the rigid 
scheduling in the JHS system, not all students 
could be recorded.  In addition, a future study with 
multiple experimental groups would be desirable. 
For example, a class that receives a single 
intervention, a class that receives five interventions, 
and a class that receives ten interventions. This 
would inform us of whether or not ‘more is better’ 
regarding the recording and viewing of videos. !!
! Use of the iPad to both video record 
students and allow some of these same students to 
view their successful presentation in English also 
appears to lower anxiety and increase both 
confidence and WTC.  However, no statistical 
significance to these results can be determined 
from the present study due to the small number of 
participants.  In reference to participants, while the 
survey instrument only focused on how the video 
interventions affected those students who had been 
recorded, it cannot be ruled out that the use of the 
iPad in the classroom did not have an influence on 
the other class members as well. A follow-up 
survey administered to other members of the class 
would help inform us of whether or not the 

confidence, WTC and anxiety of students who were !!
not recorded were also affected by the 
interventions. !!
! This study indicated that the use of a tablet 
computer such as an iPad to record students in 
class while on task, then allowing the students to 
view themselves successfully speaking in English 
appears to improve their motivation to learn 
English. In addition, allowing the students to view 
themselves speaking English via the iPad may help 
alleviate their self-consciousness (felt as anxiety), 
and increase their confidence and WTC in English. 
Further research investigating this use of 
technology in the classroom with a larger group of 
participants over a longer period of time, and with a 
multiple number of interventions would be most 
welcome.!!!
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Table Two: The questions on confidence, desire (WTC), and nervousness (anxiety); n = 9

Item M SD

Did being video recorded increase your confidence to speak in English? 4.22 1.56

Did being video recorded increase your desire to speak in English? 5.00 1.32

Did being video recorded reduce your nervousness to speak in English? 4.11 1.36
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