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Introduction!!
In recent years a plethora of online tools have been 
developed, with many recognized for the 
affordances they offer to language learners (Lam, 
2004; Antoniadou, Canals, Mohr, & Zourou, 2011). 
Research in this area is extensive, but most studies 
report on tools that students are required to use. 
The main aim of this study was to determine what 
motivated and deterred English language students 
from voluntarily using an online tool that was 
recommended for self-study. To gain insight into 
this, the group setting in Facebook (FB), was used 
to offer English engagement opportunities to 54 
students who were enrolled in two English writing 
courses at a women’s university in Tokyo. The 
“closed group” setting was chosen to protect 
students’ privacy. Participation was not compulsory 
and no grade-based incentives were offered. FB 
was chosen because it facilitates social interaction, 
which according to sociocultural theory is required 
fo r deve lopment (Vygotsky, 1986) . Two 
questionnaires were administered, one for those 
who decided to join their class’s Facebook group 
(FBG) and the other for those who did not. The 
results of the questionnaires, which were 
completed by 51 students, were presented at 
Paperless 2014, and as many points as space 
permits are outlined below.!!
Results and discussion!!
The FBGs (one per class) were introduced at the 
start of the 2013 fall semester and questionnaires 
were administered at the end. The first 
questionnaire was completed by 23 of the 25 
students that joined a FBG. All of these students 
already had a FB account. Answers to a multiple 
response question suggest that the main reasons 
students joined were to get writing practice (61%) 

and reading practice (61%). Over half of the 
students joined to improve their Engl ish 
communication skil ls (57%) or because I 
recommended it (52%). Slightly fewer indicated that 
they joined to socialise with their classmates/
teacher (43%). While skill-based reasons were 
most commonly chosen in the multiple response 
section, the students’ own explanations made more 
references to social aspects. As two students 
noted, “I wanted to communicate with my teacher 
and my friends via Facebook. I thought if I join the 
writing class group, I can learn more about English 
and get along with them” and “i thought it 
interesting to share information with my classmates 
and teacher. I hadn't been friends with most of my 
university friends, so it was good to become friends 
in FB.”!!
In terms of motivation to post/comment, the top 
three reasons chosen from the list provided were to 
get writing practice (61%), improve English 
communication skills (48%), and socialise with 
classmates/the teacher (43%). The students’ 
written responses mentioned slightly more social 
factors than skill-based ones. Examples included “i 
just thought that it was fun. It was exciting to 
communicate with friends in English whom i usually 
use Japanese to communicate with” and “If 
someone say something interesting, I want to 
comment.” Students were asked why they did not 
post or comment more. The main reasons were 
that they felt nervous about making mistakes 
(48%), just wanted to read other people’s posts/
comments (30%), and could not think of topics to 
write about (26%). !!
Twenty-eight of the 29 students who did not join a 
FBG completed the second questionnaire. Their 
main reasons for not joining were being worried 
about privacy (39%), not wanting to join FB (21%) 
and worrying about making mistakes (18%). When 
asked what would convince them to join, almost 
half (43%) said they would join if they had more 
time available to study. Interestingly, social factors 
were more important than grade-based incentives, 
with 21% willing to join if their classmates asked 
them to, but only 14% prepared to do so for a 
higher grade. Fourteen percent indicated that 
nothing could be done to convince them to join. !!
Although students were not directly questioned 
about the extent to which their private online 
practices impacted upon their decision to 
participate, data collected about private FB use 
shows that those who chose to join the FBGs had 
all used FB before in at least one language, and 
52% had experience using it in English. In contrast, 
only 43% of the non-members had a FB account 
and just 14% had used it in English. This suggests 
that prior experiences with an online tool may make 

�26



PeerSpectives Issue 12, Spring 2014                ! ISSN 2187-1191                                                                       

students more willing to voluntarily use it. 
Furthermore, experience using it in English may 
contribute to their adoption of it for self-study. 
During my presentation I was asked about the 
training I provided for students for this project. As 
this was not a central component of the course, 
none was provided. Students were simply shown 
their class’s FBG in class and invited to join by 
email (with a link for those who were interested). In 
retrospect, spending a little more time showing 
students how to use FBGs and troubleshooting 
several weeks later may have been a worthwhile 
time investment as familiarity with FB was a key 
factor for participation.!!
Conclusion!!
This project sought to understand what motivated 
and deterred language learners from voluntarily 
using an online tool for self-study. A key finding was 
that students were only willing to join their class’s 
FBG if they already had a FB account. Educators 
may like to keep this in mind as it suggests that 
students may be unwilling to use a tool that is 
recommended for self-study if they have no 
experience with it. Furthermore, most students who 
joined their class’s FBG did so to improve their 
English skills and socialise, but their participation 
was inhibited by their fear of making mistakes in 
front of others. The main deterrent non-members 
cited was their concern over privacy, but a fifth 
would have participated if their peers had asked 
them to join, highlighting again the importance of 
social interaction. While only surface-level data 
have been provided in this report, it is hoped these 
findings will be useful for educators who are 
interested in providing their students with a self-
study option that helps them work on their 
language skills in a social way.  !!
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Abstract!!
It has been said that Generation Y takes digital 
technology completely for granted. One innovative 
way for using technology in the classroom to help 
keep the attention of students while promoting 
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