
addition, he taught my mother how to 
juggle too, and she is also smiling. This 
time, I found that songs make us happy, 
not only the person who was taught it, but 
also people surrounded by the person. 
And teaching something also makes 
people happy!! Therefore I think songs and 
teaching can change the world!

Pre-publishing ideas
This is an abridged version of a paper that 
looks at the use of narrative analysis in the 
English language learning classroom. The 
full paper is a work in-progress and the 
author welcomes comments from the 
PeerSpectives readership. 

donald-p@kanda.kuis.ac.jp

Notes towards a 
practical system of 
narrative analysis
Donald Patterson

If your students are like mine, they’ve 
probably written a million summaries this 
year and have had more comprehension 
questions thrown at them than they could 
shake a stick at. No doubt these are useful 
things to do, but recently I have been 
wanting to provide them with different 
ways to analyze texts and, in particular, 
stories. I would like them to get away from 
merely hunting for answers, only skimming 
the surface of the text. 

Japanese, Chinese, and Korean university 
students come to class with years of 
experience of dealing with grammar at the 
sentence level. What I propose to do is 
build on this knowledge to give them the 
tools to analyze texts at the narrative level. 
My hope is that by examining narrative 

structure they may come to a better 
understanding of the content itself.

As a starting point in the development of 
these tools, I draw on the ideas of 
semiotician Roland Barthes (1977) and his 
essay Introduction to the Structural 
Analysis of Narratives. In the essay 
Barthes explains that narratives share “a 
common structure which is open to 
analysis” (1977, p. 80). He then proceeds 
to spell out a linguistic structural model.

Barthes begins by distinguishing the 
smallest meaningful narrative unit. He 
states that “meaning must be the criterion 
of the unit” (Barthes, 1977, p. 88). This 
minimal unit of content is referred to as a 
functional unit. He then breaks the 
functional units into sub-types depending 
on how they function. 

In simple terms, those functional units that 
signify states of being are called “indices”. 
Indices are the details of a story that 
develop character traits or setting, but 
which are inconsequential to plot 
development. They are further divided into 
two types: “Indices proper” act as 
indicators of such things as “character…, a 
feeling, an atmosphere…or a philosophy,” 
while “informants” serve to “identify, to 
locate in time and space” (Barthes, 1977, 
p. 96). 

Functions, on the other hand, represent 
states of action. They are also divided into 
two types: The ones that are consequential 
to the development of the narrative, 
Barthes calls “cardinal functions,” or 
“nuclei”; and those more ornamental 
functions, the ones that occur 
consecutively between cardinal functions, 
he calls “catalysers”.

At the outset, all of these labels may 
appear confusing, so let’s consider a 
familiar example from literature, in this 
case the opening lines of the well-known 
folk tale “Little Red Riding Hood” (Lang & 
Ford, 1891, p.51):
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Once upon a time there lived in a certain 
village a little country girl, the prettiest 
creature who was ever seen. Her mother 
was excessively fond of her; and her 
grandmother doted on her still more. This 
good woman had a little red riding hood 
made for her. It suited the girl so extremely 
well that everybody called her Little Red 
Riding Hood.

One day her mother, having made some 
cakes, said to her, "Go, my dear, and see 
how your grandmother is doing, for I hear 
she has been very ill….”

Not surprisingly, the first paragraph in 
setting the scene and introducing the main 
character is entirely indicial. The phrases 
“[o]nce upon a time” and “in a certain 
village” are indices of the informant variety 
as they locate the story in time and space, 
albeit vaguely. The rest of the paragraph is 
rich in indices proper, which serve to 
indicate the youth, beauty, vulnerability 
and goodness of the girl, all qualities which 
will later be contrasted with those of the 
big bad wolf. Then the second paragraph 
introduces our first cardinal function: The 
mother’s request for the girl to visit her 
grandmother sets the story in motion.

It is unclear how students will react to 
these labels; a degree of scaffolding will 
certainly be required to turn them into 
useful tools for analyzing narrative 
structure. However, my hope is that the 
students’ extensive knowledge of grammar 
will help make them seem somewhat 
intuitive. 

My next step is to devise a systematic way 
of applying them that is interesting. Some 
possibilities include creating word maps of 
the indices, particularly the indices proper, 
in order to do character studies; or 
creating flow charts of the cardinal 
functions and their catalysers to show how 
they form sequences. I am particularly 
excited about the role such systems could 
play in showing students the patterns that 
recur within literary genres. 

This is still very much a work in progress 
and I would be interested in hearing how 
other teachers have incorporated literature 
into their EFL classes and the approaches 
their classes have used in analyzing texts. 
In turn, I hope to report positive results as I 
begin the experiment of putting these 
ideas into practice and my students 
become budding narratologists.
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Working towards 
more sensitive 
perception data: The 
hot cold scale
Thomas Lockley

The Likert scale has a long and 
distinguished history of aiding researchers 
and academics to collect data. Invented by 
Rensis Likert in the 1930s, it requires 
research participants to rate the extent of 
their beliefs, attitudes, or feelings towards 
the object of research. The scales often 
comprise 5 points (although many 
authorities, for example Dörnyei, advocate 
a 6-point scale) and range from strongly 
agree to strongly disagree or similar.

The use of Likert scales is so ubiquitous 
that it is rarely challenged; indeed, many 
studies defend and promote them above 
other data collection options such as the 
Thurstone scale (see, for example, 
Waples, Weyhrauch, Connell, & 
Cylberston, 2010; Croasmun & 

Ostrom, 2011). However, this author is 
also not alone in believing there is a 
problem with Likert scales; when being 

used to measure perceptions or feelings, 
they are unable to do so accurately. What 
is meant by this statement is that, for 
example, bad to a certain degree for one 
respondent may have a totally different 
meaning for another. Without some kind of 
norming or standardization of participants’ 
feelings there is no way of really knowing 
whether the participants are 
communicating the same feeling to the 
same degree. The data, then, is flawed; as 
Woltz, Gardner, Kircher, and Burrow-
Sanchez (2012, p. 995) found, “Common 
frequency response scales and scoring 
methods should not be taken to reflect 
equal intervals of actual frequency.” 
However, researchers (this author 
included) have continued to use the Likert 
scale regardless as there seems to be no 
obviously better replacement available.

After a lot of thought about this over the 
last few years during a research project on 
measuring student self-perceptions, this 
author started to look for alternatives and 
came across the visual analog scale 
(VAS). The VAS involves marking a cross 
on a line to indicate feelings or 
perceptions. It has normally been used in 
medicine for patients to indicate their 
degree of pain to a practitioner; the author 
was unable to find any specific instances 
of it being used in published social-science 
research beyond the experimental phase.

While the VAS renders, in many ways, 
similar data to the Likert scale, it does 
allow that data to be somewhat more 
sensitively collected. Instead of five- or six-
set points it can allow unlimited grading 
and these can be printed on the scale 
(Figure 1) or not (Figure 2). Funke and 
Reips (2012, p. 322), using a 0-250 
graded scale, found that “VASs allow 
respondents to communicate subjective 
values more exactly” and “a small number 
of response options implicitly conveys the 
message that roughly estimated answers 
are sufficient, whereas a large number of 
response options can be understood as an 
instruction to maximize cognitive efforts.” 
In their study, statistical correlations were 
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