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PeerSpectives 
Issue 11
Established in 2008, PeerSpectives is an 
open access, quick turn around publication 
for all those interested in education in 
general and cutting edge or experimental 
practice in particular. PeerSpectives is 
published biannually, in Spring and 
Autumn.

The Journal seeks to encourage more 
peering (verb: to treat those we work with, 
teach, and learn from as peers and to 
value their points of view) and encourages 
contributions from educators, learning 
advisors, coaches, mentors and learners; 
aiming to empower each other to be better 
members of a global world.

Editorial
Danielle Fischer

Welcome to Issue 11 of Peerspectives.  
This issue welcomes all new contributors 
and a plethora of practical teaching ideas 
we can each apply to our own classes.  In 
our teacher journey section, Michael 
Rector combines lessons learned from his 
own high school experience with 
recommendations from a writer on 
personal development.  The result is 
practical suggestions on how to motivate 
language students in the classroom by 
giving them a sense of purpose within a 
group.  

In an original article on voluntourism in 
Sumatra, writer and teacher Kara Dymant 
shares the details of a self designed and 
directed project she recently undertook 
with college age Japanese students in 
Sumatra.  Also in this issue, participants in 
the program share their thoughts and 

experiences in an interview conducted by 
a fellow English student, Tomoko 
Wakushima.

The use of video technology to extend 
learning outside of the classroom is 
covered in two different ways in this issue.  
Geoffrey Butler, Ryan Hunter and Lara 
Kurth explore ways to use Voicethread to 
extend the student presentation 
component of their curriculum outside the 
classroom and increase opportunities for 
audience participation and language use.  
Nina Septina and Tim Murphy report on 
the benefits of having young English 
learners review videos of their in-class 
language performance at home with 
respected family members.  !

Lastly, Tim Murphey breaks away from the 
conventional rules of test taking, by 
allowing students to orally communicate 
with classmates to get answers to 
information they previously did not know.  
The benefits of incorporating this type of 
test go beyond English learning.  

On behalf of the Peerspectives team, 
please enjoy Issue 11 and we hope you 
gain new ideas and inspirations for your 
teaching.    
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Learning & teaching 
journeys

Meaning as 
motivation
Michael Rector

Like many teachers I have struggled to 
motivate my students. As a teacher in 
secondary schools I struggled to motivate 
disaffected students. Now as teacher in a 
foreign language university, my students 
are mostly intrinsically motivated, yet I still 
find if difficult to motivate them to engage 
in some behaviors I believe will help them 
improve their English, such as avoiding 
code switching. One thing that motivated 
me strongly when I was a student was a 
sense of meaning. Meaning, as I am using 
it, means contributing to something larger 
than oneself, such as society or a group. It 
is one of five intrinsically motivating 
aspects of well being from Seligman's 
(2011) well being theory. I think this may 
be important because as a high school 
student I was very disaffected and a 
teacher helped to motivate me by showing 
me meaning in everyday efforts in school 
life. Before telling my story, I will briefly 
explain well being theory, and finally I will 
share two ideas for developing meaning in 
class.

Seligman's (2011) well being theory is a 
theory within the field of positive 
psychology, which studies psychologically 
healthy people to understand what 
psychological health is and how to 
promote it. Seligman believes that his five 
attributes of well being are necessary for 
human flourishing based in part on 
evidence that each attribute is intrinsically 
motivating. That is people pursue them for 
their own sake and do not require an 

external reward. 

The five attributes are positive emotion, 
engagement, accomplishment, 
relationships, and meaning. I think many 
teachers work with these in their 
classrooms. If one tries to make classes 
fun for the students or offers rewards such 
as grades for success one is using positive 
emotion as a motivator. When one sets a 
challenging, attainable goal for students 
one motivates them with accomplishment. 
When students work on a task that uses 
their strengths and is not too hard or too 
easy, they may experience a state called 
flow in which they are fully engaged and 
time seems to stop. They may then 
increase their interest in that activity or its 
subject. This is engagement. (Seligman, 
2011). As for relationships, many teachers 
deliberately help their students develop 
positive relationships with their classmates 
with activities called ice breakers that help 
the students get to know and build trust 
with one another. This can lead to happier 
and more productive classes (Dörnyei and 
Murphey, 2003).

Finally there is meaning. This may seem 
like it is beyond our control. A student may 
be motivated by her dream of using her 
English fighting poverty as an international 
aid worker. Such a student may be highly 
motivated, but a student without a vision of 
how they will use English will not be 
motivated in this way. Yet my own 
experience as a high school student 
convinces me that it is possible to show 
students how to find meaning in their class 
work and this is potentially very beneficial. 

I had been a very bright and curious child 
interested in art, math, science, music, etc. 
However, in my first year and a half of high 
school I was very disaffected. Although I 
had a few friends, I did not feel a part of 
any group that I could contribute to and I 
felt generally rejected by my classmates. I 
felt rejected by those students who 
participated in sports, who I felt did not 
allow me to participate. I also felt 
classmates rejected me for one of my 
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greatest strengths, my love of learning. So, 
I avoided showing this aspect of myself. I 
neglected my work, hid my interest, and 
got poor grades. 

To their credit, the school tried to provide a 
sense of belonging and meaning to the 
students. The administration tried to instill 
what they called school spirit. This seems 
to have meant that being a student at the 
school was part of one’s identity and one 
supported fellow students. Unfortunately, 
the effort to develop school spirit centered 
around pep rallies. These are assemblies 
in which students cheer the football team 
(American football) and encouraged them 
to do well in the upcoming game. I deeply 
resented that this attention was given only 
to students I felt had rejected me. Rather 
than feel a part of something larger than 
myself, I felt the school had little interest in 
me. I did not think the school knew or 
cared who I was, what I was good at, or 
what my dreams were. I refused to go to 
pep rallies and usually snuck off campus 
with my friends and smoked.

Naturally, my poor grades were of great 
concern to my parents who tried to 
motivate me with money for good grades 
and threatening to refuse permission for 
me to get a drivers license (In California 
people can get a license at age 16 but only 
with their parents’ permission). These 
efforts had little effect. 

My attitude changed when my biology 
teacher had a talk with me. He sat down 
with me before class one day and told me 
that he knew that I was very bright and 
that I should be an A student. Moreover, he 
said that bright students are very important 
for the success of the whole class because 
we set an example and help the other 
students learn. He asked me to help him 
by being that kind of student. After this talk 
I began studying harder in all my classes. I 
rediscovered my love of learning and 
developed an identity as an A student. 
That love of learning enriches my life to 
this day. 

I remember being very impressed with the 
idea that my love of learning could 
contribute to the class and help the 
teacher.  This showed me that being bright 
was something to be proud of and that it 
was a way to contribute to something 
larger than myself. Reflecting on this I 
wondered if something can be done to 
impart meaning to the class as a whole. I 
believe there may be and I will now share 
two ESL activity ideas I think could be 
effective.

The first idea is based on ongoing 
research by Tim Murphey and his 
collaborators, which I first heard about at 
Japan Association of Language Teacher's 
2012 National conference. Murphey (2012) 
describes this research in which students 
were asked to describe how an ideal 
classmate would help them learn. The 
researchers then reported the most 
common responses to the students and 
asked them to rate each item on whether it 
was important for learning and whether 
they or their classmates had exhibited the 
behavior.  In a follow up Murphey (2013) 
reports that the end of term survey showed 
that some students were thinking about 
how they could be ideal classmates. My 
idea is for a communication activity in 
which students would brainstorm in small 
groups how an ideal student would help 
them learn. Then they would make 
predictions about whether or not their 
classmates agree with their ideas and 
survey the class to test their predictions. 
Of course the results would be shared with 
the entire class. I think this would show 
students a way to contribute to the group.

Drawing on students' individual strengths 
may be even more effective. An idea to 
accomplish this is based on an activity 
called Using Signature Strengths one of 
five activities Siligman (2011) described 
that in double blind trials increased 
positive emotion. First participants take a 
survey to rank their level in 24 cross-
culturally admired human strengths. Their 
top five strengths are their signature 
strengths. For example, my signature 
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strengths are curiosity, love of learning, 
creativity, fairness, and forgiveness. Once 
they have identified their signature 
strengths, participants use one of their 
signature strengths in a new way each day 
for a week. My suggested variation to 
develop meaning is to ask the students to 
use their signature strengths to contribute 
to the class or help a classmate in each 
class meeting. For example, if a student's 
signature strength is kindness, he might 
complement his conversation partners. 
The learners would keep a journal 
explaining how they used their signature 
strengths and how they think it contributed 
to the class. 

These proposed activities have two 
important characteristics that distinguish 
them from my high school's pep rally 
based motivational efforts or parents’ 
worries about future success. First, they 
treat all students equally. Everybody's 
strengths and contributions are accepted 
and utilized, so one is not motivated while 
another is demotivated. Second, the 
activities show students how to derive 
meaning from behaviors that contribute to 
the goal of the class. This will make them 
more useful for encouraging behaviors that 
promote learning. I encourage readers to 
try these activities as I will this coming 
term. Happy motivating. 
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Learner views

Students in Sumatra
Interviewed by Tomoko Wakushima

I asked three students who did 
“voluntourism” in Sumatra (with their 
teacher Kara Dymant, see her article in 
this issue) to answer some questions. All 
three were students at Kanda Institute of 
Foreign Languages (KIFL) at the time they 
went to Sumatra and two are now Kanda 
University of International Studies (KUIS) 
students and one is working. They are 
Kishin Naito, Ayami Goto and Marino 
Suzuki. The questions were: Why did you 
go? What did you do there? What did you 
learn? And, What advice do you have for 
others? These interviews were done by 
email and these are the students’ own 
voices. I thank them for answering and 
inspiring others to travel

Kishin Naito (KUIS student)
Why did you go?

 “I have been interested in volunteering 
abroad and also will try to work as a 

member of a volunteer group in the future. 
It is one of my dreams. Moreover, I had 

told Kara about that. One day, she 
introduced volunteering programs in 

[Sumatra]. It was so fascinating to me. 
Therefore, I thought I did not want to miss 
the opportunity! I was really nervous to go 

because I had never been abroad and 
was worried about everything. I decided 

to go with high hopes.”

What did you do there?

 “We visited villages, an orphanage, a 
Muslim and Christian school and met NPO 

association, KSPPM. At schools and 
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orphanages, we showed So-ran Bushi 
(Japan’s traditional dance), read 

Momotaro (tales of old Japan), gave 
Japanese toys such as Origami, 

Kendama, and stayed together at 
orphanage. At Batak village, we learned 
the way to cultivate coffee beans, make 

coffee, pillows and manure, and breeding 
of the domestic animals such as pigs. 
What I was impressed by the most was 
that we could share a lot of smiles with 

whomever we met at orphanages or 
villages. And also, cultural exchanging 

through music, food and activities was so 
memorable for us. On the other hand, it 
was an essential experience for not only 

us, but also [the people of Sumatra].”

What did you learn?

“As I mentioned, we could learn cultural 
experiences. In Indonesia, we, however, 
could find some aspects of life which we 
cannot find in Japan. There are obvious 
differences between rich and not rich in 

their usual lives. If, in Japan, we would not 
find clear differences in life, but the 

serious issues appear as usual in front of 
citizens in Developing Countries. In fact, 
we visited a village far from the capital or 
big cities. The village was in the depths of 

the forest. All the life drainage in the 
village was a river! They take a bath, wash 

dishes, brush teeth and even use it as a 
toilet. For Japanese people, it is a world 
we cannot understand anything at all. 
Despite this fact, every person in the 

village looked so comfortable and happy. I 

guessed they did not have stress at the 
time. Comparing with Japanese [lifestyle], 
theirs are not enough for us and also we 
might think that it is so hard to live there. 
Then I learned the joy of being in life and 

Japanese people spend good life. I 
reconfirmed how happy we are.“

What advice do you have for others?

”I know there are so many people who 
hope to know different cultures of other 
countries. I think it is impossible to know 

that staying in Japan. What I would like to 
say is getting the feel of everything with 

the skin in foreign countries is most 
important. If you go, you absolutely have 

to feel the difference compared with 
Japan.”

Ayami Goto (work)
Why did you go?

“There are three reasons. Firstly, I like to 
learn something new. Teaching, show 

what is Japan, playing with kids, staying in 
jungle. I had many new experiences there. 
Secondly, my big dream is to be a bridge 
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between Japan and other countries. I 
thought I am happy to join this program as 

a Japanese. I could show them what 
country Japan is. Finally, actually, I'm an 
Indonesia lover. I have many friends from 
Indonesia and they are so friendly. I really 

love them, their culture and Indonesian 
foods as well! During the time together 
with them, I found some similar/different 
things between Japan and Indonesia. All 
of these things are really interesting for 

me. It was natural for me to want to go to 
Indonesia. In the same time, my friend 

asked me to come to Sumatra. My answer 
was why not!”

What did you do there?

“Sharing smiles, sharing cultures, doing 
Kanishibai (a story illustrated with picture 
card) about Momotaro, dancing So-ran 

Bushi, Cooking together, feeling free in the 
greenery, looking at many stars with kids, 

shower in the river and a lot more!!”

What did you learn?

“How beautiful to understand and respect 
each other is. In Indonesia, there are 

many cultures, tribes, languages, religions 
and so on. However Indonesians respect 
each other and keep their own culture. 

That is very beautiful and the most 
important thing for the world.”

What advice do you have for others? 

“Every moment in Sumatra is beautiful. I 
couldn't find any other word instead of 
beautiful! All experiences I had there 

made my day. Leave Japan to change 
your mind! There were filled with a lot of 

smiles.”

Marino Suzuki (KUIS student)
Why did you go?

 “I wanted to do something new before 
going to KUIS.”

What did you do there?

“Share each other’s culture, play with 
children at orphanage and make pillows.”

What did you learn?

“Almost all children of orphanage can't 
speak English and also I can't speak 

Indonesian but I had a really happy time. I 
learned feeling that I want to communicate 

more important than language.”

What advice do you have for others?

 “Don't be afraid to do something new! If 
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you have little interest for something you 
should try it anyway!”

Interviewer’s Comment: 
First, thanks to PeerSpectives for giving 
me an opportunity to interview wonderful 
explorers. I was really surprised at their 
high motivation and I learned a lot from 
them. Actually, I was at KIFL with them and 
was given the same opportunity to go to 
Sumatra from Kara. I did not participate 
because I was afraid to do something new 
and to use my English. Moreover, I lacked 
an adventurous spirit. However I am 
interested in world and in volunteering and 
I want to do something for others. From 
the interview, I noticed to do new things 
gives us wonderful experiences. Also, we 
learn a lot of things from being there. For 
example, differences of culture, 
environments, customs and so on. I 
realized there were big differences 
between Japan and Sumatra in the point 
of economy and distribution of wealth. It is 
important to learn about it and feel it “first 
hand” because we don’t get without going 
there. We should come out of our shells. 
We should experience things with our skin 
and minds through experiences like they 
had. They are worthwhile experiences and 
must be useful to understand and 
appreciate our world.    

Original Papers

An alternative to in-
class presentations: 
Incorporating 
student-generated 
VoiceThread projects
Geoffrey Butler, Ryan Hunter, and Lara 
Kurth

Introduction
About two years ago, a group of English 
instructors began experimenting with 
VoiceThread, an asynchronous computer-
mediated communication technology, as a 
means of supporting students’ language 
learning. One such way that the instructors 
did so was by implementing student-
generated VoiceThread projects (SGVPs) 
in their classes. This paper discusses the 
authors’ rationale behind and experiences 
working with SGVPs as content in English 
conversation classrooms at a public 
university in Seoul, South Korea.  

Context & needs
The authors teach at a public university in 
Seoul. All English conversation courses 
meet once per week for 100 minutes 
throughout a 15-week semester, totaling 
less than 30 hours of class time in one 
term. There are 20-24 students of a range 
of majors in each class. Students are 
typically in their late teens to mid-20s and 
language proficiency levels vary. Similarly 
to the teaching context reported in 
Kroeker’s study (2009), the goals of the 
university conversation courses are vague 
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and left to the discretion of the instructors. 
Following the 1992 National Education 
Curriculum, a general improvement of 
English communicative skills is the 
overarching goal (p. 5).

Studies have found that although Korean 
university students have a range of 
exposure to and experiences with English, 
they generally have limited opportunity to 
use English communicatively throughout 
their schooling and daily lives (Kim and 
Margolis, 2000, p. 29; Kroeker, 2009, p. 7). 
Considering that 100 minutes of class time 
per week is not sufficient for developing 
proficiency in a foreign language (Hinkel, 
2006, p. 114), the authors saw a need for 
supplementing class time with additional 
and more frequent speaking practice.

Through informal discussions with 
students over several terms, instructors 
became aware that many students also 
wanted to find ways to practice English 
speaking and engage in conversation, but 
students said that they did not have 
chances to practice outside of class. Aside 
from encouraging students to join English-
speaking social groups and to meet 
international students on campus, 
teachers realized that they needed to find 
a way to provide more regular, focused 
practice through the conversation courses.

The authors noticed that presentation 
assignments, which were a common part 
of most of the existing conversation 
courses at the institute, allowed students 
to use language and skills from the course, 
select their own topics, and to investigate 
those issues in some depth outside of 
class. However, presentations also had 
two major drawbacks. The first was that 
they took a significant amount of class 
time. Another concern was that there was 
very little engagement from 
classmates. One author observed that few, 
if any students commented following the 
in-class presentations, which seemed to 
be a wasted opportunity for further 
discussion of student-generated research 
and ideas. The authors agreed that 

presentations were a way of supporting 
students’ language development, but the 
management of in-class presentations 
hindered the effective use of class time or 
student-generated work.

A further drawback observed was that 
some students seemed very nervous 
during in-class presentations. As course 
objectives did not target presentation skills 
and the course did not devote time in class 
to presentation practice, the instructors felt 
that the assignment and the course 
objectives were not well aligned. It struck 
them as adding undue anxiety to the 
students, and according to the Affective 
Filter Hypothesis (Krashen, 1982) such 
anxiety can hinder learning. Therefore, the 
instructors identified lowering students’ 
anxiety as another need to be addressed. 

VoiceThread
The authors of this study sought to 
address the needs identified above by 
situating student-generated content, 
including presentation and commenting, 
on an online platform called VoiceThread.

VoiceThread is a cloud-based, computer-
mediated, communication application that 
allows instructors to upload content 
(including audio files, video files, images, 
word processor documents, and 
presentation slides) to create a slideshow 
on which students can leave text, audio, or 
video responses. In contrast to VOIP 
(voice over internet protocol) services and 
chat rooms that provide online 
environments for synchronous 
communication (or real-time interactions), 
VoiceThread facilitates asynchronous 
communication, which involves interaction 
through delayed messages and 
responses. This is similar to the text-based 
posts and replies in threads on a 
traditional online forum or discussion 
board. The difference is that VoiceThread 
provides a rich visual interface that gives 
users the ability to leave audio and video 
comments using a microphone and 
webcam. In contrast to the hierarchical 
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structure of an online forum, the 
VoiceThread slideshow acts as a 
centralized point that students comment 
around. (See image below)  

Instructors and students can watch and 
potentially respond to the comments left by 
others; however, any comments that 
respond to others’ comments are not 
directly linked through a forum-like 
structure. This structure limits students’ 
ability to participate in direct, 
conversational communication. However, it 
allows students to express their ideas, 
listen to their classmates and respond 
verbally. Therefore, it allows for greater 
speaking opportunities with highly relevant 
subject matter and perspectives. 
VoiceThreads can be publicly or privately 
shared by instructors, and students can 
access and respond to them with a 
VoiceThread account.  The VoiceThreads 
can be shared by linking to the 
VoiceThread website or by embedding 
them in a web page. In the authors’ 
context, the institute adopted Moodle 
(https://moodle.org/), a learning 
management system (LMS) to host the 
online elements of courses. 

Method 
Over several semesters, three instructors 
experimented in different courses with 
VoiceThread as the platform for student 
presentations. The courses each dealt with 
different content areas, including 
intercultural conflicts, global current 
events, or social issues in South Korean 
society. Common language-learning goals 
among the three courses enabled the 
instructors to work collaboratively with the 
aim of giving students speaking practice 
on topics highly relevant to them while 
preserving class time for interaction. The 
instructors shared observations informally 
over multiple semesters.

For this paper, the instructors focused on 
implementation and outcomes of student-
generated VoiceThread projects (SGVPs) 
from one course, Current Events, to 
illustrate the shift from in-class 
presentations to SGVPs. When the 
instructors began teaching the course, a 
curriculum was already in place, as 
opposed to newly created by the instructor.  

The instructors collected quantitative data 
from Current Events SGVPs during the 
Spring 2013 semester.  Qualitative data in 
the form of written student feedback was 
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also collected. Immediately after 
submitting their SGVPs, students were 
asked to communicate their feedback, in 
written form, to the instructor.  

Implementation
The transition from in-class presentations 
to SGVPs was made in order to 1) 
conserve class time, 2) support speaking 
practice outside of class time, 3) allow 
students to respond to one another’s 
presentations with more time to think and 
respond, and 4) lower student anxiety by 
providing a familiar platform for presenting 
their ideas.

For the first 10 weeks of the course, 
students became accustomed to using 
VoiceThread through regular homework 
assignments. These initial assignments 
were teacher-developed and asked the 
students to respond to open-ended 
questions related to the past week’s topics. 
Students were required to speak for at 
least two minutes on the topic and were 
assessed primarily on their content and 
not on language performance. 
VoiceThread served as a tool for review, 
reflection, and continuation of the 
discussion from the past week’s lesson. It 
allowed students speaking practice, 
language reinforcement, and analytical 
skills practice outside of class. Using 
VoiceThread for homework assignments 
was also intended to acclimate students to 
the technology and build familiarity with 
using it as a medium for language practice 
and communication.

Following the midterm exam, students 
were informed that they would be creating 
their own video presentations in 
VoiceThread. Students were assigned to 
their groups and then chose a topic to 
explore and research outside of class time 
with their instructor’s guidance. Students 
were required to record and submit their 
video presentation on a topic of their 
choosing. They were presented with a set 
of guidelines and topics that previous 
classes had successfully researched. 

Students were given 15 minutes at the end 
of class to discuss and consult with the 
instructor. The presentations needed to 
include both sides of the chosen issue 
while interweaving certain language points 
practiced in class. For example, students 
were to complete their project by using the 
second conditional to express a possible 
solution to the researched issue. Students 
were then required to comment on one of 
their classmates’ SGVPs in VoiceThread 
each week, over the course of three weeks 
as they had done previously.

Students chose a variety of topics for their 
presentations such as: the effects of 
smartphone use on communication (http://
youtu.be/xacYmHejtkE), banning smoking 
in bars and restaurants, corporal 
punishment in the Korean education 
system, government support for adoption, 
and Korean university entrance exams. 
For each presentation, the group members 
were required to introduce a topic and 
describe its importance in society. 
Presenters went on to list the pros and 
cons of the issue, make conclusions and 
suggest courses of action. Their 
classmates were asked to describe their 
thoughts at the end of the project.  

For homework, students watched the 
projects and chose one to comment on. 
The only requirement was that the 
students comment on a project that 
focused on an issue different from 
theirs. Unlike the earlier assignments, no 
time requirement was included. The 
instructor’s role was to grade the SGVPs 
and offer feedback to the students. 
Although each group approached the 
project differently, they were successful in 
that they met the basic criteria of the 
project.

Outcomes
The instructors observed several 
improvements by implementing 
VoiceThread for student projects. First, 
shifting presentations to VoiceThread 
allowed for more class time to work on 
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learning points. Prior to implementation, 
traditional student group presentations 
(including technology setup and 
presentation time) occupied the majority of 
the lesson, which seemed to be a 
significant drain on precious class time. By 
contrast, the implementation of SGVPs not 
only allowed for the students to complete 
their assignments, but also for further 
instruction and conversation practice 
during class.

While preserving class time, the SGVPs 
were greater in length than the in-class 
presentations, resulting in more speaking 
time for presenters. Typically, in-class 
presentations would last five-seven 
minutes, and it was rare for groups to 
exceed that time. The SGVPs were only 
given a minimum time to exceed (five 
minutes) and had no maximum time. The 
average project time, however, was nearly 
eight minutes long.

The increased speaking practice time did 
not only extend to the length of the 
presentations, but also to the number and 
length of online comments following each 
presentation. After in-class presentations, 
only one or two students would typically 
offer comments, and these students would 
speak for a very short time. In contrast, 
each SGVP involved the participation of an 
average of six to seven students and 

collectively averaged 22 minutes of 
speaking time. Each student was able to 
voice his or her opinion on the topic and 
react in a way that had never occurred 
during the in-class presentations. The 
instructors observed that classmates 
shifted from being uninvolved audience 
members to active participants. This 
medium gives students time to reflect on 
their classmates’ presentations, collect 
their thoughts and then leave comments of 
approximately two to three minutes.

The following can be seen in Table 1:  the 
combined time (for each SGVP plus 
comments from classmates on that 
SGVP), project time (each SGVP’s length), 
comment time (the total time for all 
comments on each individual SGVP), and 
comments (the number of classmate 
comments per SGVP).    

Instructors attribute the higher number of 
comments for Groups 4 and 5 to the fact 
that they were the only SGVPs for that 
week, giving commenters only two options 
to choose from. Groups 1 – 3, however, 
were all posted in the same week, 
resulting in fewer comments for each 
group. 

Regarding the identified need for oral skills 
practice outside of class, the combined 
project time was an additional 149.17 
minutes, or two and a half hours of oral 
skills practice. Collectively, projects 
provided the equivalent of one and a half 
lesson’s worth of student-generated 
content. It is also worth noting that out of 
those 149 minutes, 110 minutes consisted 
of commenting and students sharing their 
thoughts on the SGVPs. 

Student feedback was also in agreement 
on this point. Students practiced speaking 
not only when completing their own 
SGVPs, but also during the process of 
creating them outside of class. 

Hyun-Dong, “we talk about the topic in the 
kakao talk room [Kakao talk is a online 

chatting forum very popular with Korean 
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Group Combined	  
.me	  

Project	  
.me

Comment	  
.me

#	  of	  
comments

1 21.48 6.56 14.52 5

2 10.42 5.23 5.19 2

3 29.52 7.01 22.51 7

4 43.31 10.26 33.50 11

5 43.24 9.34 33.50 11

Total	  
Time	  

149.17 39.20 110.42 36

Average 29.51 7.52 22.08 6.6

Table 1 (Time in minutes.seconds)



students].  It is good for my English 
conversation.” 

Min-Jun “it was a chance to improve our 
English skills because we discuss the final 

project in English.”  

Do-Hyun,  “I know that it is not only good 
chance to know each other but also to 

improve my English skill.”  

Woo-Jin, “It help me to practice English 
speaking very hard”

Moving presentations to the then familiar 
medium of VoiceThread also seemed to 
make students feel more at ease with the 
assignment. For example, Ha-Eun 
compared the project to another 
conversation course that featured in-class 
presentations: 

“I am taking another course of 
conversation...and I had to do the exam in 
front of the classmates. I was very nervous 
at that time. So I had a lot of mistakes. But 

this time I can do few mistakes. So it is 
very positive side.”

Min-Seo commented on the interactive 
aspect of the project, and connected this 
to ease of discussion:  

“I think that group project was good. It’s 
resemble with moodle, and we could talk 
about subject face to face and we could 

share our opinion fast and 
easily.” [Emphasis original].  

Seo-Yeon reported that, “there was no 
press there. We can enough time to ready 

for the record the video.”

Ji-Hoon reported afterwards via email that, 

“...I could speak English without fear and 
speak simply so I could get some 

encourage because many Koreans think 'I 
have to speak English using exactly 

grammar or I don'' so I felt more 
comfortable than talk native English”.

It is the authors’ belief that transferring the 

presentations to VoiceThread helped to 
calm students and increase their 
confidence. By lowering anxiety, the 
authors argue that the students lowered 
their affective filters and were able to 
perform at a higher level than in the 
previous circumstances.

Another observation is how these projects 
helped to build community in the group. 
On more than one occasion, students 
would begin their comments on the 
VoiceThread project by complimenting 
their peers and thanking them for their 
work. This affirmation was absent from 
students’ responses to teacher-generated 
prompts. One student also commented 
that the SGVPs had spurred discussion 
outside of class between presenters and 
commenters. It seems that SGVPs have 
also provided a chance for students to 
support and build a stronger group 
dynamic.

Another advantage of the SGVPs was the 
flexibility of repurposing the projects for 
future use at the institution. SGVPs from 
past terms can easily be used as a guide 
for students as they plan their own 
projects. Not only can they serve as a 
pedagogic tool for informing future 
students’ projects, they can also be 
integrated into other courses. For 
example, one such project dealing with the 
over-packaging of food in Korea was 
integrated as a prompt for a standard 
conversation course. Therefore, student-
generated work can support further 
student projects and also become part of 
curriculum.

Finally, the student-generated SGVPs 
have not only benefitted students; the 
authors have learned much about who 
their students are. From this experience, 
instructors agree with Murphey, Falout, 
Elwood and Hood (2009) in that teachers 
can get a more complete picture of 
students not only as language learners but 
as analytical thinkers and social beings. 
The students’ choices of topics, analyses 
and comments provided insight into their 
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interests, perspectives and abilities. In the 
case of two of the courses, learning from 
the students each term has influenced 
instructors’ chosen topics, language points 
and methodology for future classes.  

Issues that the students reported included 
the difficulty of meeting group members to 
collaborate on their project. One student 
reported that, “it was not easy to gather for 
this project. When I collected the clips, I 
wanted some parts to be fixed. But I 
couldn’t.” Another student said that, “it was 
hard to meet together outside of class.” It 
is possible that groups of four students led 
to this issue, and that assigning students 
to smaller groups might mitigate this.

Students also reported technical difficulties 
with video recording, editing and sound 
quality. Min-ho mentioned, “it was quite 
annoying to video film the project because 
of technical problems and lack of 
confidence to the visual of the film such as 
the backgrounds, etc.” More research 
would have to be done to discover what 
aspects of the recording caused the most 
technical difficulties before discussing 
possible solutions.

Educators interested in implementing 
similar projects may be interested in the 
time requirements. In class preparation 
time would be approximately 45 minutes 
over three lessons. Outside of class, 
students reported different time 
requirements. The largest determiner of 
time seemed to be whether or not the 
groups met in person or communicated 
online. Those groups communicating 
online reported that the project did not take 
much time. Those groups that met in 
person reported that a long time was 
required. The average time was three - 
four hours outside of class. Once the 
projects are submitted, educators can 
expect that it can take up to one hour to 
prepare the projects for commentary. The 
majority of that time is spent uploading the 
files to VoiceThread and does not require 
active attention on the part of the 
instructor. The active time on the part of 

the instructor would be estimated at fifteen 
minutes.

Conclusion
There is no single method to effectively 
meet all of the needs outlined in the limited 
context of many Korean university English 
conversation courses. However, 
implementation of VoiceThread can be 
used as leverage to improve upon how 
well these needs are met. With regard to 
time, VoiceThread can conserve class time 
while providing additional opportunities for 
speaking practice. Moving in-class 
presentations to SGVPs allows not only 
more time for presenters to elaborate on 
their topic, but the amount and quality of 
peer responses are greater. This gives 
much-needed interactive experiences and 
more frequent language practice with the 
same meaningful, student-generated 
content as was found in in-class 
presentations.

References
Hinkel, E. (2006). Current perspectives on 
teaching the four skills. Tesol Quarterly, 
40(1), 109-131.

Kim, D., & Margolis, D. (2000). Korean 
student exposure to English listening and 
speaking: Instruction, multimedia, travel 
experience and motivation. The Korea 
TESOL Journal, 3(1), 29-54.

Krashen, S. (1982). Principles and 
Practice in Second Language Acquisition. 
New York: Pergamon Press.

Kroeker, R. H. (2009). The reality of 
English conversation classes: A study in a 
South Korean university (MA dissertation, 
University of Birmingham).

Moodle.org: open-source community-
based tools for learning. (n.d.). Retrieved 
June 25, 2013 from https://moodle.org/

Murphey, T., Falout, J., Elwood, J., & 
Hood, M. (2009). Inviting student voice. 
Asian EFL Journal, 36, 1-25.

PeerSpectives Issue 10, Spring 2013                ! ISSN 2187-1191 

13

https://moodle.org/
https://moodle.org/


Illinois Online Network. (2010). Online 
Teaching Activity Index: Jigsaw. Retrieved 
June 25, 2013 from http://
www.ion.uillinois.edu/resources/otai/
Jigsaw.asp

VoiceThread - Conversations in the Cloud. 
(2013). Retrieved June 25, 2013 from 
http://voicethread.com/

Japanese students in 
Sumatra: Cultural 
exchange and 
voluntourism
Kara Dymant

Introduction 
This paper outlines my experience of 
setting up an independent educational and 
cultural program for Japanese students to 
travel in Sumatra, Indonesia. The paper 
includes consideration of the benefits of 
travel as means of education, autonomous 
use of English outside the classroom, 
conservation education, voluntourism and 
reciprocal cultural exchange between 
visitor and host.

Background
I have been living in Japan for three years 

teaching English and during this time I 
have frequently travelled in Sumatra. In 
March 2012 I decided to set up an 
independent program to take college-age 
Japanese students on a cultural exchange 
and voluntourism trip around North 
Sumatra. From conception through 
actualization to delivery entailed a year of 
organization and repeated trips around 
Sumatra, totaling 9 weeks, to further 
develop relations, networks, planning and 
idea building. In March 2013 I took 9 
Japanese college-age students around 
North Sumatra for two weeks. 

Student group
Nine Japanese students participated, aged 
19-20, a mix of majors: five were in 
English, three in Hospitality and Tourism, 
and one in Mathematics. None of the 
students had volunteered before, and for 
five of the students it was their first time 
traveling abroad.

Program coverage and cultural 
diversity

“Bhinneka Tunggal Ika…Unity in 
Diversity”, national emblem of Indonesia.

The program covered different cultural 
regions, broadly demonstrating the vast 
heterogeneity of North Sumatra’s 
ethnicities. We stayed in the city as well as 
the jungle and rural Muslim and Christian 
villages, Malay, Batak-Karo and Batak-
Toba, so students experienced a real taste 
of diversity.
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Program aim
The program ethos was the echo of Eco, 
education, conservation, culture and 
sharing, and aimed to balance students’ 
experiences with learning and getting 
involved, by doing and giving. The 
interchange of hosts and visitors both 
sharing was integral, and the heart of the 
program is cultural exchange and 
voluntourism. Voluntourism is a preferred 
term to volunteering as students are not 
yet qualified professionals, so it is a 
challenge to volunteer specialized skill 
sets of additional community benefit and 
specific need. Concurrently, it is important 
to gain understanding of communities and 
ecology through the tourism of 
experiencing and to likewise support this 
tourism with an Eco- or people focused 
mindset. Encompassed within this bilateral 
of sharing, the program centralised 
reciprocal actions of cultural exchange. 

Today, Japan and Sumatra alike, resonate 
woven histories of age-old traditions and I 
also feel there are crossovers in both 
countries’ essence of culture, nature and 
craftsmanship sentiments. I decided to 
focus voluntourism and cultural exchange 
components in this article.

Program rationale 
a) Sumatra Rainforests on the Ecological 
Edge

From a personal perspective, the insights I 

gained from traveling Sumatra came to be 
the initial driving force behind the program. 
The people of Sumatra very much live 
hand and spirit with nature and land rather 
than on the land. This is found throughout 
Sumatra’s ancient traditions and cultural 
diversity that includes 52 tribes. However, 
the antithesis to rainforest rich soil is the 
deforestation for commercial cultivation, a 
fruitful fiscal that ultimately leaves no fruit. 
A particular case is the non-native palm oil 
plantations, largely foreign-owned (Gilbert, 
2012) that have colonized and obliterated 
rainforests, especially in Sumatra. The 
result is an imposed and non-sustainable 
ecology, exhausted for a largely non-local 
but global economic benefit. [The palm oil 
commodity mostly “serves the foreign 
market” (Rianto, 2010, p.3) to constitute 
50% of every-day worldwide products 
(processed food to cosmetics and biofuels) 
at the expense of a 600% increase in palm 
oil plantations between 1990 and 2010;  
90% of this expansion was in Sumatra 
(mostly) and Kalimantan (Indonesian 
Borneo) (Carlson et al., 2012)]The 
reverberating mass consequences of 
deforestation, local evictions, exploitations 
and livelihood displacement are circular 
and critical (Siagian, Siahaan, Buyung & 
Khairani, 2011).Through experiencing the 
wonders of Sumatra land, both in its 
beauty and its sadness, and how this 
shapes the lives of locals, together with my 
interest in sustainable development, 
inspired me to create this program for my 
students.
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b) Experiential learning for students

“Tell me and I will forget. Show me and I 
may remember. Involve me and I will 

understand.”　Chinese proverb

I believe hands-on experience is fundamental 
to learners` autonomous education, and as 
such, an experiential program of cultural 
exchange and voluntourism works to actuate 
students` integrated and holistic learning. In 
particular, students` experiential learning 
outside the classroom, especially in a travel 
and intercultural context, can yield student-
centered benefits that would be a challenge to 
achieve within the parameters of a four-walled 
classroom:

 Learning experiences outside the 
classroom are inherently interdisciplinary.  

When we go out into the world, we 
encounter it as a whole and are forced to 

engage multiple modalities, no matter 
which pair of disciplinary “lenses” we 
intended to wear. (Claiborne, Morrell, 

Bandy & Bruff, 2013) 

Voluntourism
The term voluntourism is an amalgam of 
volunteer and tourism: Voluntourism offers, 
“a balanced engagement of volunteering 
and interaction with a unique destination – 
its art & culture, geography, history, 
adventure, and recreation.” (VolunTourism 
International, 2009) “When ‘voluntouring,’ 
tourists experience cultural exchanges 
while engaging in work to help residents 
(McIntosh & Zahra, 2007; Kidder & 
Spears, 2010, p. 2)

At the outset, voluntourism certainly 
appears a progressive alternative to 
traditional tourism. However, “although the 
voluntourism experience from a tourist 
perspective has been a topic of interest, 
little research has been done to account 
for the experiences of the residents of 
communities who host 
volunteers.” (McGehee & Andereck, 2009; 
Kidder &Spears, 2010, p. 2) As such, 
attitudes and effects of voluntourism rock a 
precariously balanced pendulum and have 
led to much debate. Perhaps the most 
pertinent question considers consequence: 
Is the voluntourism developmental and 
sustainable, and/or supported through 
benefits of two-way cultural exchange? 
There certainly is a fine balance that 
measures intentions of altruistic 
voluntourism against the sustainable 
developmental benefits for the 
“voluntoured”. However, voluntourism 
should not be viewed in primary colours, 
but rather case by case. Engagements in 
voluntourism should aim for a symbiotic 
relationship between host and visitor, with 
the visitor carefully considering 
responsibility for both the advantageous 
and disadvantageous outcomes that may 
affect the host.

The question of advantages and 
disadvantages for the host community was 
a sensitive conscientiousness in my 
planning of the program and something I 
continue to question retrospectively of the 
program, and prospectively for future 
programs. 
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Cultural Exchange
Equally to, or in accordance with 
voluntourism, the program sought a two-
way cultural exchange. Mindful of the 
question how voluntourism affects host 
communities, I believe encouragement of 
cultural exchange houses a predilection for 
mutual tourist and host integrity. Prior to 
the trip, both the communities in Sumatra 
and the Japanese students spent time 
preparing and practicing traditional songs 
and dance, and throughout the program 
cultural exchange and cultural identity was 
valued and embraced by all. 

“Cultural exchange … is based on 
reciprocal interest and firsthand 

experience that certainly challenges the 
[…] “teachable wisdom”. (Mandova, n.d., 

p. 4) 

Moreover, cultural exchange carries what 
could be termed “cultural wisdom”, and 
moves this cultural wisdom beyond the 
limits of and access to standard means of 
education or technical means of 
communication. This proved of particular 
significance to communities in Sumatra 
who do not readily have access to 
mutually engage and impart cultural and 
traditional values; the communities in 
Sumatra expressed pride, respect and 
excitement for the Japanese students’ 
interest to travel and share. Furthermore, 
both the Japanese visitors and Indonesian 
hosts connected through a respect for their 
reciprocal age-old traditions. [Due to the 
diversity and heritage of tribes, the people 
in Sumatra are not called Sumatran, they 
are Indonesian]

Program Activities
a) Japanese students teach an English 
lesson

At orphanages and elementary schools the 
Japanese students taught an English 
lesson. This was motivating for both the 
Indonesian and Japanese students: the 
challenge of students of non-native tongue 

teaching an English lesson is a bold 
approach to encouraging a warm and 
mistake-friendly learning environment for 
language acquisition. 

The challenges in designing the lesson 
were to consider how both the Japanese 
student group and the Indonesian students 
had multifarious levels of English, and that 
the lesson focused a varied student age 
range of 6-12 years old. Furthermore, the 
Japanese students had never before 
taught a lesson. To overcome these 
challenges, I created an English lesson in 
which students taught through traditional 
Kamishibai (Japanese picture card) 
storytelling, using the traditional Japanese 
legend, Momotaro (Peach Boy). Inspired 
by Carolyn Graham, Jazz Chants, I re-
wrote the Momotaro tale to rhythm and 
rhyme; this enabled an easier learning 
platform for both the training of the 
Japanese ‘student-teachers’ and their 
teaching the Indonesian students.

Students taught in groups of three: one 
Japanese student-teacher read the 
Momotaro story written on the back of 
Kamishibai cards, held so the Indonesian 
students could visually follow illustrations 
on the front, whilst the other Japanese 
student-teachers acted the vocabulary with 
expressive, full body movements. The 
lesson included Japanese and Bahasa 
Indonesian words, “Delicious…Oishi…
Enak!” and Bahasa Indonesian instruction, 
“Semua orang ulangi…Everyone repeat!” 
Regardless of age or English level the 
Indonesian students were out of their 
seats, clapping, stamping, miming and 
echoing. This fun-loving delivery was all 
about involving and interacting, not only in 
English, but also through the cultural 
exchanges of their respective native 
languages.

b) Cultural exchange

One of the most resonating elements of 
the cultural exchange program was the 
intermingling of Japanese students with 
diverse Indonesians, senior to elementary 

PeerSpectives Issue 10, Spring 2013                ! ISSN 2187-1191 

17



age, farmers to students, across different 
ethnicities. At the orphanages and 
elementary schools the Japanese students 
taught origami and the traditional 
Japanese fisherman`s dance, the 
Souranbushi. The students likewise spent 
an afternoon at a university and a high 
school where, in addition to dance, they 
exchanged questions about each other`s 
culture, experiences and traditions. 
Furthermore, students shared an evening 
party of food, traditional live music, singing 
and dance with an entire village. Following 
the cultural exchange activities, 
Indonesian children were still singing 
“Souran-Souran!” in the villages. 

The orphanages involved in the program 
were specifically selected because both 
had connections with Japan. One had 
previously been managed by an 
Indonesian-Japanese married couple, and 
the other orphanage building, following the 
earthquake and tsunami of both Aceh 
2004 and Nias 2005, had sole construction 
funding from the Japanese Consulate in 
Medan. I thought it appropriate to sustain 
and develop Japanese links at these 
orphanages with the cultural exchange 
program. 

Through the orphanage connection I was 
introduced to Hamada-san, the Consulate 
General of Japan in Medan. For the 
program Hamada-san invited the 
Japanese students for a luncheon at the 
Consulate. The Consulate General has 
expertise in anthropology, and the students 
enjoyed a rare presentation in which 
Hamada-san shared his knowledge and 
personal research into the cultural 
Austronesian roots and linguistic 
similarities that historically to the present 
day intertwine Indonesia and Japan. 

c) Experiential learning: Home-stay, eco-
voluntourism and edu-tourism

The students did three different home-
stays totaling six nights. Students 
independently chose to either stay in pairs, 
or take on the added challenge of 

individual home-stays. The cultural 
localities were a traditional rural river 
village, Muslim Malay, an Eco-farming 
village, Christian Batak-Toba, and a 
weekend city home-stay with university 
students who either studied Japanese or 
had a cultural interest in Japan. Each 
home-stay experience was distinct; raw 
but comfortable and challenging but 
friendly. Students overcame challenges of 
language barriers and abandoned 
inhibitions for cultural curiosities. The 
students jumped in and got involved, 
eating, showering and sleeping, exactly as 
their hosts did. This meant replacing 
chopsticks with hands and, what came to 
be a favorite for many of the students, 
“Mandi in the river”, which means shower. 

During the home-stays and as part of an 
NPO Eco-farming project, the students 
joined their Indonesian families and 
villagers to work in every-day farmers` life: 
on rubber tree plantations, the organic 
farming of coffee, rice and compost, and a 
conservation project recycling plastic to 
make pillows. 

In terms of Edu-Tourism (Educational 
Tourism), students enjoyed a trek through 
the Sumatran tropical rainforest; an 
entertaining clamber through the friendly 
terrain of trees, flora and fauna, the rare 
opportunity to view orangutans in their 
natural habitat heights of the wild primary 
rainforest canopy. From tasting the bark of 
the historic quinine tree, to collecting and 
boiling palm tree sap into sugar, river 
rafting through traditional Batak villages, 
and sampling the unique taste of 
traditional plant medicine mixtures, the 
students embraced each experience. 

Such activities were marked with cultural 
learning and the educational note of 
conservation. In particular, they were 
sensitized to the ecological importance of 
the declining orangutan population and the 
challenges we face today from the 
continuing consequences of deforestation. 
Equally, the NPO Eco-farming project the 
students participated in focuses organic 
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farming as a means to regenerate farming 
communities and recover land fertility, and 
promotes villagers` independent income 
from Eco-businesses, as with the pillows 
students helped to make from recycling 
plastic wastage.

Program set up and challenges
The one year process to set up the 
program was suffused with challenges, 
both here in Japan and in Sumatra, from 
communicating objectives to managing 
actions and technical logistics: designing/
deciding and balancing program activities, 
itinerary route and timing, arranging 
accommodation and overland travel, 
negotiating budget and selling the idea. I 
tried to plan for possible difficulties and 
challenges and developed back-up 
solutions. 

a) Set up and challenges in Sumatra

The program was the result of 
partnerships I had with individuals in each 
community. These relations were either 
already established from previous trips, or 
specifically networked during preparatory 
trips. Much of the program`s success 
relied on my Indonesian partners: their 
passion and willingness to act within their 
communities and their willing to help 
achieve the program within the limits of a 
‘tester-program’ trip budget.

The greatest challenge was the timely 
synchronization of maintaining the 
Indonesians` trust and efforts with the 
mobilization of the Japanese students` 
interest and commitment to participate; 
being a first time program, this made for a 
fragile window of opportunity in which to 
enact the program. 

b) Set up and challenges in Japan

Preparing the Japanese students was a 
heavy responsibility, especially making 
sure that all aims, details, safety 
procedures, activities and accommodation 
information were fully understood. 
Comparatively, students needed to commit 

responsibilities to pre-trip preparations, 
which involved weekly training for the 
English lesson, Souranbushi rehearsals, a 
Bahasa Indonesian basic phrases lesson, 
and organizing donations. The greatest 
importance throughout all trip stages was 
flexibility to support all students` individual 
needs, questions and feelings of security. 
Financial donations were included within 
the budget as part of the program set cost 
and further raised from friends in Japan. 
We collectively gave these donations 
directly to visited schools and orphanages 
and additionally took stationary, origami 
paper, Japanese snacks and Japanese 
toys.

Outcomes
a) Indonesian hosts

Whilst NPO’s and local governments can 
often find themselves polarized, the 
opportunity of Eco-Tourism bridges a 
platform where both can align community 
interests and work together. For the NPO 
Eco- part of the program, the local 
government and NPO worked 
collaboratively to support the program. The 
local government bus was loaned for our 
travel and the students were invited to a 
local government and NPO meeting; a 
shared forum to discuss Eco-tourism and 
issues of conservation. Since returning to 
Japan a village update from the NPO 
email describes their plight against a 
company’s deforestation near the village 
that hosted us:

“The good information is people at the 
village also joint to do demonstration and 
very active, and I am happy on that, and I 
think this is a result your visitation because 

I told them environment also support 
tourism.” (June 2013, NPO, North 

Sumatra)

We also heard from the orphanages:

“Voluntourism program was so exited, the 
students from Japan are very kind and 
teach the children in English, playing, 

encouraging and envisioning…Because 

PeerSpectives Issue 10, Spring 2013                ! ISSN 2187-1191 

19



in this world can not live alone without 
relating to other people…Many thanks to 
students who sent postcards from Japan 

and photos of your stay.”(July 2013, 
Orphanage President, North Sumatra)

I believe this shows the reciprocal 
beneficial effects voluntourism can achieve 
and a continued conscientiousness of the 
students to uphold sensitivity towards 
vulnerable relationships, such as those of 
orphaned children.

b) Student participants

The students` perspectives will follow in an 
independent interview article; however, I 
will touch upon a few keynotes.

i) Experience of using English outside the 
classroom

I surveyed the students to measure the 
impact of the program on their English 
language acquisition. Of the 8 students 
surveyed, the number of students who 
said their confidence to use, motivation to 
learn and skill to use English increased 
was 7 out of 8 students for each aspect. 
Interestingly, the no answers for each 
domain were by different students, 
meaning a student felt that whilst their 
motivation to learn and skill to use English 
increased, their confidence did not, and 
vice-versa.

Regarding students` experience of 
teaching the English lesson to Indonesian 
students, directly quoted from a student`s 
email:

“English, I learned lots of thing. 
[Indonesian]Students at my/our English 
class tried to understand what we said. 
They didn't ask me "I can't understand" 
but I felt that from their faces! Then we 

tried to explain using by body or different 
sentences. Very hard but I really love it! 
When they understand, some students 
were taking note and others singing or 
repeated a word. Made me happy!!”

ii) Student learning 

Directly quoted from students` emails:

“In Sumatra I had a great opportunity to 
experience and gain an understanding of 
differences and similarities our cultures.”

“I learned many thing, the biggest thing is 
how beautiful to understand and respect 

each other is. Indonesian has many 
difference but they respect each other 

and keep their own culture. Very 
beautiful!!”

“About environment, deforestation and 
orangutans is the biggest thing for me.”

“I had a cup of coffee, made by our coffee 
farmer. In Japan, I don't know the person 

who planted/grew my dishes. It's too 
complicated to know that person in Japan 
maybe, but I realized I should appreciate 

"someone" made my dishes.”

Another student said she has signed up for 
another volunteer trip, because of her 
experience in Sumatra and one of the 
students has since applied for a Japan-
Indonesia airline job as she, “would like to 
contribute to the relationships between 
Japan and Indonesia.”

Future impact
Important to principles of sustainable 
development is responsibility to continue 
commitments and further progress 
relations with the Indonesians who are 
involved and dedicated to the program. 
Evolving relations with sustainable and 
developmental aims is a way to integrate 
understanding communities by learning 
their focal areas of development. 
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Language 
performance 
videoing for home 
viewing 
Nina Septina & Tim Murphey

Abstract
This paper describes a study by an 
Indonesian primary school English teacher 
who made a variety of video recordings of 
her students' performing in English during 
class activities. She then made the videos 
available for students and parents to watch 
at home, offering more exposure to 
English and creating a memorable 
secondary learning experiences. Parents 
at home took part as co-learners 
encouraging students' intensive learning 
and participation. Students seeing their 
classmates (friends) performing well on the 
video were also potentially doing near peer 
role modeling in which students model 
their peers, become more motivated, and 
learn more. The teacher was able to 
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evaluate the procedures through students' 
progress reports and questionnaires, as 
well as qualitative feedback from both 
students and parents. The results indicate 
that such procedures not only reinforce 
classroom learning, but expand it and give 
it more value when it is seen by significant 
others. The research was conducted 
partially in consultation with a Japanese 
university professor who had done similar 
studies with his university students.

Introduction
Video has become a very popular 
instructional medium that is widely used in 
various teaching contexts owing to its 
numerous benefits for educational 
purposes (Sherman, 2003). Its ability to 
present visual clues and sound suits 
perfectly for auditory and visual learners 
and it serves as a very effective instrument 
to convey meaning that helps build 
comprehension. In addition, learning by 
watching videos seems to create a greater 
amount of interest for young learners as 
compared to learning by reading printed 
materials. 

For these reasons many researchers and 
educators have experimented and 
explored how video can be used effectively  
within many different educational contexts. 
In language teaching, it appears that one 
of the fun ways to engage students more 
in their learning experience is by making a 
video recording of themselves speaking 
and performing in their target language 
(Murphey, 2001; Murphey & Sakaguchi, 
2010). Students watching themselves 
performing on video can enhance their 
intrinsic motivation as well as stimulate 
their confidence. Performing together with 
their friends could also encourage near 
peer role modeling (Murphey & Arao 2001, 
Singh 2010), i.e. getting inspired by peers. 

This paper describes a 'Student Language 
Performance Video' (SLPV) project 
conducted in a children's class level 4 
(intermediate level) at LIA Semarang 
Candi Indonesia, as an attempt to intensify 

the students' foreign language 
development. This paper will also evaluate 
the videoing's effectiveness in improving 
students' L2 proficiency. 

Setting up the student language 
performance video (SLPV) project 
This project was designed by the two 
authors: one teaching at LIA Semarang 
Candi Indonesia (Nina Septina) and one 
teaching at Kanda University in Japan (Tim 
Murphey). We met each other at an 
International conference in Bandung in 
2010. At the outset of the program, she 
saw the need for students to have more 
exposure every day instructions as she 
often found it necessary to translate the 
instructions in Indonesian to get students 
to understand. 

This problem of limited exposure to 
English in children's language learning is 
common in EFL situations. There were 16 
students altogether in Nina's class aged 
8-10 coming from different elementary 
schools. The fact that English in 
Indonesian elementary schools is not a 
compulsory subject has made school 
administrators decide and formulate their 
own English curriculum that differs from 
school to school. Some schools start 
giving English lessons from grade one 
while others begin from grade four. 
Furthermore, the time available for English 
language teaching at these schools is 
generally very limited.  Given this situation, 
many parents send their children to special 
English schools, like LIA, where they could 
have more exposure to the language. At 
LIA, students come twice a week for 90 
minute classes. 

During these 3 hours a week, Nina tried to 
create a new learning environment that 
was fun and at the same time maximized 
learning through offering different kinds of 
learning opportunities. Inspired by a video 
project done by Tim in Nagoya (Murphey 
2010) where he made a video recording of 
children interacting with him and got 
parents to come with video cameras to 
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video their children, she consulted with 
him as to how she might do something 
similar.  Below are the excerpts of their 
email correspondence: 

I have a childrens class in which the 
progress is very slow. I guess they need 
more exposure to English and I’ve been 
wondering about doing just like what you 

did 11 years ago in Nagoya. But in my 
institution parents don’t usually be there in 
the class with their children. So I want to 
know the procedure of videotaping and 
distributing the records of videotaping to 

parents. (Nina)

I started with VHS and still use it 
occasionally. You might poll your parents 
and find out what technology they have 

available. The point is you want them to be 
able to see it at home and get excited 

about seeing themselves. Homework for 
parents would be to play the recordings 
daily and repeatedly. Other possibilities 

could be making DVD's from the 
recordings, Or making YouTube video 

groups where only certain people can see 
them. Then I imagine for example that you 

film a group of children singing a song 
and post it on YouTube and invite parents 
to watch it often with their children. Try to 

get a close-up of each child and the 
group and then there will also be Near 

Peer Role Modeling going on. (Tim)

The program then began when students 
started their level 4 in early 2011.

Description of the project
This project aimed to improve students’ 
language development by intensifying their 
learning through making video recordings 
of students' activities available for students 
to watch at home with parents. These 
videos served as a reinforcement of 
lessons done in class which could be 
watched and repeated at their convenient 
time at home offering more exposure to 
English as well as creating a memorable 
learning experience for the students. 

Parents in this program were invited to 
take part as co learners to participate with 
their children when watching the 
recordings at home. They could give their 
children encouragement to participate 
more and perform better while at the same 
time follow their children's progress.

A. Polling questionnaire. 

Based on feedback from parents, it was 
first decided to make the video copies 
using a flash disk. Flash disk was seen to 
be the most ideal and practical portable 
storage device to copy and transfer the 
video files from the teacher's laptop for its 
affordability, yet it also was familiar to most 
of the students’ parents. Students were 
then asked to bring a flash disk when the 
video recordings were ready. Later, it was 
decided to try putting them up on a private 
YouTube channel for viewing (still in 
progress).

B. Recording process. 

The teacher used a not so sophisticated 
camcorder available at the workplace and 
operated by herself and a couple of times 
with the help of a staff member. Prior to the 
first videoing, the teacher explained to 
students why and how the project would 
be done. 

The materials for the video recording were 
selected mainly based on the lessons 
outlined in their course books. The 
students’ language performances in the 
videos used the vocabulary, expressions 
and grammar taught. Our routine during 
their 90 minutes became first discussing 
the material from the course book, then 
videoing an activity in which they 
performed with the new material that they 
had learned. Additional materials and 
activities were used to expand their 
learning opportunities, such as singing, 
reading, playing games, conversing in 
short dialogs, storytelling, discussions, etc.

In most classes, to prepare the children 
before videoing, the teacher put them in 
groups and assigned the material for them 
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to practice with their peers. However, not 
all recordings went smoothly, and some 
activities ended up taking half the class 
time. Sometimes the children also asked 
their teacher to cut and repeat the 
recording when they were making 
mistakes. To cope with this situation, the 
teacher occasionally assigned the practice 
time for the students as homework, so 
they would be ready when they had to 
perform and do the recording in class. In 
this respect, the student language 
performance video (SLPV) created 
important motivation for lengthening 
students' practice time that included the 
practice before the recording process in 
class or at home, during the recording 
process, and after the recording process 
when they watched the videos at home 
with their parents.

In some videos, the teacher also 
participated to give instructions or 
demonstrate and it became an opportunity 
for her to learn and improve her teaching. 
By watching and repeating these videos, 
she was able to identify which activities 
went well and which didn't go as expected, 
and by reflecting on this she could apply 
different strategies to execute the 
subsequent activities better. She could 
also improve her own English language 
performance including the clarity of her 
speech. She also noted the times when 
she missed giving compliments or 
appreciation to her students when they 
could answer questions correctly, and 
when she forgot to use the homework 
assigned. Hence, the capture of class 
moments allowed the teacher to reflect, 
learn and try to improve her teaching 
performance. 

As part of the research, she also uploaded 
some of the videos on YouTube to share 
them with her research partner in Japan to 
consult and seek suggestions for the 
betterment of the videos. Excerpts of their 
email correspondence are as below:

I uploaded another video called 'Line Drill' 
and on the video I wrote the objective of 

the game as well as the procedure. it's an 
activity to drill the grammar of present 
verbs and past verbs. In Indonesia we 

name the English verbs as Verb1, Verb2 
and Verb3. For example Verb1 is 'go' , and 
the Verb2 is 'went' and the Verb3 is 'gone'. 
And in the video we drilled the verb1 and 

the verb2. 

I need your opinion or comments, please 
take a look at the video. (Nina)

You are getting good at explaining with the 
text beforehand. What I would suggest 
further is to video just one child asking 

another as an example at the beginning. 
Then video all the children doing it and 
changing places. It looks like a great 

activity and well done. But the viewer of 
the video needs to hear a clear example 
at the beginning (in addition to the great 
written description). Then they can watch 
the whole class. It is difficult to hear what 
is happening with the whole class. But if 

we have a clear example of just one 
student at the beginning we know what 

they are doing. (Tim)

C. The Video distribution to students

This SLPV was done in the first semester 
of level 4 over a period of 2 terms (each 
three months). The following are the 
details of the video distribution for the two 
terms to students.

The first term: 

February 10: blindfold game, describing 
and comparing people's appearance, 
singing ABCs, singing Incy Wincy Spider

February 17: class discussion on 
vocabulary exercise, speed dictation

February 22: line drill - drilling present and 
past tense verbs

March 8: discussion on past tense 
exercise, game "the wind is blowing" to 
pre-teach vocabulary of a story they're 
reading, post story telling activity
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The second term:

April 5: acting out a dialog about illnesses, 
line drill - quantifiers some and any

May 10: reading a story - Roberto's dinner

May 31: small presentation - talking about 
dinosaurs

June 7: small presentation - talking about 
endangered animals

Results and discussion
To gather feedback from parents and 
evaluate how the project was perceived, a 
total of 13 parents were invited to fill out 
questionnaires in Indonesian.

A. Questionnaire II 

Questionnaire II was distributed in the 
middle of the first term or two weeks after 
the distribution of the videos and parents 
were asked to return it by the end of the 
term. The questions were as follows 
(translated into English) with results: 

1. Have the videos been watched? 

Yes - all

No -0

2.  If the videos have been watched, how 
frequent these videos are played?

Once a week - 4

Twice a week - 4

Three times a week -4

More. Please specify: .1 = every day

3.  What is your impression about the 
videos? 

The most common response to #3 was 
that they were happy and proud to see 
their kids on the video doing activities in 
English. Furthermore, they also stated that 
the videos helped their children memorize 

the lessons learned in class. And few 
added that they would prefer to hear more 
songs and other speaking activities in the 
video. 

4.  Please give your criticisms and 
suggestions to improve the video 
recordings.

For #4, some of the criticisms concerned 
the sound quality that needed to be 
clearer. This sound problem was caused 
by other children's voices chatting with 
their peers while waiting for their turn 
outside the class, and the sound of 
creaking chairs in class when students 
were sitting on them during the recording 
process. Parents also suggested that this 
SLPV project should be continued in the 
next term, as they believed this was a 
good way for their children to learn. This 
questionnaire helped the teacher reflect 
and plan the second term video 
recordings.

B. Questionnaire III 

In the middle of the second term, the 
teacher wrote a letter to parents thanking 
them for their participation and their 
thoughts about the SLPV project. With the 
letter, she attached Questionnaire III, 
which was to be submitted again by the 
end of term 2. Questionnaire III was the 
same as Questionnaire II with one 
additional question at the end;

5. How do you see your child's language 
development since this project was 
conducted?

Showed no progress at all

Showed a little progress

Showed pretty significant progress

Showed very significant progress

Of the 10 questionnaires received, all 
parents stated they had watched the 
videos. Two respondents reported they 
watched the videos twice a week, four 

PeerSpectives Issue 10, Spring 2013                ! ISSN 2187-1191 

25



stated they watched the videos everyday, 
and the other 4 circled the last option 
"other" and described they watched the 
videos once in a while when their children 
were studying English and when they had 
some leisure time at home. 

Most parents said they liked the video 
recordings and to keep up the good work. 
Additionally, one parent in particular said 
that this SLPV project was interesting and 
inspiring. Even though most of the videos 
recorded in the term two were all about 
oral practice like reading a story aloud, 
conversing with friends, and doing small 
presentations, parents still said they 
wanted to see more of their children's 
speaking activities in the video and 
suggested making them longer. This short 
duration of the videos was due to the time 
constraint in each class, in which students 
had to discuss the activities from their 
course book, then prepare the materials 
for the recording and practice them before 
recording. Nevertheless, this result shows 
parents' enthusiasm in watching their 
children's language performance. They 
seemed to realize the importance of this 
language performance videoing to their 
children's language growth. 

70% of the parents stated their children 
showed pretty significant progress and the 
balance 30% reported their children had 
made very significant progress during the 
videoing program. 

C. Students' progress report results

To evaluate and examine the effectiveness 
of this project in improving students 
language development quantitatively, the 
teacher looked at the students' progress 
reports of their first semester in level 4 
when the SLPV project was being carried 
out and she compared the scores with 
those in the students' progress reports in 
the semester 2 of level 3 before this 
project was conducted. Students’ daily 
scores, midterm and final exams as well as 
exit interviews were all compared and 
found to be more positive for nearly all the 

students in all categories. 

From the descriptions above, it appears 
that students in level 4 with the SLPV 
project generally had better language 
performance compared to how they 
performed in the previous level before the 
project was conducted. 

D. Parents Interview

At the end of semester, the children’s 
parents came to school to take their child's 
report and return the questionnaire 
distributed earlier. In this moment, some 
parents also talked about how excited they 
were when watching their kids performing 
on the video. They added that not only did 
their children feel happy and motivated 
seeing their friends performing on the 
video but also parents got excited when 
they saw other children showing their 
foreign language ability and their 
confidence in front of the camera. As a 
result, this led them to encourage their 
child to be able to perform better 
confirming the near peer role modeling 
taking place.

Conclusion
Having seen the results of the 
questionnaires in which parents were quite 
positive toward the project and supported 
by the students' progress report data that 
showed students' escalating results with 
this program, it seems plausible that this 
project has shown itself to be effective in 
enhancing students' foreign language 
development. 

This procedure allows classroom activities 
to enter the home environment and 
reinforce language learning by offering 
more exposure to English as well as 
potentially creating a memorable learning 
experience for the students in the home as 
well as the classroom. The process is 
equally as important as the goal, in which 
the time spent to do the language 
performances before, during, and after the 
video recording significantly increased 
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these children’s foreign language growth. 
Unfortunately we cannot measure the 
exact impact of seeing (visualizing) them 
selves using English on their futures 
images of themselves as English 
speakers, but other research points to the 
importance of this aspect of the project, 
i.e. performance over practice (Gladwell, 
2008). Furthermore, the video artifacts that 
show a milestone in the students’ 
language-learning histories may also 
prove to be personally rewarding for the 
students themselves. 
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In the muddle of the 
data

Turning testing into 
healthy helping and 
the creation of social 
capital
Tim Murphey

Conventional tests are fine as far as they 
go, but I have always wanted more for the 
tests I made for my students. A few years 
ago I dared ask students to make test 
questions (Murphey, 1994) and then later 
to actually evaluate their classmates oral 
skills in response to set questions 
(Murphey 2001). The last few years I have 
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been experimenting with what I call 
tentatively “social testing” with the 
following three steps:

1. Students take a regular style test (for 
me it usually fill in the blank, short answer, 
and recalling information) and after an 
appropriate amount of time, they stop and 
give themselves and estimated score at 
the bottom of the test, say 70%.

2. Then I tell them to put away their pencils 
and erasers, and to take out a pen. They 
have 5 minutes (I usually lengthen it to 10 
to 20 minutes depending on how active 
they are) to ask any of the questions to 
anyone in the room and to write down their 
new answers on their tests. In order to 
make it as orally interactive as possible, I 
set a few more rules: they are not allowed 
to look at anyone's paper or show their 
own papers to anyone. If I want them to 
interact with more people, I tell them they 
can only ask one or two questions per 
person. If they want to erase an old 
answer, they simply draw one line through 
it with the pen. The change to ink allows 
the teacher to see approximately how 
much was answered with the help of 
others and how much was answered 
alone.

3.  I tell them that at the end of the 
collaborative time, they will give 
themselves a second % score for the new 
state of the test and hopefully they will 
have improved their tests a lot. Usually 
they are very interactive. I walk around 
reminding them not to look at others tests 
or show their own, to keep everything oral. 
(Sometimes I need to explain to them that 
copying does not help you learn. Whereas 
listening, writing, and thinking about it 
helps them to really learn and makes them 
interact with their partners.

Each time I do a test like this the students 
are in awe the first time. But after having 
done it and seen how much they learn 
from it and benefit from it, they end up 
loving it. The moment when a student 
wants to know the answers the most is 

likely to be on a test when trying to answer 
questions they don't know the answers to. 
And chances are the answers will be 
retained longer after learning them in an 
excited state (a hypothesis that needs 
verification).

Another thing I do at the bottom of the test 
is make three blanks, one is for their 
personal estimation of their score after 
individually answering. The second one is 
their new score after collaborating with 
others. And third one is a score that I give 
them after the test based on what I think is 
an appropriate score. For a final score 
they can be averaged if you like, or 
calculated with different weights as you 
wish. Invariably with my humble Japanese, 
I am raising the scores, but that may not 
always be the case.

I thought the first few years that this kind of 
test would only work one time a semester. 
Because if they knew they were always 
collaborative, that would probably reduce 
their studying. However, at least among 
some students, it may make them study 
even harder so they can help their 
classmates, as with the student below:

“Because I had taken a test (#1) in this 
class and I knew how we would do the 
test #2, I tried to remember as much as 
possible not only for myself, but for my 

classmates. Last time I took the test, I was 
helped by others with answers, very 

helpfully. So, I wanted to help my 
classmates more than I did last time. In 

Test #2 it was interesting. I felt as if I was 
already working with classmates during 

my preparations for the test, and that 
motivated me to study. Although it was not 
so many people that I could help with the 
quiz, I was glad to hear “thank you” from 

them and to see their smiles. Showing 
thanks to people really makes them 

happy." (UH)

Comments below are from students who 
were asked if they wanted to have a third 
Social test like the first two or no test. Two 
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thirds of the students said they preferred 
no test, while about a third amazingly 
wanted to have the test.

“Yes, because studying for quiz is hard, 
but thanks to quiz we can understand the 
class activities deeply. It means that quiz 
is good for us. That’s why I want to take a 

quiz.”(AK)

“I don’t want a test, but that’s OK if I do. 
Because if I do Tim’s quiz, I can memorize 

the activities of this class!” (AN)

“Yes I want your test because it is so 
much fun to talk a lot.” (YK)

In the end, I may be developing their 
altruism rather than testing their English 
(UH's comment above) and developing 
their ability to learn more socially rather 
than testing an isolated brain unconnected 
to others. Actually, I see both of these 
outcomes as far more useful than simply 
learning English. This is what might be 
called Value Added English, the learning 

and development of English through the 
learning of more important things that lend 
value to English (Murphey 2013a, 2013b, 
and the whole recent edition of the Journal 
of the Saitama City Educators). 

Another important thing students are 
learning is that they can go to their 
classmates for answers and help. In 
sociology they call this increasing your 
social capital (Bourdieu, 1986), but more 
importantly perhaps they begin to realize it 
exists! I move around the classroom and 
usually find that many students don’t know 
a particular answer very well and yet have 
not asked the quiet student in the corner 
who has it and so I announce, “If you need 
an answer to #6, go to Ana, she has it.” 
This usually makes Ana very popular for 
awhile and changes her into a valuable 
classmate to know. If no one knows a 
particular answer, it is interesting for me to 
note, but I will still give the answer to one 
or two students and tell the others they 
can get it from them. 

PeerSpectives Issue 10, Spring 2013                ! ISSN 2187-1191 

29

Figure One:

http://www.saitamacityeducators.org/downloads/
http://www.saitamacityeducators.org/downloads/
http://www.saitamacityeducators.org/downloads/
http://www.saitamacityeducators.org/downloads/


Infusing testing with helping habits 
and socially networked learning
It is about time we acknowledged that our 
minds are no longer, if ever they were, 
isolated, independent, and individual 
entities, but rather our minds and our 
brains are interconnected and networked 
and work best with other minds in 
collaboration. Please read Cozolino's The 
Social Neuroscience of Education (2013) 
and Bache's The Living Classroom (2008) 
for more on this idea.

In the last "muddle," I wrote about Socially 
Intelligent Dynamic Systems (SINDYS) a 
framework that allows us to conceptualize 
groups of minds processing information 
about themselves and becoming more 
intelligent because they know about 
themselves individually and their cohort. 
The social testing described above fits 
very well within a SINDYS paradigm (Fig. 
1) as it involves a group learning from itself 
and sharing knowledge across previously 
artificially forbidden barriers within the 
context of testing. 

Finally, Vygotsky (1978) and Feuerstein 
(1979; 2002) both wrote about such things 
calling them “Developmental Testing” or 
“Formative Testing” and more recently 
“Dynamic Assessment”, insisting that 
intelligence is not fixed but forever 
changing depending on the environment 
and scaffolding abilities of cohorts. 
Feuerstein worked mostly with immigrant 
children following WWII in Europe:

The improvement Feuerstein witnessed in 
victims after they received extra 

psychological and educational attention 
made Feuerstein question current beliefs 

regarding the stability of intelligence. 
“What if, instead of measuring a child’s 

acquired knowledge and intellectual skills, 
the ability to learn was evaluated first? 
And what if intelligence was not a fixed 
attributed, measurable once and for all? 

What if intelligence can be taught and was 
in fact the ability to learn?”[3] (p. 10) It 

was at this point that Feuerstein broke 
away from the conventional thinking of his 

time. He elaborated new methods of 
evaluation as well as new teaching tools. 
Today this is what is known as Dynamic 
Assessment.[3] … (Wikipedia, August 9, 

2013)

Comparisons have also been made 
between Feuerstein’s theories and those 

of the Russian psychologist Lev Vygotsky. 
Vygotsky viewed a child’s interaction with 
the world as mediated by symbolic tools 
provided by the given culture. Like the 
social psychologist, Feuerstein gave 

further insight on cognitive functioning 
such as logical memory, voluntary 

attention, categorical perception and self-
regulation of behavior.[8] Feuerstein filled 

a theoretical gap with his theory of 
Mediated Learning Experience in which 

he assigns the major role to a human 
mediator. According to Feuerstein, all 

learning interactions can be divided into 
direct learning and mediated learning. 
Learning mediated by another human 

being is indispensable for a child because 
the mediator helps the child develop 
prerequisites that then make direct 

learning effective. (Wikipedia, August 9, 
2013)

I still need to think about the degree that 
my “social testing” could be called 
‘mediated learning experience’ or 
‘formative’  or ‘dynamic’ testing. I do know 
that the procedure is useful and enjoyable 
for most of my students. I most recently did 
this with a graduate school class in Hawaii 
about group dynamics and one student 
responded that it seem to help her 
languaging (Swain, 2006); “I found this 
opportunity really helpful and generous. 
However, besides the generous side of it, I 
found a potential for learning in sharing 
answers with my peers.  As my peers 
asked me questions about the test items it 
somehow stimulated my brain to recall the 
highlights of the chapters we have read.”
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