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Learner views
Action Research Student Case Study
Students were offered the choice to do an 
interview or to teach a song to someone in 
the Sogo III class: Change the world: One 
playful smile at a time in order to write up a 
case study.  All case studies were 
collected and put into a class publication 
and all students given a copy (contact 
PeerSpectives editors, if you would like 
one). Below is a sample: 

My “young & strong 
& beautiful” father
Misaki Kamoda

I chose my father, Masami to teach a song 
that I learned in class. He is 55 years old, 
and he works at a publishing company. I 
chose him for this teaching assignment 
because he looks tired recently, and also, 

he likes to study but dislikes studying 
English. So, I wanted him to be relaxed 
and enjoy learning English with the song.

I selected “Are you young?” because I 
think that the lyric is so fantastic. And I 
believe that the melody of the song makes 
him relax. When I heard this song in class 
at first, I felt happy and comfortable. The 
lyric is “Young and strong and beautiful, I'm 
living an adventure, the world's so 
fascinating, it makes me wanna cry”. It is 
long but it’s easy to remember, I think.

First of all, I told him about this assignment 
and I sang the song, "Are you young?”, for 
him. After that, I taught the meaning of the 
words. He looked embarrassed but he 
said, “Interesting! I'll try to remember with 
words meanings.” I was glad to hear that. 
He seemed happy while singing the song, 
so I asked him to sing with me. We sang 
this song together at that time, and 
enjoyed it! The next day, I asked him, "Are 
you young?” and, he said only one line, 
“Young and strong and beautiful”. He 
forgot the other lines but he remembered 
the melody so he hummed it. So, I taught 
him the lyric again. He tried to memorize 
the song again. And I suggested that he 
sing it on the train (of course not out loud!) 
or at break time at his company. The next 
day, I asked him, "Are you young?” 
suddenly, he sang the song and he could 
sing all of it. Two days later, he asked me, 
"Do you have another song or thing you 
learned in your class?" I was surprised that 
he asked but I was really happy to hear 
that. And I taught him how to juggle. I 
made balls with old newspapers and 
showed my juggling. He looked like he 
was having fun! He could juggle soon, so I 
said, "Try to juggle and sing the song you 
memorized." On starting his singing, the 
balls dropped on the floor. But he looked 
like he was having so much fun and was 
so happy.

After I taught this song to him, he doesn't 
look so tired. He has succeeded to learn 
how to juggle! And I’m really happy that he 
is interested in learning English. In 
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addition, he taught my mother how to 
juggle too, and she is also smiling. This 
time, I found that songs make us happy, 
not only the person who was taught it, but 
also people surrounded by the person. 
And teaching something also makes 
people happy!! Therefore I think songs and 
teaching can change the world!

Pre-publishing ideas
This is an abridged version of a paper that 
looks at the use of narrative analysis in the 
English language learning classroom. The 
full paper is a work in-progress and the 
author welcomes comments from the 
PeerSpectives readership. 

donald-p@kanda.kuis.ac.jp

Notes towards a 
practical system of 
narrative analysis
Donald Patterson

If your students are like mine, they’ve 
probably written a million summaries this 
year and have had more comprehension 
questions thrown at them than they could 
shake a stick at. No doubt these are useful 
things to do, but recently I have been 
wanting to provide them with different 
ways to analyze texts and, in particular, 
stories. I would like them to get away from 
merely hunting for answers, only skimming 
the surface of the text. 

Japanese, Chinese, and Korean university 
students come to class with years of 
experience of dealing with grammar at the 
sentence level. What I propose to do is 
build on this knowledge to give them the 
tools to analyze texts at the narrative level. 
My hope is that by examining narrative 

structure they may come to a better 
understanding of the content itself.

As a starting point in the development of 
these tools, I draw on the ideas of 
semiotician Roland Barthes (1977) and his 
essay Introduction to the Structural 
Analysis of Narratives. In the essay 
Barthes explains that narratives share “a 
common structure which is open to 
analysis” (1977, p. 80). He then proceeds 
to spell out a linguistic structural model.

Barthes begins by distinguishing the 
smallest meaningful narrative unit. He 
states that “meaning must be the criterion 
of the unit” (Barthes, 1977, p. 88). This 
minimal unit of content is referred to as a 
functional unit. He then breaks the 
functional units into sub-types depending 
on how they function. 

In simple terms, those functional units that 
signify states of being are called “indices”. 
Indices are the details of a story that 
develop character traits or setting, but 
which are inconsequential to plot 
development. They are further divided into 
two types: “Indices proper” act as 
indicators of such things as “character…, a 
feeling, an atmosphere…or a philosophy,” 
while “informants” serve to “identify, to 
locate in time and space” (Barthes, 1977, 
p. 96). 

Functions, on the other hand, represent 
states of action. They are also divided into 
two types: The ones that are consequential 
to the development of the narrative, 
Barthes calls “cardinal functions,” or 
“nuclei”; and those more ornamental 
functions, the ones that occur 
consecutively between cardinal functions, 
he calls “catalysers”.

At the outset, all of these labels may 
appear confusing, so let’s consider a 
familiar example from literature, in this 
case the opening lines of the well-known 
folk tale “Little Red Riding Hood” (Lang & 
Ford, 1891, p.51):

PeerSpectives Issue 10, Spring 2013                ! ISSN 2187-1191 

7

http://www.google.com/url?q=http%3A%2F%2Fkanda.kuis.ac.jp&sa=D&sntz=1&usg=AFQjCNHSq454cz6odXl3MXG9QhOPzbmIgA
http://www.google.com/url?q=http%3A%2F%2Fkanda.kuis.ac.jp&sa=D&sntz=1&usg=AFQjCNHSq454cz6odXl3MXG9QhOPzbmIgA

