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Introduction!!
The advantages of explicitly teaching learning 
strategies have been well documented (Nation, 
2001; Oxford, 1990). Proficient learners of English 
use several strategies while completing a task (Gu 
& Johnson, 1996; Sheorey & Mokhtari, 2001). 
Successful strategy users are able to choose the 
most appropriate strategy for the task and 
determine when to use a more suitable strategy if 
needed (Nation, 2001). !!
! However, incorporating multiple learning 
strategies into classroom materials can be a 
difficult process. Deciding which strategies are 
applicable to the context, which complement each 
other and will be most helpful for the learner can be 
time consuming. Several taxonomies have been 
developed to help the teacher in choosing effective 
strategies (Gu & Johnson, 1996; Oxford, 1990; 
Schmitt, 1997; Zhang & Li, 2011). !!
! This article will look at one example lesson 
that was designed specifically to incorporate a 
metacognitive framework in conjunction with 
numerous vocabulary and reading learning 
strategies. The article will also look at students’ 
perspectives of the lesson that were gathered 
through a multiple-choice questionnaire.!!

The framework !!
Meijer, Veenman, and Van Hout-Wolters (2006) 
constructed a taxonomy of metacognitive activities 
with six categories that correspond to the reading 
and problem-solving process. Each category has a 
set goal for the learner to achieve once they have 
completed the activity. The six categories are: 
orientating, planning, executing, monitoring, 
evaluation and checking, and elaboration. 
Metacognitive activities were placed in each of the 
categories that were subsequently used in this 
lesson.!!
! The rationale for using this framework in 
the lesson was that it is specifically designed with 
reading in mind. The framework also allowed 
flexibility of integrating numerous strategies. Its 
ease of use was also a big factor as it aided the 
teacher in successfully administering each activity 
in the lesson. As stated above, various frameworks 
for a number of contexts can be easily attainable 
and, with little adjustment, can be utilized within the 
classroom. !!
The strategies!!
Within the study, nine learning strategies with 2 
distinct functions, reading and vocabulary, were 
used. Five reading strategies were utilized: using 
prior knowledge, setting a purpose for reading, 
previewing a text before reading, underlining 
information in the text, and re-reading for better 
understanding. Sheorey and Mokhtari (2001) divide 
reading strategies into three categories: 
metacognitive, cognitive and support strategies (p. 
436). The five strategies utilized in this lesson were 
rated as the most used within each category from 
their study (p. 438). !!
! Four vocabulary learning strategies were 
also used in the lesson: asking a classmate for 
meaning, guessing from context, using a bilingual 
dictionary, and using word cards were also used in 
the lesson. Each vocabulary learning strategy has 
been previously researched and found to be both 
beneficial and popular with EFL students, 
especially Japanese students that were the target 
group for this lesson (Schmitt, 1997; Sheorey & 
Mokhtari, 2001; Takač, 2008). Figure One is a flow 
chart that illustrates the activities and procedures 
utilized in this lesson.!!
! Generally, depending on the context of a 
class, the learner’s culture, age, and other factors, 
a teacher may have numerous strategies to choose 
from that can be taught in class to help improve 
learning (Oxford, 1996).  Oxford (1990), for 
example, designed a detailed taxonomy of 
language learning strategies that would provide 
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teachers valuable information on effective 
strategies. Other authors offering effective 
vocabulary learning strategies are Sökmen, 1997, 
and Thornbury, 2002.!!
The setting and lesson!!
The lesson was conducted in two first-year English 
classes at an international university in Japan. The 

learners (n: 44) had four lessons a week in the 
course with an emphasis on the four skills: reading, 
writing, listening and speaking. The lesson was 90 
minutes and consisted of five activities that 
involved reading a text and explicitly studying 
vocabulary. In the lesson prior, the learners took a 
vocabulary size test so as to ascertain their 
vocabulary size and format the lesson so that the 
reading text would be at a comprehension level of 
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Figure One. Flow chart of example lesson
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98% (Nation & Beglar, 2007). This percentage is 
needed for the strategy guessing from context to be 
most effective (Liu & Nation, 1985). The results of 
the test showed that their mean vocabulary size 
was 2800 (SD: 3.23). !!
Pre reading activity!
Orientation and planning stage 
The pre-reading activity’s goal was to activate any 
prior knowledge on the topic of the text 
(orientating). The learners were instructed to 
survey the heading of the text and any sub-
headings that occurred in the body of the text. 
Once the learners surveyed the headings and text, 
they answered three questions before reading the 
text in depth. These three questions elaborate the 
topic without reading the entire text. With giving 
learners time to survey the text and answering 
questions, it encourages them to make predictions 
on the contents of the text (planning stage). The 
instructions and questions used in this stage were:!!
Survey the reading text and sub-headings then try 
to answer these questions with a partner.!
1. What do you think ‘generation’ means?!!
2. What is ‘meet the family’?!!
3. What points could be discussed under the sub-
title ‘why so popular’?!!
! The learners worked with a partner to 
answer the questions which allowed the strategy of 
asking a classmate for meaning to occur. This 
strategy increased the chances that negotiation for 
meaning would take place, the advantages of 
which are: making input understandable without 
simplifying it, which allows the language features to 
be retained, and it pushes learners to express 
themselves precisely and clearly (Long, 1996).!!
The reading and vocabulary strategies utilized in 
this activity were:!
- Using prior knowledge!
- Setting a purpose for reading!
- Previewing a text before reading!!
The text !
Execution stage 
The text used in the lesson was firstly run through a 
web program called Lextutor to evaluate whether 
its vocabulary load matched that of the learners’ 
vocabulary size (Cobb, 2013). The text was also 
chosen for its length. It was 370 words, which 
would allow learners to read through the whole text 
and re-read if necessary and therefore was 
deemed appropriate for the time allotted to the 
activity.!

!
Instructions were:!!

When reading the text, underline the 
words and/or phrases that are unknown or 
you have difficulty understanding. Re-read 
each paragraph if you are having difficulty 
understanding. Try to guess the meaning 

of the words. 
!
! The learners read the text and underlined 
unknown words. With the learners underlining 
words, it allows them to recognize what vocabulary 
is unknown which could affect their comprehension 
of the text when they refer back to it in later 
activities. Both this strategy and the guessing from 
context strategy, occur in the reading of the text as 
they complement each other well. Although the 
strategy of re-reading for better understanding was 
optional, indicating the strategy may encourage 
them to put it to use. Although no explicit focus was 
given on the strategy of guessing from context, 
previous research indicates that Japanese learners 
are aware of the strategy (Schmitt, 1997).!!
While reading the text, the learners utilized several 
strategies to complete the activity. !
- Underlining information in the text!
- Re-read for better understanding!
- Guessing from context!!
Pair-work activity !
Evaluation and monitoring stage 
Before this activity, learners returned to their 
groups and checked their answers for the pre-
reading activity. By doing so, the learners could 
evaluate what information they have understood 
from the text. This is both the evaluation and 
monitoring stage of the lesson. Again, negotiation 
will likely occur but with more information to 
discuss. !!
Instructions were:!!

Check the underlined words with your 
partner. If they are the same, write them 

here. If you know the meaning, explain to 
your partner.  

!
For words that are still unknown, use your 

bilingual dictionary to look up the 
meaning. Write the meaning below. 

!
Compared to other methods such as quickly giving 
the meaning or even passing over the word 
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entirely, asking a classmate and using a bi-lingual 
dictionary does take some time (Nation, 2004). 
Research however has indicated that Japanese 
adult English learners often do not avoid a new 
word (Schmitt, 1997 p.223). Knight (1994) found 
that when learners use a dictionary, they learn 
more words than people who do not use a 
dictionary (p. 284). Therefore the time used in this 
activity is worthwhile for learners.!!
The strategies involved in this activity were:!
- Guessing from context!
- Using a bilingual dictionary !!!
Choose the right meaning activity !
Elaboration stage 
The aim of this activity was to elaborate on 
guessing from context by having learners re-read 
the section of the text that the word occurs, then 
choose the meaning from three options (Nation, 
2001, p. 103). This may be difficult to the learners 
as the meanings can be very similar and learners 
may still not be able to guess the meaning of the 
words from context. The learners may however 
have looked up the words in the previous activity 
and therefore may find them easier. These words 
were chosen as the vocabulary size test results 
indicated that they were one level higher than the 
learners level and therefore were likely unknown 
but suitable to be explicitly taught. With this activity, 
learners are able to see what other meanings the 
words have and in turn perhaps be able to guess 

the words when used in different contexts (Nation, 
2001). To check their answers, they were again 
prompted to use a bilingual dictionary.!!
Instructions were:!!
Working with a partner, find these words in 

the text then choose the appropriate 
meaning. Choose the meaning that fits the 

context of the text. 
!
The strategies involved in this activity were:!
- Guessing from context!
- Using a bilingual dictionary!!
Word cards activity!
Evaluation and checking stage 
This was the final activity in the lesson. It allowed 
learners to gather information they received from 
the lesson and in turn, learn valuable vocabulary 
previously unknown to them. This was the 
evaluation and checking section from the 
framework. The word cards were very simple, with 
the unknown word on one side of the card and the 
meaning on the other side (Nation, 2001). The 
language used on the card was optional, as 
research has indicated that learning the meaning is 
better if it is in the learners L1 (Laufer & Shmueli, 
1997). !!
Instructions were:!!
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Table One – Questionnaire results (NB: The questionnaire was bilingual)

QUESTION Strongly 
disagree

Disagree Neutral Agree Strongly 
agree

The pre-reading activity helped me to think of any prior 
knowledge I had on the topic.

0 / 0% 3 / 6.8% 13 / 29.5% 16 / 36.3% 12 / 27.2%

The pre-reading activity helped me to understand the topic 
of the text.

0 / 0% 3 / 6.8% 10 / 22.7% 19 / 43.1% 12 / 27.2%

Underlining words helped me to recognize unknown 
words.

0 / 0% 4 / 9.0% 2 / 4.5% 10 / 22.7% 28 / 63.6%

Did you re-read the text? YES - 43 NO - 1

If you re-read the text - It helped me to understand the text 
more.

1 / 2.2% 4 / 9.3% 2 / 4.6% 11 / 25.5% 25 / 58.1%

Working with a partner helped me to understand unknown 
words.

2 / 4.5% 2 / 4.5% 3 / 6.8% 14 / 31.8% 23 /52.2%

Using a dictionary helped me to understand unknown 
words.

1 / 2.2% 1 / 2.2% 5 / 11.3% 9 / 20.4% 28 / 63.6%

Making word cards helped me to decide what words were 
important to study.

0 / 0% 3 / 6.8% 12 / 27.2% 12 / 27.2% 17 / 38.6%
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Create word cards for these words. Use 
your dictionary if necessary. 

How to make cards:You should write the 
word you want to learn on the front. On the 
back you should write its translation and 
an example sentence. You can write in 

either English or Japanese. 
!
The strategies involved in this activity were:!
- Using word cards!
- Using a bilingual dictionary!!
For more useful activities that could be used in 

teaching vocabulary, please refer to:!
(Nation, 2001, 2008; Nation & Newton, 1997)!!
Findings!!
Immediately after the lesson, a Likert scale 
questionnaire was administered. The questionnaire 
consisted of eight questions with a 5-point scale 
(Strongly disagree to strongly agree) to gather 
information on the student’s opinion on the 
helpfulness of the activities. The learners were 
given as much time as needed to complete the 
questionnaire. The questionnaire was written in 
both their L1 and L2. As the strategies were not 
d iscussed expl ic i t ly to the learners, the 
questionnaire focused on the activities that were 
connected to several of the strategies. !!
! The questionnaire revealed that most of 
the learners believed that all the activities were 
helpful for understanding unknown words. 
Underlining words was deemed to be the most 
helpful with 86.3% of the results being positive 
(agree and strongly agree). Working with a partner 
and using a dictionary were also deemed helpful 
with both strategies having 84% positive results. 
These findings correlate to Schmitt’s (1997) study, 
which states that Japanese university students 

believe working with a partner and using a 
dictionary are the most helpful vocabulary learning 
strategies.  !!
! The findings also indicate that even though 
re-reading was optional, all but one learner re-read 
the text for clarification. From re-reading the text, 
83.7% agreed or strongly agreed that it was helpful 
for better understanding of the text. !!
Conclusion!!
Incorporating a framework and various strategies 
into existing materials can be a time consuming 
process. This example lesson illustrates that with 
helpful information on strategies through research, 
it is not only possible to design a lesson effectively 
but learners also believe that it is helpful to learn 
vocabulary. It is important to realize however that 
explicitly learning strategies is an ongoing process. 
Allowing learners to continuously practice the 
strategies in class over a period of time will help to 
achieve the goal of using them independently. 
Ultimately however, it is the learners’ responsibility 
to evaluate their own learning and discover whether 
the strategies are applicable to their learning style. 
Through utilizing the strategies, framework, and 
previous research on taxonomies and other 
vocabulary learning strategies mentioned in this 
study in your class, you as a teacher can introduce 
them to a number of well-researched strategies. !!
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Appendix!
A. Lesson plan 
1. Hand out the packs and explain the pre-reading 

activity Do not allow them to use a dictionary.!!
2. Let them read the text and follow the 
instructions. Do not allow them to use a dictionary.!!
3. After they have read the text, take them back to 
the pre-reading activity and they can fill it out again. 
Still do not allow them to use a dictionary.!!
4. Go through the pre-reading activity as a class. !!
5. Go onto the ‘activity’. Follow the instructions but 
still do not allow them to use a dictionary. 
Encourage them to guess. !!
6. Go onto the ‘choose the right meaning’ activity. 
Still do not allow them to use a dictionary. !!
7. Go through the activity as a class. !!
8. Once they have done the activity, finally allow 
them to use a bilingual dictionary to look up the 
words they both don't understand in the underlining 
activity and choose the right meaning activity.!
9. Do the word cards activity. Explain to them how 
to make the word cards according to the example.!!
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B. Materials 
Pre reading activity!
Survey the reading text and headings then try to 
answer these questions with a partner.!
1. What do you think ‘generation’ means?!!
2. What is ‘meet the family’?!!
3. What points could be discussed under the sub-
title ‘why so popular’?!!
Text!
When reading the text, underline the words and/or 
phrases that are unknown or you have difficulty 
understanding. Re-read each paragraph if you are 
having difficulty understanding. Try to guess the 
meaning of the words.!!
A cartoon that has shaped a generation The 
Simpsons is an American comedy drama that 
shows middle class life in cartoon form. The half-
hour episodes take place in and around the fictional 
town of Springfield and make fun out of American 
culture and society.!!
Since the show started in 1989 the Simpsons have 
been shown on tv over 500 times. This makes it the 
longest running comedy drama in American 
television history. In 2007 a full-length movie, The 
Simpsons Movie, made over half a billion dollars.!!
The rewards!
The Simpsons has won many prizes, including the 
Emmy Awards. In the year 2000 Time magazine 
named it the best television series of the century 
and the cartoon characters of The Simpsons 
received their own star on Hollywood’s Walk of 
Fame.!!
Meet the family!
The Simpson family has 5 main characters. Homer 
is the beer-drinking father. He works at a nuclear 
power plant in Springfield and is married to Marge 
Simpson, a normal American middle class 
housewife. The couple has three children. Bart is a 
ten-year old who constantly gets into trouble. Lisa 
is a highly intelligent eight-year old who has 
become a vegetarian and a Buddhist. Maggie, the 
family’s baby, is often shown with a pacifier. The 
Simpsons have two pets, a dog named Santa’s 
Little Helper and Snowball, a cat.!!
Even though the show focuses around animated 
characters, many human celebrities have appeared 
on The Simpsons in the past, for example, Bill 
Clinton, Tony Blair, Tom Jones or Mel Gibson.!!
Why so popular?!
The comedy centers on a few major topics. 

Homer’s work in a nuclear power plant opens up 
the topic of our environment for discussion. Bart 
and Lisa are often shown in their school life where 
educational problems arise. Homer and Marge try 
to raise their children as best as they can but, as in 
many typical families, do not always succeed. The 
series also makes political comments on how the 
government and large corporations abuse the 
normal worker.!!
The program has been very successful around the 
world. It is watched by millions of people in over a 
hundred countries. The Simpsons have triggered a 
merchandising industry revolving around T-shirts, 
DVDs, video games, a theme park and books.!!
Activity!
Check the underlined words with your partner. If 
they are the same, write them here. If you know the 
meaning, explain to your partner. !
For words that are still unknown, use your 
dictionary to look up the meaning. Write the 
meaning below. Choose the right meaning!!
Working with a partner, find these words in the text. 
Then choose the appropriate meaning. Choose the 
meaning that fits the context of the text.!!
Create word cards for these words (Table Three). 
Use your dictionary if necessary.!!!
Using word cards (Figure Two)!!
You should write the word you want to learn on the 
front. On the back you should write its translation 
and an example sentence (some people also write 
English synonyms) like the example above.  !

!

�13



PeerSpectives Issue 13, Autumn 2014                ! ISSN 2187-1191                                                                     

Table Three: Vocabulary word card prompts!!
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Series 1.a daily or weekly program with the same cast and format and a continuing story.

2.a number of games, contests, or sporting events, with the 
same participants, considered as a unit.

3.a set, as of coins or stamps.

Intelligent 1.Displaying or characterized by quickness of understanding, 
sound thought, or good judgment: an intelligent reply.

2. Computers.  The ability to do data processing locally; smart:

3.Having good understanding or a high mental capacity; quick to comprehend.

Vegetarian 1. A meal that contains only vegetables

2. A person who only eats meat at dinner time

3. Someone that excludes both fish and meat from their meals.

Nuclear 1. Powered by atomic energy

2.  Involving atomic weapons

3. Producing power by water

Environment 1. The air, water, minerals, organisms, and all other 
external factors surrounding and affecting a given organism at any time.

2.The hardware or software configuration,  of a computer system

3. Our daily lives in our house

Trigger 1. A machine that when pulled or pressed, releases something.

2. The part of the gun that you press in order to shoot it.

3. An event that starts a reaction or numerous reactions

Revolving 1. To move in a circular course.

2. To focus on or centre on.

3. To turn around at one point

Figure Two: How to make word cards:


