
PeerSpectives Issue 15, Autumn 2015                ISSN 2187-1191 

�1 Pe
er

Sp
ec

tiv
es

:An
 e

xp
lo

ra
to

ry
 le

ar
ni

ng
 &

 
te

ac
hi

ng
 p

ub
lic

at
io

n
Issue 15: Autumn 2015 

神田外語大学  

Kanda University of International Studies

Original papers:
Behind the webcam: Student practices and perspectives on online 
video journals 

Geoffrey Butler & Lara Kurth                                                                         2                     

Madoka Hammine Starts Her PhD in Finland                   

Madoka Hammine                                                                                         9  

Reviews:
The EUROCALL Conference 2015 – Critical CALL 

 Danielle Fischer                                                                                         10 

Good Whatevers! 
The "Good" Revolution and Reciprocal Idealizing 
Reflections on Simon Anholt's Good Country Stats and TEDtalks

Tim Murphey                                                                                               12 

                                        



PeerSpectives Issue 15, Autumn 2015                ISSN 2187-1191 

PeerSpectives 
Issue 15
Established in 2008, PeerSpectives is an open 
access, quick turn around publication for all those 
interested in education in general and cutting edge 
o r e x p e r i m e n t a l p r a c t i c e i n p a r t i c u l a r. 
PeerSpectives is published biannually, in spring 
and autumn.

The Journal seeks to encourage more 
peering (verb: to treat those we work with, teach, 
and learn from as peers and to value their points of 
view) and encourages contr ibutions from 
educators, learning advisors, coaches, mentors 
and learners; we aim to empower each other to be 
better members of a global world.

Editorial
Danielle Fischer 

The leaves are changing in Japan this month and 
so too is the staff at Peerspectives.  After almost 
three years working as editor I’ve decided to pass 
the baton.  For those of you unfamiliar with the 
Peerspective’s vision, one of our goals is to make 
publishing opportunities more accessible to first 
time writers.  In this same light, we also provide first 
time opportunities for those interested in editorial 
work.  When I first joined Peerspectives, my 
experience as an editor was limited to a poetry 
m a g a z i n e f r o m m y h i g h s c h o o l d a y s .  
Nevertheless, I was welcomed on board and 
warmly guided through the process of learning and 
working with writers, reviewers, copyeditors, and 
web layout to produce a final product we could all 
be proud of.  It was especially rewarding to 
correspond with writers from around the world who 
had valuable ideas and research experiences to 
share. As an editor, I’ve made mistakes at times, 
but my coeditors guided me back on track and the 
writers were also good humored and patient with 
me.  Now it’s time to give a new person the 
opportunity to gain experience as an editor and 
contribute a fresh outlook to Peerspectives.  
Mathew Hollinshead will join as editor from the next 
issue and I wish him the best.  
Without further ado, the current issue is as follows: 
Geoffrey Butler and Lara Kurth join us again in this 
issue with an article on the use of webcam 
assignments in a Korean university.  Their research 

had some unexpected but enlightening results that 
make it a good read for any of us who tend to 
underestimate the amount of ‘behind the scenes’ 
efforts students put into their assignments.  The 
webcam assignment itself is also interesting and 
worthy of replicating in our own classes.  Our editor 
in chief, Tim Murphey, briefly recounts an influential 
2014 TEDtalk by Simon Anholt on “good countries” 
before sharing ideas on how we can expand the 
idea as educators in our own classrooms to have 
students consider what makes a “good classroom” 
and potentially even guide them toward thinking 
about what makes a “good planet”.  In this same 
issue, Tim summarizes a discussion with Madoka 
Hammine, a teacher who is currently pursuing her 
PhD in Finland with a focus on endangered 
minority languages so she can find ways to 
strengthen and preserve the Ryukyuan languages 
of her native Yaeyama islands (the southernmost 
chain of Okinawan islands).  Lastly, I share my 
experience at the 2015 EUROCALL conference in 
Padova, Italy, in hopes of providing practical 
information to anyone interested in attending a 
future conference held by the organization.  
As always, in each issue we aim to provide articles 
that are both practical and inspiring.  Thank you 
again to all the writers and reviewers who 
contribute to this goal.  It’s been a pleasure working 
with you.  

All the best,

Danielle Fischer 

�1

Call for Papers 
PeerSpectives differs from other journals in 
that we focus on short, practical articles 
from a wide range of contributors. We 
particularly welcome new or challenging 
ideas and reports of innovative practice. See 
our website for more details: 

http://peerspectivesonline.org/ 

This is a double-blind, peer reviewed and 
negotiated publication; nothing is 
automatically accepted. All articles must 
meet APA standards. 

PeerSpectives is published biannually, in 
spring and autumn. The next submission 

deadline is January 1st. 

http://peerspectivesonline.org/
http://peerspectivesonline.org/
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Original Papers

Behind the webcam: 
Student practices 
and perspectives on 
online video journals
Geoffrey Butler & Lara Kurth 
Seoul National University of Science and 
Technology

Abstract

In recent years, a variety of online platforms such 
as YouTube and VoiceThread, which allow for 
asynchronous speaking production outside of 
class, have become available. While teachers may 
see the pedagogic advantages for these tools, 
students’ perceptions and practices related to 
asynchronous speaking assignments are unclear. 
This paper presents students’ perspectives on such 
assignments in conversation courses at a Korean 
university. The teaching context, an outline of the 
pedagogic reasons for employing VoiceThread in 
conversation courses, and an analysis of student 
feedback gathered over the course of the study are 
included. The authors offer suggestions for 
teachers in te res ted in pu rsu ing s im i la r 
asynchronous speaking assignments outside of 
class. 

Introduction

Students and teachers can be frustrated by limited 
chances for speaking production in language 
classes. Large multilevel groups that meet 
infrequently provide l i t t le opportunity for 
assessment, evaluation, and feedback of spoken 
communication. One possible solution is to make 
use of online platforms, as they offer the 
opportunity for speaking practice and feedback 
outside of class (Terrell, 2012). While teachers may 
see the pedagogic advantages for these online 
platforms, they may not know students’ perceptions 
of and ways of using the tools for language 
learning.

This research explores the use of VoiceThread 
video journals to provide a forum for students to 
extend in-class discussion. VoiceThread is an 
easily accessible online tool that can be applied to 
learners of all ages and to all subject areas 
(Brunvard & Byrd, 2011). We, the authors, had 
already been using VoiceThread for over a year 
prior to conducting research in 2013. Our project 
was to survey two separate university electives to 
determine students’ perceptions of video journals 
and how they completed their assignments. 
Students completed three written in-class surveys 
over the course of the semester: the first was at the 
beginning, the second was in the middle, and the 
third was at the end. Students were also 
interviewed at the end of the course. 

This article provides a brief overview of the 
teaching context, pedagogic reasons for using 
video journals, and the specific assignments used. 
We offer an analysis of students’ perceptions of 
video journal assignments and their reported 
practices of assignment completion, as well as 
suggestions for implementing similar asynchronous 
video assignments.

Context

This research was conducted at our workplace, a 
language center at a Korean national university. As 
in other universities in Korea (Nunan, 2003), 
undergraduate students are required to pass 
English language courses in order to graduate. 
Along with the required courses, the language 
center also offers English language content-based 
electives among which are Business, Current 
Events and Intercultural Communication. 

At the time of the study, these courses were 
labeled as conversation classes and therefore had 
an oral skills focus. The course sections met once 
a week for 100 minutes, fifteen times over a 
semester. In the spring 2013 semester, there was 
no level placement, resulting in multi-level courses 
where students ranged from those who had spent 
several years studying abroad to those who had 
difficulty expressing themselves in spoken English. 
A decision that all language center electives should 
change from criterion-referenced assessment to 
norm-referenced assessment in order to conform 
with other required university courses also 
impacted instruction at that time. We conducted the 
research in our Current Events and Intercultural 
Communication courses. Current Events focused 
on developing small group discussion skills and 
applying them towards issues in the news. 
Intercultural Communication raised awareness of 
cultural practices and values. Both courses also 
included critical thinking, problem solving, and 
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reflection on learning.

Why use asynchronous online 
communication tools?

Online communication tools are typically divided 
into two categories: synchronous, occurring at the 
same time, and asynchronous, occurring at a 
different time (Miyazoe & Anderson, 2012). For 
example an online communication tool such as 
Skype is synchronous, while YouTube is 
asynchronous. We chose to employ online 
communication as we are in an English as a 
Foreign Language (EFL) environment and students 
in these situations often lack opportunities for 
meaningful English input or output, to the extent 
that it can impair their ability to acquire high levels 
of language proficiency (Kim & Margolis, 2000; 
Kroeker, 2009). Ho (2003) found that the use of 
similar audio journals “provide chances for 
elaborating on topics initiated during classroom 
talks” (p. 275).  

We used asynchronous video journals because 
they had the advantage of allowing students to 
complete assignments at their convenience. 
Students could have time to think before 
responding, thus avoiding the pressure of face-to-
face communication, which also allowed for face-
saving through preparation (Althaus, 1996; Pop, 
Tomuletiu, & David, 2011). Asynchronous tools 
have the further advantage of allowing students to 
watch their own performance and, depending on 
the platform, those of others (Bueno Alastuey, 
2011; Murphey & Kenny, 1998; Yu-Chih, 2009). 

The video journal assignments

VoiceThread was the online tool used in our spring 
2013 program. As visible in Figure 1, students can 
respond to a prompt in the center of the screen and 
post a response on the side of the main screen. 
Each student is represented by a different icon, so 
that other students are able to click on classmates’ 
icons and watch their responses as well as their 
own. The responses can be in text, audio or video 
formats. 

Figure 1. Screenshot of a Video Journal 
Assignment from Spring 2013.

Our purpose in using video journals was to extend 
conversation, to review the topics from the prior 
lesson, and to integrate language and skills learned 
during the lesson. For example, students were 
asked to use the second conditional or use “I 
statements” to make observations. Students were 
not instructed or required to watch their classmates’ 
assignments. We each gave ten assignments 
throughout the fifteen-week semester.

Like Ho (2003), we were concerned with scripting 
and natura lness o f speech in s tudents ’ 
assignments. We discouraged students from 
reading on their assignments by showing them 
examples of scripted and unscripted assignments 
from past students. After watching the samples, 
students were asked to choose which assignment 
seemed more natural to them, and they would 
identify the unscripted one. We also required that 
students speak for a minimum time of two minutes. 
On the whole we did not grade closely, as long as 
the students met the basic expectations of the 
assignment (stay on topic, speak for the minimum 
time, and try not to rely on a script). If we felt that a 
student was relying too heavily on a script, we 
would ask him or her to record the assignment 
again. If a student chose not to resubmit their 
assignment, they would be penalized with a zero 
mark. 

Research questions

By spring 2013, the language center had been 
assigning video journals in its English conversation 
courses for a year. The implementation of the video 
journals led to many discussions among teachers 
regarding the efficacy of the assignments and their 
value relative to the time and energy devoted to 
them. It seemed to us that our conversations were 
based on intuition and anecdotal evidence of a few 
students’ voiced perceptions of the assignments 
and teachers’ beliefs of how they were completing 
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the video journals. Our conversations were 
unresolved because we had no data to which we 
could refer. For this reason we chose to survey our 
elective courses.

Our research questions were:

● What were our students’ perceptions of the 
asynchronous video journal assignments?

● How did our students complete the 
asynchronous video journal assignments?

Our expectations going into the research were that 
our students would take between 10-15 minutes to 
complete each assignment, they would try to record 
each assignment in a single try and rarely would re-
record the assignment, and that only a few 
students would regularly watch other students’ 
assignments.

Data collection methods

Four sections of two different elective courses were 
involved in our research. All of the enrolled 
students in the courses were invited to participate 
in the research, provided that they signed a 
consent form at the beginning of the course. There 
was no bonus or penalty for participation. While we 
surveyed the students at the beginning (Survey A), 
middle (Survey B), and end (Survey C) of the 
course, we are presenting data from Survey C, 
which occurred at the same time as the interviews. 
This provides a snapshot of the students’ 
perceptions and habits at the end of the course. 62 
students took Survey C. Of those 62 students, 49 
took part in audio-recorded interviews in their 
teacher’s office as well. 

The survey consisted of 1-6 Likert scale questions 
associated with agreement and 0-5 Likert scale 
questions associated with frequency. There were 
short answer and demographic questions as well. 
We employed the interviews so as to find out more 
specific information and to receive more specific 
feedback from the students. As interviewing 
teachers, we started with nine general questions 
that we asked our students. We also allowed 
ourselves to rephrase the questions if the students 
had difficulty understanding them. We also followed 
up on student responses to the general questions 
for further detail. For example, if a student reported 
technical problems completing the assignment, we 
would ask if the problem was related to hardware 
(headset and microphones) or to the VoiceThread 
platform.

While we were able to provide bilingual (English 
and Korean) consent forms and surveys, our 

language abilities were too limited to conduct 
interviews in the students’ first language. We 
instead interviewed them in English as we did not 
have the funding for an interpreter or translator. 
While our students were able to communicate in 
response to our questions, it is possible that they 
may not have been able to express themselves as 
fully in English as they might have in their first 
language.

Findings 

We will provide the findings with survey data, 
interview data, and direct quotations from our 
students in order to provide their true voices. We 
will present these in the same order as our 
expectations listed above.

Time taken 

Our prediction was that students would take 10-15 
minutes on average per assignment. As Figure 2 
indicates, the students spent more time than we 
had expected per assignment.

Figure 2. Average time students reported 
spending on video journal assignments

When interviewed, only twelve percent of the 
students reported spending under 20 minutes on 
average. 39% reported spending between 20-30 
minutes and the remaining 49% of students 
interviewed reported spending at least 30 minutes 
on each assignment. This represented a much 
greater investment in time and energy than we had 
expected. As one student, “Seo-Won,” reported: “At 
first...maybe one hour and maybe five times I 
record...five or seven times...but by the end of the 
semester I can record two or three times.” 

Re-recording  

We also predicted that students would try to record 
each assignment in a single attempt, thus re-
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recording infrequently. We were incorrect on these 
assumptions. 

Figure 3. Average frequency of rerecording as 
reported in Survey C.

A full 63% of students reported re-recording their 
assignments at least sometimes over the course of 
the semester. 33% responded doing so often to 
always.

As “Jae-Hwan” noted:

Well as I told you I was able to review my 
classes that I had learned, it reminds...of 
what I learned in then class and so I can 
practice again and again. My pronounce 

and fluence getting better because of 
that.  

When interviewed, we asked the students about 
the average number of attempts per assignment as 
opposed to how frequently they re-recorded their 
assignments. For example, a student who reports 
re-recording often over the course of the semester, 
but only re-records once per assignment versus a 
student who reports re-recording sometimes but 
who made three to four attempts on a single 
assignment. We found that our prediction that 
students would attempt to complete the assignment 
in one attempt was also incorrect. As Figure 4 
indicates, only 4% of students consistently 
recorded the assignment in a single attempt, which 
was the same percentage of who reported doing so 
over ten times per attempt. 39% reported recording 
two to three times per assignment, while the 
remaining 57% of students reported recording an 
assignment at least four to six times on average.  

Figure 4. Average number of attempts 
students reported recording per assignment.

As “In-Kyoung” elaborated:

And I record my voice over and over. It’s… 
sometime I record 10 times, because I 

don’t understand what I’m saying 
[laughs]...After that I am listening over and 

over. Oh, it is right or it is not. I listen.   

Watching Others 

Our prediction was that only a few students would 
seek to watch other students’ recordings on a 
regular basis. Again, we were not correct with that 
assumption. As Figure 4 indicates, 55% responded 
that they viewed other recordings at least 
sometimes, 22% often and 9% always. 

Figure 5. Frequency with which students 
reported watching classmates’ recordings.

As “Jae-Hwan” told us “I was able to know which I 
was wrong. Cause as I heard another VoiceThread 
from other students. I learned some grammars.” 
Other students told us that they would seek out the 
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video journals of students whom they thought were 
stronger in English and try to learn from them.

Student Concerns 

When we interviewed students, we asked them 
what was of concern to them when they were 
completing their assignment. The results can be 
seen in the chart in Figure 6.
 
Figure 6. Student core concerns when 
reviewing their own video journal assignments.

Pronunciation was at the top of the list, as 29% 
of the students reported that this was their 
major concern and reason for re-recording. It 
was followed by grammar at 24%, vocabulary 
at 18%, content at 17%, appearance on 
camera at 7%, and other concerns at 5%. An 
example of an ‘other’ concern was being 
interrupted by a phone call while in the middle 
of the assignment. 

The student concern with pronunciation was 
interesting to us, as pronunciation was not explicitly 
taught or assessed in either class. As “Hye-Min” 
noted in her interview, however, “Usually we don’t 
record my voice and emotion before. But through 
this VoiceThread I could know about my 
pronunciation […] so I try to fix it.” 

Grammar was also important to students. While 
certain grammatical structures were taught in class 
and featured in early assignments, grammar was 
not the primary focus of either class. This did not 
stop students from looking for ways of improving 
their grammar through the assignments. According 
to “Dae-Hee,” “Some phrase is not good or 
accurate grammatically when we say the phrase or 
sentence. We know the phrase is not good not 

perfect and then we fix it and we paraphrase 
another sentence.” 

Vocabulary was also of interest to our students, as 
“Su-Jin” mentioned when she said, “It was good 
that I find some expressions on internet and it was 
helpful for learning because I can find myself better 
words or expressions and it was helpful.” While 
pronunciation and grammar issues tended to come 
up at the time of recording the assignment, our 
students reported doing preparation work ahead of 
time when they saw a gap in their vocabulary 
knowledge.

Perception of English ability improving 
because of VoiceThread assignments 

The final questions that we asked our students 
were whether they felt that the video journals had 
improved their ability to speak English and whether 
they would recommend further use of video journal 
assignments. As Figure 7 indicates, the vast 
majority of the students favored the assignment.  

Figure 7 – Student response to ‘I think that 
VoiceThread has improved my English 
speaking ability.’ 

Only six percent of the 62 students surveyed 
disagreed with the statement. 24% strongly agreed, 
23% agreed, and 47% slightly agreed with the 
statement. As Figure 8 indicates, they would also 
recommend continued use of video journals via 
VoiceThread by a similar margin of agreement.
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Figure 8 – Student response to “I would 
recommend VoiceThread for use in the future 
of this class.” 

Discussion

It was clear to us upon reflection and analysis that 
we underestimated our students’ practices of 
completing the assignments. Students reported 
investing more time, recorded more often and more 
times than expected, and watched other students 
with greater frequency than either we or our other 
colleagues had anticipated. This behavior arose 
from our students without direct instruction or 
advising from us. We may have told our students to 
review early assignments to ensure that they were 
free of technical problems and that the students 
could be seen and heard clearly, but we did not 
encourage any other forms of reviewing or re-
recording.  Nor did we advise them to seek out 
other students’ assignments for learning 
opportunities. We were also struck that the 
students reported re-watching and self-assessing 
to the extent that they did. We had not expected 
them to do so.

As teachers, our main learning point from this 
research is that the assignments that we watched 
were not an accurate reflection of time, work, 
energy, learning and self-assessment that the 
students dedicated week in and week out. We 
conceptualize the relationship between the 
completed assignment that we could see and the 
actual amount of work students put into the process 
of completing the assignment as that of an iceberg: 

Figure 9. Relationship of submitted 
assignment to student work. 

It also seemed that along with devoting additional 
time and energy to the assignment, students 
prioritized different learning outcomes than 
expected. We intended the assignments as a 
chance for students to review and re-engage with 
the lesson content, but our students focused their 
energies on their language skills. Only 17% of the 
students mentioned content as a source of major 
concern when completing their assignment, in 
c o m p a r i s o n t o t h e 7 1 % w h o i d e n t i fi e d 
pronunciation, grammar, and vocabulary as 
sources of concern. It was striking that teachers 
and students had such different expectations of the 
assignment.

Suggestions 

We would suggest that teachers take the step of 
actively encouraging self-evaluation and watching 
others when introducing the assignments. Given 
how much time our students devoted without 
encouragement on our part, we feel that further 
self-evaluation and collaborative learning would be 
possible with greater encouragement. During 
spring 2013 we mainly focused on the technical 
aspects of how to complete VoiceThread 
assignments. It might have been helpful to provide 
students with in class opportunities to discuss with 
one another their individual strategies for 
completing the assignments. We feel that such a 
discussion would involve little instructional time and 
allow students access to more strategies earlier in 
the semester.

Another suggestion that came directly from the 
students would be for teachers to choose a user-
friendly platform for the assignments. When we 
began the journals, we used VoiceThread as it was 
a v a i l a b l e t o u s . Vo i c e T h r e a d h a d t h e 
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disadvantages of being costly to our university and 
also, at that time, was not compatible with 
smartphones. While VoiceThread now offers both 
iTunes and Android apps, we would recommend 
that teachers who have fewer resources at their 
disposal attempt video journals through YouTube 
and online forums. For example, if a class has a 
learning management system or website, the 
teacher can create a discussion forum for an 
assignment. Students can record video journals on 
YouTube and include the link to their videos in their 
reply to the forum. Depending on the site, tech-
savvy students can even embed the video so that it 
displays directly in their reply. 

Along with improving access, students also 
requested that teachers provide them with specific 
feedback on their language performance. We 
treated the video journals much like dialogue 
journals where we responded to the students’ 
content. While a few students expressed 
appreciation for this approach, the majority 
indicated that they were much more interested in 
feedback on language use. We would recommend 
that other teachers consider focusing their 
feedback in this manner. While the workload could 
appear daunting, in other semesters we have given 
feedback to a set number of students per 
assignment. For example, if a teacher had a group 
of 20 students, they would give language feedback 
to 5 of them on the first assignment, and then to a 
different group of 5 students on the next 
assignment.  Another suggestion based on our 
experience is to listen for common errors during an 
assignment, make note of them and bring them to 
students’ attention at the beginning of the next 
lesson. The students that we taught in subsequent 
semesters seemed to respond favorably to those 
approaches to feedback. 

Students also suggested that we mix synchronous 
and asynchronous assignments. In that case, 
instead of recording ten solo videos, they would 
meet a partner outside of class and record a 
conversation on an assigned topic. They would 
then upload it in the usual manner. This seems to 
us a sensible suggestion, especially when teaching 
language skills that require a partner for 
conversation. While it might be inconvenient for 
students to perform this assignment on a weekly 
basis, it might be worth considering this format a 
few times per semester.

A final suggestion would be to build reflective 
journals into the course. Murphey & Kenny (1998) 
provide a guideline on how to allow students to set 
their own goals and monitor their own progress 
throughout the semester by watching and reflecting 
on their own conversations recorded in class. The 
authors provided activities that include answering 

questions about students’ own language output in 
conversat ion, t ranscr ib ing their recorded 
conversations, and watching classmates’ video 
conversations. Such structured activities can guide 
students to notice their mistakes and challenges, 
and find ways to improve over time. They found 
that students were able to “confirm their developing 
ability to fill silences, continue conversations, and 
notice pronunciation and grammatical problems, 
and they [were] pleased with the obvious 
improvement” (132). The article provides a 
suggested schedule and activities for in and 
outside of class for teachers interested in 
incorporating learning journals in their classes. 

Conclusion

Online video journals offer much promise for 
language learning, especially in EFL environments. 
Teachers may not be aware, however, of the time, 
self-evaluation, and learning that go on below the 
surface of these assignments. It is good to keep in 
mind that a completed assignment might not 
accurately reflect the learning that occurs while 
completing the assignment. We found the 
experience of surveying and interviewing our 
students to be an eye-opening one and hope that 
our findings and suggestions are of help to other 
teachers considering employing video journals in 
their classrooms.
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Madoka Hammine 
starts her PhD in 
Finland
Interviewed by Tim Murphey 

I was fortunate to meet Madoka Hammine- sensei, 
a high school English teacher at  several  of my 
presentations for Nagoya University of Foreign 
Studies this last year while she was teaching 
English at a high school in the area. I was even 
more lucky to literally cross paths in Helsinki 
(Finland) on September first (2015) and talk to her 
over a coffee as she was headed north to start her 
PhD in the far north at the University of Lapland 
and I was headed south for a conference 
presentation in Switzerland.

Hammine-sensei comes from the small island 
"Ishigaki" off the west coast of Okinawa where they 
have  the indigenous language called Ryukyuan 
(Yaeyama) of which there are about 5 or 6 varieties 
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but to date not much of a uniformed writing system. 
Hammine-sensei's goal for her PhD is to find ways 
to strengthen the language and save it from 
extinction. Thus, she wants to study how others are 
saving endangered  languages like the Finns with 
their Sami speakers in the far north.

Hammine is receiving a Finnish scholarship for the 
beginning years of her studies and looks forward to 
working  on her research in the field of 
multilingualism and language education in both 
Finnish and Japanese contexts. She is also looking 
forward to attending an internship in ECMI 
(European Centre for Minority Issues)    in 
Flensburg, Germany from this November, 2015.

She spent 2 years as a scholarship student funded 
by the Japanese government  in Minnisota, USA 
when she was in  high  school in her home 
prefecture, Okinawa.   She got her MA in TESOL 
at  the University of Edinburgh in the UK in 2013. 
She is looking forward to a great adventure, 
combined with a good deal of academic work!

Reviews:

The EUROCALL 
Conference 2015 – 
Critical CALL
Danielle Fischer 

Introduction: 

This summer, for the first time, I attended a 

EUROCALL conference. I thought of the kinds of 
things I like to know before attending a conference 
to help me decide on my criteria for review. The 
categories are: convenience of location, registration 
process, information & organization, conference 
content, networking and special events. I’d like to 
note that the content of this review is strictly my 
personal review as a language teaching 
professional and it does not reflect Peerspective’s 
impression of the conference.  That being said, I 
hope this information will be useful to language 
professionals to help them choose which 
conferences to attend in the future. 

Overview of EUROCALL: 

EUROCALL is a Computer Assisted Language 
Learning – themed organization that holds an 
annual conference in a European country every 
August or September. Their main publication is a 
refereed journal published three times a year, 
called ReCALL. They also have an additional online 
publication called EUROCALL Review. This year 
marked the 22nd conference, which was held in Italy 
for the first time. 

Convenience of Location: 

This year’s conference was held in Padova, 
(Padua) Italy. It’s a famous university town that 
houses one of Italy’s largest and oldest universities, 
the University of Padova, which was established in 
1222. The city itself was gorgeous and historical 
but since it is shadowed by Venice, which is only a 
25 minute train ride away, it didn’t seem to get as 
many tourists. Consequently, I could book a hotel 
room near the conference at a reasonable price. 
The city was also small enough and the location of 
the conference central enough, that I didn’t have to 
worry too much about the location of the hotels that 
I was looking at while trying to make a booking. It 
was also easy to find restaurants that catered to 
the locals at uninflated prices. Lastly, it was very 
easy to get to the city by a 40 minute bus ride from 
Marco Polo airport. The bus dropped me off right 
out front the train station terminal and from there I 
could walk virtually anywhere in the city in about 30 
minutes. I mention all these things about lodging 
and food because I have had conference 
experiences in the past where it seemed the 
organizers prioritized an attractive site seeing place 
over other more practical considerations. I feel that 
the organizers of EUROCALL 2015 thought 
carefully about a location that would be enticing for 
attendees, but still practical for them in a way that 
did not compromise the integrity of the conference. 
Despite all these perks, I understand that it can still 
be quite expensive to access this conference from 
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places outside of Europe. For those who wish to 
“attend” the conference without actually being 
there, there is a Virtual Strand to the conference 
that has existed since 2006. I don’t know all the 
details of how this works, but the main feature is 
live coverage of the plenary presentations through 
blogs and live streams.     

Registration Process: 

Unlike some other conferences I have been to, it 
was necessary to have a membership to 
EUROCALL or some other partner organizations in 
order to attend the conference. I had to purchase 
membership and then wait about 48 hours for a 
confirmation email at which point I was given 
membership ID information which I needed to 
register for the conference. EUROCALL recognizes 
CALICO, JALTCALL and IALLT as partner 
organizations and so members of those groups do 
not need to become a member of EUROCALL to 
attend, they just need to enter their ID numbers on 
the registration form. At the time of writing, the 
membership fee was 90 Euros a year and the 
conference registration was 315 Euros early bird or 
390 euros after. PhD students can receive a 100 
euro discount if they provide proof of enrollment. In 
general, I find these conferences to be a bit on the 
expensive side, especially when considering the 
average TESOL teacher’s salary, but the fees for 
EUROCALL are not exceptional compared to other 
TESOL based conferences. In terms of deadlines 
and communication, I was notified of my 
acceptance 4 months before the date of the 
conference, so I had plenty of time to book my flight 
and hotels to avoid price hikes or unavailability. 
Early bird registration was initially offered for a 
range of time a little over a month after notification 
of acceptance and then extended for 2 more 
weeks.    

Information & Organization: 

Like any good conference, both the website and 
the conference booklet were clearly organized and 
informative. In addition to the useful conference 
related details, it included information on night 
pharmacies in case of an emergency, public 
transportation, and even tipping etiquette. The 
maps for navigating around the campus and to and 
from it were also exceptionally good. Volunteer staff 
members were located where they were needed 
and were competent and informative when asked 
questions. My only real issue with the organization 
of the conference was the location and setup of the 
poster sessions. I myself was presenting a poster. 
As the weather was nice, they set our poster 
boards on a terrace outside. Although there was a 

roof over us, the session was held at the hottest 
part of the day between 12:30 – 2:00. The sun 
shone down on an angle and was baking half the 
presenters. We were proactive and moved the 
boards further into the center of the terrace but 
there was only so much we could do. Some of us 
ended up presenting while wearing sun glasses. As 
a result of the heat, all but two people left their post 
before the designated time. I ended up having to go 
back to my hotel and lay down for a bit. In fairness, 
I think the intentions of putting us there were good. 
It was a sunny day, the campus was scenic, and 
we were set up right by the wine and other 
refreshments, which may have been to encourage 
more people to visit us on their way to lunch. 
Unfortunately, summer in Italy is just too hot to 
present outside. 

Conference Content: 

This was my first large scale CALL based 
conference to attend, so I don’t have much to draw 
on for comparison. However, I was impressed by 
the variation of topics within CALL. This year’s 
theme was Critical Call and so each presenter was 
asked to both review and possibly reevaluate the 
goals and successes of their application of CALL. 
The three Keynote speakers included Robert 
O’Dowd, who critically reviewed the approach and 
effectiveness of telecollaboration within the 
changing environments of language teaching; Sian 
B a y n e ’ s l e c t u r e e n c o u r a g e d l a n g u a g e 
professionals to start focusing more on what they 
want from technology when making a decision of 
what and how to use it, rather than just using what 
is known to be effective, and Lynn Mario T 
Menezes de Souza presented a more philosophical 
theme, referencing contemporary thinkers and the 
concept that technology throughout the ages has 
been a necessary complement to the “essence” of 
humanity. In a word, we create and seek out 
technology because we are by our natural design, 
incomplete without it. He urges, however, that 
taking this theory into consideration, we critically 
evaluate one current use of technology: digital 
media in education. The three key note speakers 
when taken together provided an interesting and 
electric mix of approaches to CALL. 
 The sessions of the conference were 
subcategorized into various topics such as 
reflective practice, course design, gaming and 
virtual worlds, online testing and teacher education, 
just to name a few. What I liked most about the 
organization was that they tried their best to assign 
a particular room to a particular category for the 
duration of the day. In this way, if I wanted to attend 
multiple presentations on, for example, online 
testing, I could just plop myself down in a seat in 
Room 3F and view all the presentations connected 
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to that topic for the day. As presentations on the 
same topic were not occurring at the same time, I 
was assured to not have to choose between two or 
more that I wanted to see. Furthermore, I didn’t 
have to get up and rush around to a different room 
or floor. The rooms were big enough so that no 
presentation was too crowded and furniture was 
arranged so that you could come in late without 
disturbing the audience or presenter. Latecomers 
were inevitable because the time schedule was set 
to have the next set of presentations begin at the 
same time the previous ones ended. As for the 
poster sessions, they were fewer than I have seen 
at other conferences but in some ways this was 
good because the space was not crowded and I 
didn’t feel anyone had to raise their voice to be 
heard over other presenters. A surprising number of 
presenters were not at their poster during the 
designated timeframe. While I realize this has less 
to do with the conference’s organization and more 
to do with individual presenters’ commitments, their 
absences may also have been related to the 
location and set up of the posters, which I 
commented on earlier in this review. 

Networking and Special Events: 

Perhaps we were all positively influenced by the 
beauty and tranquility of Padova itself, but the 
special events and networking opportunities at this 
EUROCALL were the best I’ve experienced at a 
conference so far. One interesting thing to note is 
the large portion of presenters coming from Japan. 
I met up with many people who were reaching 
outside the box of teaching in Japan to make sure 
they kept abreast of what was going on in the rest 
of the world. We could relate to each other, bounce 
ideas around, and possibly meet up again when 
returning to our home institutions. But my personal 
preferences aside, the events themselves were 
pleasant, well organized, and well stocked with 
food and drink. There were two main events that 
came free with the price of the conference 
registration: the Welcome Reception and the Wine, 
Cheese and Jazz Night. The welcome reception 
was in a beautiful hall of some kind within the 
psychology building. There was plenty of space to 
move around and there were long tables along 
three walls of the building where caterers served us 
an assortment of cheeses and sliced meats.  There 
was also, of course, wine and champagne and 
there was plenty of everything to go around for 
seconds and thirds. The atmosphere was the 
perfect mix of friendly and professional and the 
event lasted for an hour and a half. The next 
evening, the wine cheese and jazz event took place 
outdoors in the same fateful area where the poster 
presenters almost perished under the blazing sun. 
However, at this point, it was evening and the 

weather was perfect; So was the food, wine and 
live jazz performance.  It was also nice to have this 
second event as a freebie.     
 Overall, I had a very pleasant and 
professionally enriching time at the EUROCALL 
conference 2015. Next year’s conference will be in 
Cyprus and the theme is “CALL Communities and 
Culture”. Needless to say, I’ve marked it on my 
calendar. 

Good Whatevers! 
The "Good" 
Revolution and 
Reciprocal Idealizing  
Reflections on Simon 
Anholt's Good 
Country Stats and 
TEDtalks
Tim Murphey 

Good Countries!

Simon Anholt's TEDtalk in June of 2014 introduces 
the idea of "good countries." Anholt and his 
research team looked at databases from the United 
N a t i o n s , Wo r l d B a n k , U N E S C O , t h e 
International Trade Centre, WIPO, Freedom 
House, Global Footprint network, etc. and rated 
all the countries in the world on their "goodness" 
toward others and toward a healthy planet (go to 
goodcountry.org and you can see it all). Positive 
goodness in their terms is being a good neighbor to 
other countries and to the global community: like 
giving foreign aid, allowing in refugees and 
immigrants (per capita), reducing pollution (CO2), 
spending money on the welfare and education of 
their people, the freedom of the press, citizen 
privacy, and not waging war and selling arms to 
other countries. Anholt admits that you can contest 
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how the countries were rated and the criteria 
chosen and the weights given, but it is still worth 
asking and thinking about what is a "good" country 
and striving to make one. He says at the end of his 
talk, "I don't want to live in a rich country. I don't 
want to live in a fast-growing or competitive 
country. I want to live in a good country, and I so, 
so hope that you do too." This is part of what I have 
called the altruistic turn in societies around the 
world (Murphey 2012).

 
Fractalizing

After showing Anholt's TEDtalk to a group of my 
university students at the end of the fall semester 
2014, they circulated a petition asking the 
Japanese government to look more closely at the 
criteria for being a good country. We sent it to 
several representatives of local prefectures, as well 
as to the prime minister asking them to make 
Japan a more "good" country.  
 
Later, I started thinking more about "goodness" and 
how it might be applied to many other entities and 
many different levels and bring good results: good 
cities, good companies, good universities, good 
businesses, good whatevers! When you Google 
these, the lists often turn into a "best" lists and 
competitions and lose the ecological-humanitarian 
focus. And obviously there are not always data on 
these entities and the criteria need establishing, but 
it is worth talking about, which I have done with 
several people in several fields as you will see in 
the examples below: 

Good Media Broadcasting

Recently I talked with Blaise Hope, a professional 
media broadcaster in Indonesia at BeritaSatu 
Media Holdings  and told him  about Anholt and 
goodcountry.com. Then I asked what might "good" 
media be? He replied first by telling me that media 
networks usually study their target population well 
and try to give them what they want. We then 
thought about what criteria might be used to judge 
a media's goodness and brainstormed a few things: 
they would be telling the truth, telling stories we 
need to hear that would help us live better lives. 
They might encourage critical thinking, and actually 
say when they are not sure of the accuracy of their 
information, thus instilling more trust in them from 
the public. They might encourage more "good" 
advertising (whatever that might be after thinking 
through the criteria) and the general well-being of 
their viewers.

Good Summer Camp in the Swiss 
Alps

International Summer Camp Montana (ISCM) is 
ancamp I used to work at 25 years ago that is high 
in the Swiss Alps and in over 50 years has gone 
from middle class clients to rather expensive rates. 
They recently had an alumni staff and camper 
reunion and I was asking several people there how 
could this camp be "good" (after explaining Anholt's 
good idea): Of course the camp might help out in 
community work and teach children how to give 
back to the community. They might also give 
scholarships to kids who are gifted in different ways 
but not able to pay. The summer camp experience 
is already rewarding to the campers physically and 
enjoyably, but could become even more valuable 
when they mix with even more cultural and 
economic diversity, increasing everyone's social 
capital. Rumor has it that this diversity is also a 
great part of the richness of Harvard University: 
they make sure their student body comes from a 
wide spread from around the globe, putting diverse 
intelligences and cultures above “ability to pay.”

Good Sister Schooling

On my train through the Alps in Switzerland in 
September, there were pairs of young students 
from a school for tourism daring to ask tourists for 
donations for the building and running of sister 
schools in the Middle East and Asia to help the 
local economic-ecologies. This has the potential of 
infusing young tourism students with meaningful 
eco-academic trans-cultural understandings that 
extend beyond the old mercenary “produce-and-
sale” and gets students (and travelers) to start 
thinking about meaningful needs being met through 
tourism. As Angeles Arrien says (in Briskin, 
Erickson, Ott, and Callanan, 2009, p. 156) “I 
think the human spirit always wants to make 
a contribution. And I don’t think there are 
enough invitations.” We need to creatively 
think about more and better “good” invitations 
that allow students to help others. 

Good Classmates!

It was only after talking about "good countries" to 
many people that I realized my research team 
(Murphey, Falout, Fukuda, & Fukada, 2014) had 
done a "Good Whatever" already with our "ideal 
classmates" research, also replicated in Indonesia 
(Murphey & Iswanti 2014). We asked students the 
following question several years ago, "Please 
describe a group of classmates that you could learn 
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English well with. What would you all do to help 
each other learn better and more enjoyably?" In 
some classes we gave their comments back to 
them a few classes later (with no names) to read 
and understand what their classmates thought 
"good classmates" were. We collected over 400 
comments which we condensed into 16 major 
ideas, such as "They don't laugh at me when I 
make a mistake" or "They speak in English most of 
the time" (for English classes).  
 
We gave students back the 16 major ideas at 
midterm and asked for their responses to three 
statements (with Likert scales of 1-6, 1=negative, 
6=positive): A. This is important for successful 
learning (5.07) B. My classmates have done this so 
far this semester (4.09) C. I have done this so far 
this semester (4.02). Of course, since the 16 codes 
came from their comments, they said the 16 codes 
were very important and that their classmates had 
done them a lot and that they had too. (See Table 1 
drawn from Murphey et al. 2014) 

Table 1. Descriptive statistics of aspects of 
Ideal L2 Classmates

Similar to the Golden Rule (Do unto others as you 
would have them do unto you) asking these 
questions encourages students to be more "good" 
to each other and thus creates "good" classes and 
students who want to help each other. But it asks 
first "What is it you want from others?" Perhaps that 
is more logical for our somewhat egocentric minds. 
Still, it stimulates their reciprocal idealizing of 
themselves with these questions as one student 
shows here: "I could know what is ideal person. 
Now I will try to be a ideal person. And I'll try to 
enjoy studying English, talk with my classmates in 
English more. I think that my motivation becomes 
high because of this survey."

Provoking of Everyday Goodness - 
Research Proposals  

In our everyday encounters (and teaching) we 
could ask people the following questions and then 
notice how they might also do reciprocal idealizing. 
Then see how that changes things. 
1. Ask citizens "What kinds of countries would you 
like surrounding you?" 
2. Ask universities "What kinds of other universities 
would you like to have around you or in your area 
and how could they help you, or help each other?" 
3. Ask workers in any field, "What kind of workers 
would you like to work with that would support you 
and help you do a good job?"  
4. Ask any organization what kind of other 
organizations would help you do a better job?  
 
There are certainly endless questions at many 
levels that we could ask. The field of appreciative 
inquiry (Cooperrider et al. 2003, 2005, 2008; 
Hammond, 1998) is worth looking at in more detail 
to stimulate this questioning process. After you 
answer these questions, you then might begin to 
think, "Am I doing these things that I want others to 
do? Can I do these things for others?" Scale this up 
from a single person, to a classroom, to a school, 
to a city, to a country, to groups of countries, to our 
global ecologies ... and you will have a "good 
planet." But it all starts with you. And be 
forewarned, "good" is never a completed state, but 
rather something to continually cultivate. And we 
will not always be successful in being good, but 
knowing our criteria of goodness will help us to lead 
more meaningful lives.
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